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XypHan Pa6oTa 1 Kapbepa ocBeLLaeT NccieAoBaHns B chpepe NCUXoNorum Tpyaa, NPON3BOACTBEHHbBIX OTHOLLIEHWIA U Npo-
deccnoHanbHOro 06LLeHNS, BAMAHNS NPodeccnoHanbHON chepbl XM3HeAeATeNbHOCT Ha 06LLEeCTBO U INYHOCTHOE pas-
BuTMEe. Ocoboe BHUMaHME YAenseTcs COLMONOrMYeckKM N MeXANCUUMINHAPHBIM NCCeA0BaHUSAM, aHaNN3MPYOLLUM
Bce opMbl peanmsaumm npodeccroHanbHOM AeaTeNbLHOCTU U X CBA3b C 6onee LUMPOKUMIU CoLManbHbIMK NpoLeccaMmm
N CTPYKTYypamu, a Takxe C KayeCTBOM XM3HU obLiecTBa. XypHan Pabota 1 Kapbepa oxBaTblBaeT M3yyeHue npouecca
TPYA3; TPYAOBbIE OTHOLLEHWSI; 3MEHEHWS Ha PbIHKaX TPYAa; FreHAepHOe 1 MHble GopMbl pasgeneHns Tpyaa. Cpeamn ocse-
LaeMbIx TeM - npodeccuoHanbHoe 06pasoBaHe, Pa3BUTHE Kapbepbl AN CTYAEHTOB-MHOCTPaHLEB, Pa3BUTHE Kapbepsl
ANA Ntojen ¢ 0cobbIMY NOTPEBHOCTAMM, BAVSHWE Pa3BUTUSA Kapbepbl Ha CEMbIO, BO3AENCTBME KapbepHbIX yCTPeMaeH N
Ha MCUXONIOrNYeCcKUn CTaTyC INYHOCTW.

XXypHan ny6nnkyeT opUrmHanbHble NCCNeA0BaHMs, cMcTeMaTyeckme 063opbl IMTepaTyphbl, KpaTkme coobLyeHus 1 cTa-
TbU-MHEHUS.
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MoAnTKa Hay4YHbIX )KYpHaNnoB

B OTHOLLUEHMW UCMNOJIb30BaHUA aBTOpaMm
HEeMPOHHbIX ceTel NPy NOAroToBKe
pykonuceu

H. M. Mekeko
PYAH, MockBa, Poccuiickas ®egepaums

AHHOTALMA

B cTaTbe 06CyxaeTcs posib MCKYCCTBEHHOIO MHTENNeKTa, B YacTHoCT ChatGPT, B Hay4HoOM
KOMMYHMKaLUW N HaMMCaHUN Hay4YHbIX CTaTell. ABTOP KOMMEHTUpYeT NpenMyLLecTBa 1 Bbl-
30Bbl, CBA3aHHbIE C UCMNOob30BaHMeM VI B co3gaHnmM HayuYHbIX 0630pOB 1 Apyrux BUAOB
akajemuyeckoro nucbma. Ocoboe BHMUMaHWeE yaenseTcs Bonpocy 3TUKN 1 MPaBOMepPHOCTH
MCNOMb30BaHNA TakUX TEXHOMOIMNIM, a Takke VX BAUSHUIO Ha KauyecTBO N JOCTOBEPHOCTb
Hay4dHbIX Ny6avkaumia. NpnBoAATCA NpuMepsl Toro, kak M MoxeT NMoMoYb y4eHbIM B Ha-
nuUcaHnK cTaTei, OAHaKO MOoAYEepPKMBAETCS HEOOXOAMMOCTb OCTOPOXHOrO NMoAxXoAa U Co-
61104eHNs YyCTaHOBNEHHBIX peAakLVMOHHbBIX MOANTUK. ABTOp 3akitovaeT, uto xoTa ChatGPT
MOXeT CyLeCTBeHHO 0b6/ierunTb NpoLecc HanucaHnsa 1 pejakTMpoBaHUs, OH He JO/KeH
3ameLlaTb PoJib aBToOpa U TpebyeT TLaTe/IbHOro KOHTPONS 1 BepudurKaLmm pesynbTaTos.

KMHOYEBBIE C/IOBA

HelipOHHbIe CETU; NCKYCCTBEHHbI MHTENNEKT; Hay4YHble XXypHasbl; MOArOTOBKa PYKOMMUCEN;
Hay4Hasi 3Tu1Ka; aBTOPCKOe MPaBo; MNONNTNKA XYPHaNoB

Policy of Scientific Journals Regarding
the Use of Neural Networks by Authors
in Manuscript Preparation

Natalia M. Mekeko

RUDN University, Moscow, Russian Federation

ABSTRACT

The article discusses the role of artificial intelligence, particularly ChatGPT, in scientific com-
munication and the writing of research papers. The author comments on the advantages
and challenges associated with using Al in the creation of scientific reviews and other forms
of academic writing. Special attention is given to the ethical and legal aspects of using such
technologies, as well as their impact on the quality and reliability of scientific publications.
Examples are provided of how Al can assist researchers in writing articles; however, the
need for a cautious approach and adherence to established editorial policies is emphasized.
The author concludes that while ChatGPT can significantly ease the writing and editing pro-
cess, it should not replace the role of the author and requires careful oversight and verifi-
cation of results.

KEYWORDS

neural networks; artificial intelligence; scientific journals; manuscript preparation; scientific
ethics; copyright; journal policy
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PenakTopckas ctaTba | Editorial

B nocnegHue rofbl cTpeMmnTeIbHOE pa3BUTME TeXHONOMUI
WNCKYCCTBEHHOTO MHTennekta (W), B YacTHOCTU HelpoH-
HbIX CeTell, oKas3ano 3HauuTenbHoe BAUSHWE Ha MHoruve
acnekTbl Hay4yHOW JeATeNbHOCTW, BK/IOYas MNOArOTOBKY
1 Ny6anKaumilo HayuHbIx ctateld. IHcTpymeHTel VW, Takune
kak ChatGPT, ctann BaXHbIM WHCTPYMEHTOM B Hay4HOM
nucbme (Tikhonova & Raitskaya, 2023; Golan et al., 2023).
OfHako MCnosib30BaHMe TakMX TEXHOOrMn Npu Hanwuca-
HUN pYKOMKMCeil Bbi3blBaeT MHOXECTBO BOMPOCOB 1 CMOPOB,
CBA3aHHbIX C Hay4YHOW 3TUKOW, JOCTOBEPHOCTBLIO JaHHbIX
1 cobnogeHeM aBTOPCKMX NpPas.

HEﬁpOHHbIe ceTn: BO3SMO>XHOCTU U Bbi30BbI

MprMeHeHVe HelipPOHHbIX CeTel Npu Co34aHnn U peaakTn-
pPOBaHMN Hay4HbIX TEKCTOB MMeEeT psj NpenMyLLecTB. 3Tu
TEXHOMOMMU CMOCOBHbI 3HAYUTENIbHO YCKOPUTL MpoLecc
HanncaHWsi pykonucuy, MoMoras aBTopam CTpyKTypupoBaTb
nHdopmaLmio, reHepnpoBaTb UAEN U HAXOAUTb OLUNGKMK
B TekcTax (Hutson, 2022; Hu, 2023). HanpumMep, HelipOHHble
CeTM MOryT aHanu3vpoBaTb 6oMbLUME 06BEMbI AAHHbIX
1 nccnepoBaTeNbCkMX paboT, ObICTPO HAaX0As PeneBaHTHYHO
MHPOPMaLMIO, UTO 3KOHOMUT BpeMs n pecypcol (Thorp,
2023; Else, 2023). Kpome Toro, M MoXeT yny4ylinTb kade-
CTBO Hay4HOro NUCbMa, Npeanaras rpaMmMmaTnyeckme N cTu-
NINCTNYECKME NPaBKK, YTO OCOBEHHO MOe3HO A/st aBTOPOB,
He ABNAILLMXCA HoCUTeNnsaMK asbika (Zheng & Zhan, 2023).

C3TMUM BO3MOXHOCTAMU MNPUXOAAT U 3HaUNTE/NbHbIE BbI3O-
Bbl. Bo-nepBbIX, BONPOC aBTOPCTBa CTAHOBUTCSH O0COBEHHO
aKTyaslbHbIM: eC/In TEeKCT WM ero 4YacTb CreHepupoBaHbl
NN, KTO B TakoMm cCjlyyae cymTaeTcd aBTOpoM? 3TO MMme-
eT 3HauyeHVe He TONbKO C TOUKN 3PEeHUs HayYHOW 3TUKM,
HO N B KOHTeKCTe aBTOPCKOro MpaBa, Befb OpuUrnHanib-
Hble TeKCTbl 3aLlMLLeHbl 3aKOHOM. Bo-BTOpbIX, CyLLecTByeT
PUCK HEKOPPEKTHOro WM MNpeaB3SiTOro MCro/jb30BaHUSA
MHpopMaLmK, YTO MOXET MPUBECTU K PacrnpoCTPaHEeHMIo
HeAoCToBepHbIX AaHHbIX (Kurian et al., 2023; Raitskaya &
Tikhonova, 2023).

Monutmka Hay4HbIX )KXypHa/ioB: TeKyLlje TpeHAbl

B oTBeT Ha BbI30BbI, CBSA3aHHbIE C MUCMO/Ib30BaHNEM Heii-
POHHbIX CeTeil, MHOrMe Hay4Hble XypHasbl Havanam BHe-
APATb NpaBwna, peryampytoLime 3ToT npouecc. B psaje vs-
JaHWI aBTOPOB MPOCAT YKa3blBaTb, UCMNOAb30BaAN N OHU
M npn nogrotoeke CBOMX PYKOMUCEA U B KAKOW Mepe 3TO
NOBVANO Ha cogepxaHue cTatbn (Pividori & Greene, 2023;
Huang & Tan, 2023). Hanpumep, ncnons3osaHve ChatGPT
ANA CO3faHMNA TekCTa TpebyeT 06s3aTenbHOro ysejgomie-
HUSA pedakuMn 1 YnTaTenen ¢ npegocTaBneHneM NHPop-
MaumMm o TOM, Kak 6blIn MpoBepeHbl N OTPeAaKTUPOBaHbI
CreHepuvpoBaHHble pparmMeHThbl.

HekoTopble >ypHasbl BBOAAT 60siee CTporve orpaHnYeHus,
3anpeLuas 1Crnosb30BaHVe HeMPOHHbIX ceTelt ANt Co3AaHus
TeKkcTa, MOTUBMPYSA 3TO BO3MOXHbLIMW HapyLUEHUAMW Hayu-

HOWM 3TVIKN N CHWXKEHVEM JoBepus K Ony6/IMKOBaHHbIM pe-
3ynbTatam (Hu, 2023). [lpyrve nsaaHus 4omnyckatT UCnosb-
30BaHve VI, npu ycnoBuu, 4To aBTopbl MpeAoCTaBAsAOT
MOMHYI NHGOPMALMIO O MPYIMEHSIEMbIX MeTOAAX U NHCTPY-
MeHTax, a TakXe HecyT OTBeTCTBEHHOCTb 3a [J0CTOBEPHOCTb
N OPUTMHANBHOCTL KOHEYHOro TekcTa (Golan et al., 2023).

MpeumyLlecTBa N pUCKU

OcHoOBHOe npenMyLLecTBO MUCnonbL3oBaHna UMW 3akntova-
eTcs B aBTOMaTM3aLuum 1 YCKOPeHUU npoLLeccos, YTo 0co-
6eHHO BaXHO B YCJIOBUAX YBeM4YeHMs obbema AaHHbIX
n nHbopmaumn. Tem He MeHee, MCMOMb30BaHWE TaKWX
TEXHONOrNI HeceT PUCKW, CBSA3aHHble C BO3MOXHOCTbIO
reHepauun HeBepHbIX AaHHbIX, HapyLleHVeM MPUHLINMOB
ABTOPCTBa 1 BO3HWKHOBEHVEM NpobaemM C BOCMPON3BOAN-
MOCTbHO pe3ynbTaToB (Schoot et al., 2021). BaxXHO NOMHUTb,
uto W MoXeT 6bITb MOLLHBLIM MHCTPYMEHTOM, HO OH Tpe-
byeT OTBETCTBEHHOIO 1 3TMYHOTO MCMOJIb30BaHWSA NMOJ KOH-
Tponem yenoseka.

ByayLuee NCMONb30BaHUA HEVPOHHbBIX ceTel
B HayKke

MoANTNKN HayUHbIX XYPHanoB B OTHOLUEHUU WCMO/b30-
BaHWS HEMPOHHbIX CeTeil HaxojdaTca B cTagun dopmu-
poBaHVA, N WX JanbHelillee pa3BuTve OyaeT 3aBuCeTb
OT TOro, HaCKOJ/IbKO YCMeLIHO Hay4YHOoe COObLLEeCTBO CMOXeT
MHTErpmpoBaTb HOBble TEXHOOMUMK, COXPaHAS MpU 3TOM
OCHOBHble LIeHHOCTU HayKu: J0CTOBEPHOCTb, OpUrnHab-
HOCTb W 3TUYHOCTb UccegoBaHunii (Hutson, 2022; Pividori
& Greene, 2023). BaxxHO, 4TO6bI XypHasbl NPOLO/MKAAMN aK-
TVBHBIV AManor ¢ aBTopamu 1 nccnegosaTensmm, paspada-
TbiBas NMpoO3payHble U 3TNUYeCcKn 060CHOBAaHHbIE PYKOBOJ-
CTBa Mo ucnonb3oBaHuto NI B Hay4uHo paborTe.

OonucaHve AUCKNEiMEPOB, YBeA0MJISIIOLLIUX
06 NCNONb30BaHNU HEVPOHHbIX ceTell

Ans obecneveHns NPo3payHOCTL N COBMOAEHUSA HayUYHOM
3TVKM NPV NOArOTOBKe M Ny6aMKaumm pykonucei, B KOTo-
PbIX MCMOAB30BA/INCL HEMPOHHbIE CETW, BaXHO BK/OYaTb
AnckneliMepsl, yBegomMasitolme o6 3ToM. [uckneliMepsl
JOMKHbBI BbITb YeTKUMKW, UHPOPMATUBHLIMWU K pacrona-
raTbCs B TaKUX YaCTAX CTaTbW, I4e OHWN 6yayT MakcMManbHO
3aMeTHbI 4151 PefJaKTOPOB, PeLleH3eHTOB 1 UnTaTenei.

PekomeHAaLMM Mo BKIOYEHWNIO ANCK/IeMEPOB:
1. Paspaen «bnarogapHocTu»:

e B 3TOM pa3genie MOXHO yKasaTb, YTO MPU MOAro-
TOBKe CTaTbV WCMONb30BaNNCh HEMPOHHbIE CeTU.
Mpumep dopmynmpoBkun: «[lpu nodzomoeke 0aHHOU
pykonucu 014 co30aHuUs mekcma (UAU aHAAU3A OaH-
HbIX) UCN0/63080/10C6 HEUPOHHAsA cemb [HO38AHUE
u sepcus 0]. Pesysnsmamel, nosly4eHHsle € Ucno/b30-
8aHUEM OOHHO20 UHCMPYMeHMd, 6blAU MWamesnsHO
nposepeHsl U oMpPedaKkmMupo8aHs! ABMOPAMU.»
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2. BBepeHue unn metopgonorna': «ABMOpPbI 3a518/1910M, YMO UCNO0/AL308AHUE HEeliPOHHOU
e Ecnn HelpoHHbIe ceTn MCNoNb30BaIUCL AN aHa- cemu [Ha3zeaHue [10] He N08/USA0 HO 06beKMUBHOCMb
JN3a JAHHBIX WAN APYTUX HayYHbIX 334ay, BaXHO 86180008, NpedcmaeieHHbIX 8 0GHHOU CMamee.»
YNOMSAHYTb 3TO B pasgene metogonoruun. Mpumep 4. TpunoxxeHmMs nnm AonosHUTeNbHbIE MaTepuansbl:
dopmMynnpoBKN: «41a aHaAU30 OaHHbIX 8 3MOM UC- e B npunoxeHmsx MOXHO mMpeAoCTaBUTbL 6onee
€/1e008aHUU UCNO0/163080/10C HElpOHHAs cemb [Ha- JAeTanbHy0 MHPOPMaLMIoO O HACTPOMKax U napa-
3s8aHue [10], komopas 6eina HACMPOEHa 0/18 8b6IN0/- MeTpax HelipOHHOW CeTW, a TakkKe O TOM, Kak OHa
HeHus 3a0a4u [onucaHue 300a4u]. Bce pesynsmamel ncnone3osanace. Npumep ¢opmynmposkm: «/1oo-
661/1U OONOAHUMENLHO NPOBEPEHbBI BPYYHYHO.» pobHble HaCMpoUiku HelipoHHOU cemu, UCNO/AbL308AH-
3. KOH}NUKT nHTepecos: Hol 0418 aHanu3a OaHHbLIX, npusedeHsl 8 [lpusoxice-
e ECIM MCNONb30BaHME HEMPOHHbLIX CeTell MOrno Huu 1. Bce npomexcymoyHslie pe3ynsmamesl makxie
NoBAVATbL Ha WHTEPrpeTauuio AaHHbIX WK BbIBO- 00CMYyNHbI NO CCblAKE [CCbINKA HA OQHHbIE].»

Abl, BaXHO 3TO yKa3aTb B pa3jene, nocBALEHHOM
KOHOGMKTY uHTepecoB. lMpumep ¢opmynvposkn:  YHUBepcanbHas ¢popMyMpoBKa AgUcKieiimepa:

Ansi 6onee obLuero ciydas MOXHO WCMOJb30BaTb Cliefy-
toLyto GOpMyIMPOBKY, KOTOpasi MOXeT bbiTb JobaBreHa
B /1060 NOAXOAALLMIA pa3aen cTaTbu: «Aemopsl Hacmosuwel
WHTeNNeKTa Kak BCrOMOraTeNlbHOro MHCTPYMEHTa, a He Kak 3a- pa6ome! UCnob306a/U HeUPOHHYt0 ceme [Hasearue u eepcus
MeHbl MbICIUTENbHON AESTENbHOCTU aBTOpcKoro konnektusa. 10] 018 86iN0AHeHUS [onucaHue 300a4u; 2eHepayuu mekcma,
XYPHAJT PAEOTA U KAPBEPA KkaTeropuuecku He pekomeHgyer — OHOAU3A OaHHbIX U m. d.]. [Tosy'eHHbie pesynsmamel 6bi1u npo-
MCMO/b30BaHVe HeliPOHHbLIX ceTell ANS FreHeHPUPOBaHUS KOH-  6€PeHbl U 0mpedakmuposaHsl asmopamu 0/15 obecneyeHus ux
TEHTA, AOMYCKAETCS TOMbKO CTUIMCTUYECKas 06paboTka TekcTa. MoYHOCMU U COOMB8emcmMeaus Hay4YHsIM CMAaHAaPMam.»

! Kpa|7|He HEé peKoMeHAO0BaHO MOJIb30BaTbCA HeI7IpOHHbIMI/I ce-
TAMN ANA CO34aHNA pa3jena, onpejendawoliero cytb Bcero mc-
cnefoBaHus. Peub unget 06 1CNonb30BaHUN NCKYCCTBEHHOIO
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The Role of Academic Integrity
in Professionally Significant Qualities
Development

Marina A. Kosycheva

HSE University, Moscow, Russian Federation

ABSTRACT

Background: In today's academic landscape, there is a growing emphasis on cultivating
key qualities in students that are integral to their professional development. This study
delves into the topic of academic integrity within the broader context of fostering pro-
fessional attributes, with a specific focus on understanding how adherence to principles
of academic integrity affects the quality of training received by aspiring professionals,
namely their professionally significant qualities. Recognizing academic integrity as a cru-
cial component of the educational journey and prerequisite of professional integrity is
essential for equipping students to navigate the ethical demands of their future careers
successfully.

Purpose: This research aims to explore the impact of academic integrity on the cultivation
of traits that are crucial for the success of future professionals. The author views academic
honesty not merely as a set of regulations, but as a foundational trait that enhances profes-
sionalism, critical thinking, and ethical decision-making capabilities.

Discussion: The importance of integrating the principles of academic integrity into the ed-
ucational process as a means of improving the quality of education and training capable,
responsible and ethically conscious specialists is revealed.

Conclusion: The article contributes to the development of understanding of academic
integrity as a key element of academic culture, influencing the formation of professional-
ly significant qualities and strengthening the ethical foundations of professional activity.
The findings of the study can be used by universities to develop and implement educa-
tional programs and methods aimed at the formation and development of professionally
significant qualities of students, taking into account the requirements of academic and
professional integrity.

KEYWORDS

academic integrity; professional integrity; professionally important qualities; professionally
significant qualities
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aBTOPbI COO6LLAIT 06 OTCYTCTBUN
KOHGNMNKTA MHTEpeCoB.

INTRODUCTION

BnnsaHve akageMmyeckom YeCTHOCTI
Ha popmMupoBaHue
npodeccnoHarbHO-3HAUYMMbIX KayecTB

M. A. KocblueBa
HWY BLL3, r. MockBsa, Poccniickaa Pegepaumns

AHHOTAL A

BBepeHue: B coBpeMeHHOM akaZeMnyeckoM Mupe Bonpoc popMMpoBaHus npodeccmo-
Ha/lbHO-3HAYMMbIX KauecTB CTYAEHTOB BbIXOAWT Ha NepeAHUiA NnaH. ViccnegoBaHue, MOcBs-
LLIeHHOE N3YYeH Mo akajeMnYeckoli HeCTHOCTM B KOHTEKCTe pa3BuTUS NpodeccroHanbHbIX
KayecTB, HaMpaB/eHO Ha BbISB/IEHME B3aVMOCBSA3M MexXay NPUHLMNAMN akajeMuyeckoi
YeCTHOCTU N 3PPEKTNBHOCTLIO MOATOTOBKU KBaNMGULIMPOBaHHbLIX crneLuannctoB. Beege-
HVe B aKajeMunyeckyto YeCTHOCTb Kak BaXHbIl acnekT obpasoBaTesibHOro npouecca oby-
CNIOB/IEHO HEOBXOAMMOCTbLIO MOArOTOBKM CTYAEHTOB K OTBETCTBEHHOI NpodeccnoHanbHo
JesATeNbHOCTH, TAe YeCTHOCTb, MPO3PaYHOCTb M 3TUYECKOe NoBejeHVe BbICTYMatoT KakoYe-
BbIMU KPUTEPUAMU YCMELLHOCTU.

Lienb: Lenbo JaHHOTo UCCeA0BaHUs SBASETC aHaNN3 BAUSHUS aKaZeMMUUYecko YecTHO-
CTM Ha ¢dopMurpoBaHMe NPodeccMoHaNbHO-3HAUNMbIX KauecTB 6yayLIMX CreumanmcTos.
ABTOp paccMaTpuBaeT akajeMUYeckyto YeCTHOCTb He TOMIbKO Kak Habop NpaBua 1 HOpPM,
HO U KaK ¢pyHAAMEHTaIbHOE Ka4eCcTBO JINYHOCTY, CNOCO6CTBYIOLLEE Pa3BUTLMIO NMPodeccmo-
HanN3Ma, KpUTUYECKOrO MbILLINEHMWS U STUYECKO OTBETCTBEHHOCTU.

AI/ICKyCCI/IﬂZ BbigBneHa 3HaUYMMOCTb MHTErpaymnm npmHUMNoB aKaAEMMHECKOVI 4eCTHOCTU
B O6paBOBaTe}'IbeII7I npouecc Kak cpeAacTBa NoBblLLEHWA KayvecTBa O6pa3OBaHVIF| n noaro-
TOBKW CMOCO6HbIX, OTBETCTBEHHbIX U 3STUYECKN OCO3HAHHbIX cneunannmncTtoB.

BbiBoAbl: CTaTbs BHOCWUT BK/aJ B Pa3BUTUE NMOHUMAaHWS akajeMUUeckol YecTHOCTM Kak
K/IFOUEBOr0 3/1eEMEHTa akaZleMNUeCcKoi KynbTypbl, BAVsIoLero Ha dopMupoBaHve npodec-
CYOHAaNbHO 3HAUYVMbIX KAYeCTB U YKpPErIeHne 3TMUYecknX 0CHOB NPodeccnoHanbHol ges-
TeNbHOCTU. BbIBOAbLI UCCNeA0BaHMS MOTYT 6bITb MCMO/b30BaHbl By3aMu AN pa3paboTku
1 BHejpeHVsi 06pa3oBaTesibHbIX NPOrpaMm 1 METOAMK, HanpaB/ieHHbIX Ha GopMUpoBaHUe
1 pasBuTUE NPodeccroHanbHO 3HAUMMbIX Ka4ecTB CTYAEHTOB C y4eToM Tpe6oBaHWii aka-
AeMUYecKoil YeCTHOCTL.

K/THOYEBBIE C/TOBA

aKajemMmyeckasi YecTHOCTb, NpodeccMoHanbHas YecTHOCTb, NpPodeccMoHaNbHO-BaXHbIe
KauecTBa, NpodeccMoHaNbHO-3HaYMMble KayecTBa

and courage. Indeed, these values should not be treated
as some abstract principles as they serve as a core for aca-
demic communities helping them to ensure tangibility of

Academic integrity is viewed as a fundamental aspect of
education at each stage. According to International Cen-
tre for Academic Integrity' academic integrity covers such
values as honesty, trust, fairness, respect, responsibility

' International Center for Academic Integrity [ICAI]. (2021). The
Fundamental Values of Academic Integrity. (3 ed.). www.
academicintegrity.org/the-fundamental-valuesof-academic-
integrity

scholarly communication and put their ideals into action
(Bjelobaba, 2018). In educational organizations this phe-
nomenon is treated as firm adherence to the code of moral
values, irrespective of whether students purposely plagia-
rize another source without giving credit or do it uninten-
tionally. Academic integrity being a part of the academic
culture of the university (Tikhonova & Raitskaya, 2022;
Tikhonova et al., 2023) implies that all students have to be
honest and responsible for their academic performance,
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should prevent any cases of academic dishonesty inclu-
ding cheating, plagiarism, fabricating or falsifying informa-
tion, collusion, sabotage, and theft of intellectual property.
At the core of the organization, there is a strong emphasis
on integrity at an institutional level (Tikhonova et al., 2023).
Establishing this kind of culture necessitates dedication
and consistent effort from all levels of the organization.
Upholding the essential principles of academic integrity
within education involves finding a balance between up-
holding rigorous integrity standards and the educational
mandate, alongside demonstrating empathy and care?.

Moreover, adherence to fundamental principles and core
values of academic integrity is crucial not only for students’
academic performance, but also for their personal and
professional development (Drach & Slobodianiuk, 2020;
Kadayam Guruswami et al, 2023). Some studies (Laduke,
2013; Guerrero-Dib et al., 2020) demonstrate that students
involved in dishonest activities in the academic context are
prone to demonstrate a tendency to behave inappropriate-
ly during their professional life. In other words, those who
used to cheat during their studies are more likely to do so in
their workplace (Payan et al., 2010).

Ethical behaviour is pivotal in mastering any discipline, but
most of the studies in this field were devoted to medical
practitioners and health-care staff because any lapses could
compromise patients’ safety and put their life at risk (Cleary
et al., 2013; Korn & Davidovitch, 2016; Kadayam Guruswami
et al., 2023). Considering integrity as a broader concept it is
possible to treat it as a bunch of ethical principles, including
autonomy, fidelity, privacy, and personal beliefs and values
(Widang & Fridlund, 2003). They affect an individual's way
of living and form so called moral integrity that perceives
them to distinguish right from wrong, makes them take fair
decisions, and behave according to the standards under any
circumstances. These values acquired at university can help
future professionals thrive.

Integrity is a fundamental aspect of “good governance”,
encompassing the values, principles, and norms guiding an
organization’s daily operations and the importance of main-
taining workplace integrity, standards, and oversight. Our
interactions with colleagues are vital in upholding integrity,
regardless of the presence of protocols. The literature high-
lights numerous breaches of ethical codes, even in envi-
ronments with well-established guidelines (Noelliste, 2013;
Giorgini et al., 2015; Guerrero-Dib et al., 2020; Cicero, 2021).
In academic and healthcare settings, employees are obli-
gated to uphold integrity by following institutional Codes
of Ethics, Conduct, and other workplace ethics guidelines,
such as those related to discrimination, conflicts of interest,

2 International Center for Academic Integrity [ICAI]. (2021). The
Fundamental Values of Academic Integrity. (3 ed.). www.
academicintegrity.org/the-fundamental-valuesof-academic-
integrity

transparency, and anti-corruption. Clearly et al. (2013) posit
that these codes primarily address professional behavior in
teaching, research, and other job responsibilities, while also
emphasizing the importance of respectful and cooperative
conduct among staff members. What is more, maintaining
integrity can easily be limited or weakened. Upholding in-
tegrity requires personal qualities like the bravery to re-
main steadfast in upholding ethical standards when those
in higher positions of power fail to do so (Mohi Ud Din &
Zhang, 2023). This can be a challenging task, especially when
met with silence, lack of support from peers and the organ-
ization, worries about retaliation, and limited job options.
Choosing the easier path, conforming to group norms, fear,
and limited job prospects often lead to inaction, even when
someone else is trying to uphold moral integrity (Clearly et
al., 2013; Cicero, 2021). Meanwhile, compliance with ethics
and integrity allows to promote the environment conducive
to creating productive teams and responsible and respec-
ted organizations. Thus, it is the aim of this paper to de-
scribe the influence of academic integrity on the develop-
ment of professionally significant qualities, namely pro-
fessional integrity, and the role it plays in ethical decision
making. This paper is structured as the following: firstly, it
explores the concept of professional integrity, secondly, it
develops a framework of general professionally significant
qualities through the prism of professional integrity, third-
ly, it presents the traits and qualities that are essential for
professional success, then it focuses on professionally sig-
nificant qualities in different fields, and, finally, this paper
highlights the significance of incorporating the values of
academic integrity into the educational system as a way to
enhance the caliber of education and develop competent,
accountable, and morally aware professionals.

PROFESSIONAL INTEGRITY

Currently, every profession necessitates thorough trai-
ning for employees to deliver crucial services to society. In
return, society expects professionals like engineers, archi-
tects, scientists, doctors, nurses, lawyers, bankers, accoun-
tants, journalists, HRD scholars and practitioners, and
educators to perform their duties with professional integri-
ty (Noelliste, 2013).

The construct of professional integrity has been studied
from different perspectives. Most of them focus on moral
principles in professional ethics (Hatcher, 2002; Pritchard,
2006; Alexandra & Miller, 2009; Noelliste, 2013). Eriksen
(2015) posited that professional integrity is the quality of
upholding one’s promises within a specific field of work.
Rozuel (2011) also strongly expressed the idea of profes-
sional integrity as the ethical duty associated with a profes-
sional position. According to Pritchard (2006), professional
integrity entails staying committed to and openly advoca-
ting for the principles, values, ideas, goals, and standards of
one’'s profession. Alexandra and Miller (2009) delved into the
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ethical aspects of professional conduct by examining both
the external moral principles that guide professionals’ be-
havior and attitudes, as well as the internal moral virtues
necessary to perform tasks effectively. Noelliste (2013)
viewed professional integrity as a part of intrapersonal in-
tegrity taxonomy aimed to explain the cognitive barriers to
ethical decisions and guide morally responsible behavior in
the organizational context. Banks (2009) viewed the con-
cept of “professional integrity” as adherence to universally
recognized principles of a profession and the specific codes
of conduct set forth by professional organizations while
performing one’s work duties. In turn, Vargas-Hernandez
(2020) advocated for professional integrity rooted in moral
integrity and ethical principles that prioritize transparency,
honesty, sincerity, moral awareness, loyalty, truthfulness,
and adherence to legality. Still, most of the scholars believe
that professional integrity involves a set of principles and
commitments aimed at enhancing managers’ performance,
fostering autonomy, cultivating relationships based on in-
tegrity, ethical conduct, social justice, and teamwork.

Summing up the definitions above, we define professional
integrity as the ability to perform professional activities in an
honest, professional and ethical manner, which regulates the
behavior, work ethic, and communication practices of pro-
fessionals. Professional integrity ensures that employees can
trust that leaders will prioritize professional standards above
their personal interests. Moreover, the ability to maintain
professional integrity in the workplace has a powerful impact
on productivity, performance and reputation.

The value of professional integrity is usually based on two
reasons, fidelity and assurance (Eriksen, 2015). The first rea-
son can be treated as the commitment to the core objectives
of the profession. For instance, in medical ethics, professional
integrity is often framed as faithfulness to the specific goals
of the profession, such as preserving life and promoting
health, whereas in education it encompasses not only tea-
ching academic basics, but also considering the needs of stu-
dents and obligations towards parents, community and so-
ciety®. The second reason is viewed as reliability, specifically
in discussions about corruption and conflicts of interest, pro-
fessional integrity is highlighted as the quality that provides
confidence in role holders’ ability to prioritize professional
standards over personal gain. In other words professional
integrity is directly related to personal integrity and moral
values. Tang, Chen, and Sutarso (2008) argue that many in-
dividuals acquire their moral values and ethics from their pa-
rents. However, Pritchard (2006) highlights the important
role of primary and secondary institutions in imparting moral
education to children to enhance their moral development.
This is reflected in programs such as “character education”
and “values clarification”, which focus on virtues like trust-
worthiness, respect, responsibility, fairness, caring, and citi-

3 NAE (2020). Code of ethics for educators. https://www.nea.org/
resource-library/code-ethics-educators

zenship (Sojourner, 2012). In this light thriving on academic
integrity that acquaints young people with its basic values,
namely, honesty, trust, fairness, respect, responsibility and
courage* appears to be pivotal for universities as well. The
university should not only focus on imparting technical and
theoretical knowledge to its students, but also on fostering
their moral growth and purpose. Professional education can-
not be separated from ethical development; it should encom-
pass not just acquiring skills and expertise, but also cultiva-
ting personal integrity and ethical conduct. Upholding high
standards of academic integrity is essential for achieving
academic quality and giving ethical significance to all univer-
sity activities (Bolivar 2005; Guerrero-Dib et al., 2020) .

PROFESSIONALLY SIGNIFICANT QUALITIES
THROUGH THE PRISM OF PROFESSIONAL
INTEGRITY

Characteristics and qualities that are important for the suc-
cessful performance of professional tasks by an employee in
a specific position are defined as professionally significant.
They imply a system of personal qualities, professional abi-
lities, and attitudes that are desirable for achieving efficien-
cy and success in professional activity. What is more, they
ensure high standards of the result of professional activity.

Some scholars (Yarullina & Nikishina, 2021) differentiate be-
tween the qualities that are essential for a profession and
professionally significant qualities. Professionally important
qualities refer to characteristics, skills, and professional ex-
pertise that influence the effectiveness and success of one’s
professional endeavors. On the other hand, professionally
significant qualities include interests, attitudes, and character
traits that shape an individual's approach to their profession-
al responsibilities and overall outlook on professional deve-
lopment. Employers have strict criteria for prospective pro-
fessionals, requiring them to be competitive in the job market
and exhibit both an active lifestyle and essential professional
qualities. These qualities are crucial elements of a specialist’s
professional competency. Developing these important qua-
lities is a vital and foundational requirement for a specialist’s
future career success (Shadrikov, 2002; Karpov, 2022).

Traits and Qualities that are Essential
for Professional Success

A theoretical framework aimed to explain the origin and
growth of personality traits that are essential for profes-
sional success was proposed by Zeer (2013). This frame-
work includes (1) motivational aspects (such as the drive
to effectively respond to professional challenges, ambition

4 International Center for Academic Integrity [ICAI]. (2021). The
Fundamental Values of Academic Integrity. (3™ ed.). www.
academicintegrity.org/the-fundamental-valuesof-academic-
integrity
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for success, and the urge to present oneself positively, etc.);
(2) cognitive elements (comprehension of professional
tasks, evaluating their importance, familiarity with prob-
lem-solving techniques, anticipating changes in the work
environment, etc.); (3) operational-activity components
(personal characteristics, skills, perception abilities, cogni-
tive processes, emotional intelligence, and willpower that
align with the demands of professional responsibilities).

In addition to this, four main categories of qualities that are

essential for professional success are identified (Karpov, 2016):

(1) absolute qualities that are necessary for carrying out
the activity at a minimum acceptable or normatively set
average level;

(2) relative qualities that determine the potential for the
subject to achieve high quantitative and qualitative
performance in the activity (referred to as mastery);

(3) motivational readiness to engage in a specific activity
(high motivation can compensate for deficiencies in
other important qualities);

(4) anti-professional qualities that act as barriers to suc-
cessful performance in a particular field. Unlike the
qualities in the first three categories, these qualities
have a significant negative correlation with the para-
meters of the activity.

There is also a classification system suggested by Karpov
(2022) that categorizes the key qualities of a specialist based
on the level of their development and consistency. Various
groups of significant qualities are recognized to delineate
an individual’'s functional capabilities from diverse per-
spectives. This system encompasses: (1) functions that play
a crucial role in professional success and may vary in their
trainability and stability within individuals; (2) functions that
require inherent characteristics that are difficult to cultivate,
while others can be developed through training and edu-
cation; (3) functions vital for professional success that may
be more vulnerable to disintegration over time due to the
demands of intensive and prolonged work. These qualities
need to be identified through psychodiagnostics to predict
future success in aspiring professionals and should be incor-
porated into training programmes. It is urgent to focus on
some principal qualities while designing such programmes.
Scholars (Klimov, 2003; Karpov, 2016; Mishina, 2019; Kar-
pov, 2022) believe that the following principal qualities are
essential for specialists, among them (1) civic attributes re-
flecting an individual’s moral and ideological values; (2) par-
ticipation in a team or society; (3) approach towards work,
profession, as well as interests and inclinations in a specific
field; (4) the capacity developed by important qualities ap-
plicable across various activities like broad-mindedness,
depth of understanding, and flexibility; (5) specific capabili-
ties essential for a particular job, profession, or a specialized
group; (6) skills, habits, knowledge, and experience.

The professionally significant qualities possess a dual na-
ture, being both innate and developed through gaining pro-

fessional experience, reflecting their binary expression. In
his research, Kyveryalg (1980) has identified two key aspects
of qualities that are crucial for professionals. The first aspect
is social, which encompasses elements such as conscious
work discipline, teamwork, commitment to common goals,
self-improvement, self-worth, creativity, and diligence. The
second aspect is technical, which necessitates specialists
to possess some technical and organizational-economic
knowledge and skills. Moreover, professionally significant
qualities reveal certain features. They are socially important,
developed in alignment with the societal and governmental
needs in a specific direction and extent. Such qualities de-
mand a comprehensive professional development system
for aspiring specialists and implementation through the
principle of molding a well-rounded, creative individual with
a high level of professional competence.

Professionally Significant Qualities
in Different Fields

The issue of professionally significant qualities develop-
ment in different fields has been studied with the focus on
the specificity of each area. For instance, Mishina (2019)
clarified the concept of professionally significant qualities of
an economist. For an economist it is crucial to have essential
attitude-related qualities consisting of standard attributes
such as situational professional motivation, knowledge of
professional ethics, and stable civic stand, as well as sup-
plementary qualities including dominant professional mo-
tivation, professional values, and a strong civic identity and
behavior. Also, individual and personal qualities and abili-
ties encompass standard traits like emotional balance, dis-
cipline, objectiveness, and integrity along with supplemen-
tary attributes like mental flexibility, professional mobility,
and the capacity for self-education and self-development.
Moreover, there are some special qualities and abilities that
include standard analytical, synthetic, and prognostic abil-
ities, as well as supplementary skills like critical thinking,
lean thinking, and project thinking. Lastly, social and per-
sonal qualities and abilities should involve standard charac-
teristics such as sociability and conflict resolution skills, in
addition to supplementary traits like client orientation and
team building prowess (Mishina, 2019).

Cultivating essential qualities in occupational safety profes-
sionals, according to Karpov (2022), should be grounded in
the overarching responsibilities of specialists dedicated to
upholding various aspects of state security. These respon-
sibilities include: upholding the law, safeguarding the coun-
try’s population with dedication, performing work duties
conscientiously and honestly, demonstrating bravery, initi-
ative, and discipline, following the directions of superiors,
continuously enhancing professional knowledge and skills,
fulfilling obligations and adhering to legislation regarding
the protection of people and territories, maintaining readi-
ness of emergency rescue equipment, respecting traditions,
aiding endangered colleagues, preventing reckless behavior,
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valuing the honor and dignity of all individuals, remaining
vigilant, executing rescue operations diligently and thor-
oughly, supporting order and discipline, and abiding by the
Code of Honor governing personnel in civil defense, emer-
gency response, and disaster relief organizations.

Having carried out their survey, Eltsova et al. (2007) re-
vealed that a successful model of a technical university
graduate should encompass both professional and per-
sonal attributes. The feedback from employers clearly
highlights the distinction they make between the essential
professional skills and personal traits of an engineer. No-
tably, employers prioritize personal qualities (Eltsova et al.,
2007). The key personal attributes that are highly valued in
an engineer include diligence, passion for their profession,
thirst for self-improvement, effective communication skills,
integrity, articulacy, proactivity, and the ability to make
autonomous decisions. Concomitantly, professionally re-
levant skills encompass proficient computer literacy, solid
theoretical comprehension of their major, experience in
creating technical documentation, proficiency in working
with engineering systems, the ability to navigate regulato-
ry guidelines and technical literature, and a good command
of technical English.

The analysis of research in the field of professionally signi-
ficant qualities in different areas reveals that these qualities
are area-specific. Each profession requires peculiar exper-
tise, yet some key professional qualities remain significant
irrespective of the field. Among them there are some ethical
requirements, for instance, ability to distinguish between
personal interests and professional duties and dedication to
honesty in communication and advice given to staff, peers,
and others associated with the institution. Meanwhile, each
professional has to be capable of recognizing and utilizing
a decision-making framework for ethical choices (Noelliste,
2013). They need to possess skill in balancing institutional
policies and resources with informed decisions based on
facts and data and be ready to acknowledge the influence
of personal values on decisions and seek input from col-
leagues when necessary. Here such characteristics of pro-
fessional integrity as honesty, trustworthiness, accountabi-
lity, transparency, and respect for others become essential.

DISCUSSION

Academic integrity goes beyond just avoiding cheating
behaviors like copying during exams or plagiarizing; it in-
volves actively engaging with learning and work to pro-
duce high-quality outcomes focused on genuine learning.
This includes using proper methods, putting in real effort,
and using good skills. Ultimately, academic integrity means
making the most of all learning opportunities (Bjelobaba,
2018). In a university setting, promoting academic integri-
ty serves the dual purpose of fostering the acquisition of
essential competencies and skills for a chosen profession,

as well as cultivating a strong ethical framework for making
principled decisions in any situation including the working
environment (Bolivar 2005; Guerrero-Dib et al., 2020). Pro-
fessionally significant qualities encompass a consistent and
deeply ingrained attitude that an individual holds towards
their profession, themselves, work, people, and objects
(Mishina, 2016; Karpov, 2022). These qualities also involve
a specific set of motives, behaviors, and approaches that de-
fine how these relationships are expressed. Therefore, the
term “professionally significant” emphasizes the integra-
tion of both internal and external factors, highlighting the
dynamic interaction between personal identity and external
actions (Levitan, 1991).

In their turn higher education institutions must demon-
strate a commitment to fostering a culture of academic
integrity (Tikhonova et al., 2023). By raising awareness and
consistently enforcing ethical standards, universities can
strengthen and mold the ethical behavior of their students
and future graduates (Kadayam Guruswami et al, 2023). The
university campus serves as an ideal setting to educate in-
dividuals and promote ethical behavior within and beyond
its boundaries, fulfilling its duty to the community and the
world by cultivating more ethical and socially responsible
citizens who excel in all aspects of their lives. The lack of
a strong civic culture is often evident in the everyday actions
of citizens, especially within organizations (Guerrero-Dib
et al., 2020). Research by Rujoiu & Rujoiu (2014) has shown
a connection between students who cheat and unethical
behavior in the workplace. Therefore, qualities like integri-
ty and ethical conduct, demonstrated through actions like
decision-making, conflict resolution, and accountability, are
highly sought after by employers (Kavanagh & Drennan,
2008). These traits are also vital for fostering trust in in-
ter-organizational relationships (Connelly et al. 2018).

Professional integrity is formed by social responsibility and
some other social elements that professionals inherit to
maintain high standards of competence and conduct in the
entire full range of professional activities and not just for
themselves. Professional integrity results in a significant
level of personal consistency and fosters stronger social
bonds. Individuals who uphold honesty contribute to the
cohesion of society and work towards the collective benefit
of all. Professional integrity involves competences shared
by all members of the profession and joint responsibilities
for conduct. Irrespective of the field it appears to be among
professionally significant qualities considered to be pivotal
for an expert (Vargas-Hernandez, 2020).

A key aspect of a professional’s ethical conduct is their un-
derstanding of the risks and consequences of engaging
in academic dishonesty, as well as the opportunities to do
so (Guerrero-Dib et al., 2020). Merely convincing students
of the importance of upholding integrity standards is not
sufficient. It is crucial to establish an environment where
cheating or deception is difficult to carry out. Students must
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be persuaded to act with integrity throughout their college
years and be informed of the consequences of their mis-
conduct. This will instill a positive behavioral pattern that
extends beyond academia, shaping them into ethical pro-
fessionals, business people, and citizens.

CONCLUSION

Academic integrity plays a crucial role in the educational
process, encompassing not only the avoidance of dishon-
est behaviors such as cheating and plagiarism but also ac-
tive engagement in learning, striving for quality outcomes,
and employing proper methods. In the context of university
education, academic integrity contributes to the develop-
ment of essential professional skills and the formation of
ethical principles that will guide decision-making in both
professional and everyday life.

Educational institutions play a vital role in fostering a cul-
ture of academic integrity, ensuring that students develop
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AHHOTALU WA

BeBepeHwe: Hay‘-IHO-I/ICCfIEAOBaTEJ'IbCKaﬂ AeATENbHOCTb CTYAEHTOB ABNAETCA KPUTUYECKN
Ba>XHbIM 31€MEHTOM BbICLLEr0 O6pa3OBaHVI$|, 0CO06EeHHO B ycnoBuAaX CoBpeMeHHOro pbiHKa
Tpyaa, Tpe6yrou.|,ero Hann4yusa y BbINYCKHMKOB McciejoBaTeNbCKNX KOMHETEHLI,I/II7I. Beege-
HVe nogvyepknBaeT 3HAUYMMOCTb nemequM I'IpOd)ECCI/IOHafII/BaLI,I/II/I, BOB/ie4YeHUNA CTyaeH-
TOB B akageMmyeckoe COOGUJ,ECTBO N nx Bknaga B co3gaHne HOBbIX 3HaHWA.

Llenb cTaTbl 3ak/104aeTcs B aHanM3e ponn HayyHO-MCCIef0BaTeNbCKOM AeATenbHOCTY
CTYAEHTOB B UX MpodeccrmoHanmsaumy, a Takke B aHanmse GpakTopos, BAVSAIOLMX Ha UX
yuacTvie B HayUHbIX NCCeA0BaHUAX, TaKUX Kak KPUTMUECKas OLEHKA U peLieH31poBaHme,
N CNOCOBCTBYIOLLMX UX MHTErpaLi B akageMn4eckoe CoobLLEecTBo.

OcCHOBHbIe NMosoXKeHUs: VccnegoBaHre paccMaTpmMBaeT NepBUYHYO NpodeccnoHanmsa-
LU0 Kak KtoveBoi 3Tan ¢opMmpoBaHus NpodeccMoHanbHOM NAEHTUYHOCTY, MOKa3biBas,
Kak y4acTve CTYAeHTOB B HayYHbIX UCCIeJ0BaHMsAX CNOCO6CTBYET 3TOMY npoueccy. Boene-
YeHue CTYAeHTOB B akajeMmnyeckoe CoobLLEeCTBO aHaNN3NPYETCA C TOYKM 3PEHNS ero 3Ha-
YMMOCTW AN1A PaCLUMPEHUA 3HAHWA, Pa3BUTUA KPUTUYECKOTO MbILLIEHUS N YKpenaeHns
npo¢eccroHanbHON naeHTUYHoOCTU. OTaeNbHOE BHUMaHWeE YAeNeHo TOMY, KaK CTyAeHTbl
MOryT BHOCUTb BK/1aJ B HayKy Yepe3 opuUriMHanbHble NcciefoBaHns v nybankaumm, n Kak
KpUTUYecKas oLeHKa 1 peLieH31poBaHe CNoCO6CTBYIOT Pa3BUTUIO HAaBbIKOB 06 bEKTUBHO-
ro aHanmsa 1 GopPMMPOBAHUIO KY/bTYPbl HEMPEPbLIBHOMO COBEPLLEHCTBOBAHMS.

BbiBoAbI: OueBnHa Heob6X0AMMOCTb akTUBHOMO BOBNEYEHMS CTyAEeHTOB B Hay4YHO-Mccne-
A0BaTe/IbCKYHO AeATeNbHOCTb ANA UNX I'IpOd)ECCI/IOHaﬂbHOFO pocTa. PekomeHpyeTca nHTe-
rpaunsa B y‘-IE6HbIVI npouecc peasibHbIX nccnefoBatTesibCKnNX aKTVMBHOCTEW, YTO MO3BONT
CTyA€HTaM pa3BUBaTb KNKo4YeBble NcCnejoBaTe/ibCkne KoMneTeHUnn N BHOCUTb 3HaYUMbIN
BKnaj B Hay4yHoe coobLecTBo.

K/TFOYEBbBIE CJTOBA

nepBn4yHasn I'IpO(IJECCI/IOHaﬂVBaLI,I/Iﬂ; BOB/IeUEHME B akajeMmnyeckoe coobLLLeCTBO; CO34aHme
3HaHWN; Kputn4yeckaa oueHKa; peueH3npoBaHUeE; Hay4dHO-nccnejoBaTeibCkad geAaTenb-
HOCTb, I'IpO(IJECCI/IOHaﬂbHaﬂ NAEHTNYHOCTb
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BBEAEHWE

HayuHo-nccnegoBaTenbckas fesTeNlbHOCTb CTYEeHTOB Urpa-
€T K/HUEBYH pPOJib B CUCTEME BbiCLLEro o6pa3oBaHus Poc-
1K, ABNSASICb BaXKHbIM MEXaHU3MOM /151 reHepaummn 3HaHWI
1 BK/1aJa B 06LLEeCTBO Yepes 1cciesoBaTenbkie MHNLMATY-
Bbl. B akageMM4eCcKkoM KOHTEKCTe UCC/IeloBaHMS BbIMO/HS-
FOT MHOXECTBO QYHKLIMIA, OT nepesayn 3HaHWi 1 pa3BUTUSA
HaBbIKOB Y CTYAEHTOB /10 CO34aHUsi HOBbIX UAEl 1 KoHLen-
LuuniA. B coBpeMeHHbIX YCNOBUSIX UCCefoBaTebCkas fesi-
TE/IbHOCTb CTAHOBUTCS BaXHEWLUUM VHTEeNNeKTya/lbHbIM
pecypcoM AJist KaXzoro oby4yaroLLerocsi, MOCKOIbKY MMEeHHO

Research Activity of Students:
Primary Professionalization
vs. Scientific Discourse

0.V. Dekhnich'
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, Z.V. Emelianova?

ABSTRACT

Introduction: Student research activities are a critically important element of higher edu-
cation, especially in the context of the modern labor market, which demands that graduates
possess research competencies. The introduction emphasizes the significance of primary
professionalization, student engagement in the academic community, and their contribu-
tion to the creation of new knowledge.

The purpose of this article is to analyze the role of student research activities in their pro-
fessionalization, as well as to examine the factors influencing their participation in research,
such as critical evaluation and peer review, and how these factors support their integration
into the academic community.

Main Points: The study considers primary professionalization as a key stage in the for-
mation of professional identity, showing how student participation in research contributes
to this process. Student engagement in the academic community is analyzed in terms of
its importance for expanding knowledge, developing critical thinking, and strengthening
professional identity. Special attention is given to how students can contribute to science
through original research and publications, and how critical evaluation and peer review help
develop skills in objective analysis and foster a culture of continuous improvement.

Conclusion: The need for active student involvement in research activities for their pro-
fessional growth is evident. It is recommended to integrate real research activities into the
educational process, allowing students to develop key research competencies and make
meaningful contributions to the academic community.

KEYWORDS

primary professionalization; engagement in the academic community; knowledge creation;
critical evaluation; peer review; research activities; professional identity

nccneoBaHNS NO3BOJIAIOT He TOIbKO NPUMEHSATB yKe Nosy-
YeHHble 3HaHWA, HO 1 CO3/aBaTb HOBblE e 1 KOHLenuuy,
KOTOpble HeobXoAUMBbI A1 PeLueHNs CJIOXKHbIX npobnem.
WccnepoBaHme npepctaenseT cobol opraHvM3oBaHHoOe, Cu-
cTemMaTnyeckoe, OCHOBaHHOE Ha JaHHbIX U KpUTUYeckoe
Hay4Hoe 13yYeHne KOHKPEeTHOM NpobaeMbl C Liefbio Momncka
peLleHnin NN OTBETOB Ha BO3HMKLLVE BOMPOChI. A MOCKO/b-
Ky, Kak oTMeuyaeT Brew (2001), nccnesoBaHua He CBOASTCS
K OAHOMY MOHSATUIO, MOCKONIbKY He 06/1aAatoT Kakoi-To OA-
HOW CYLLIHOCTHOW XapaKTepPUCTUKOMA, UX 3Ha4YeHne B Gbopmu-
POBaHWM KakK akafjeMunyeckol, Tak u npodeccrnoHanbHoMm
TpaeKkTopuiA CTYAEHTOB He BbI3blBaeT COMHEHWIA.
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Tekywine TpeboBaHNSA pbiHKa, 06YC/IOBAEHHbIE BLICTPBLIMU
N3MEHEHUSIMW B TEXHOJIOTUAX U YeloBeYeckux pecypcax,
AVNKTYIOT HEOBXOAMMOCTb HanNumUsi Yy BbINMYCKHUKOB Kak
MUHVMYM 6330BbIX WCCIeA0BaTENbCKUX KOMMETeHLNI
(Sachitra, 2016). 3To 0co6eHHO BaXHO B YC/IOBUAX MO-
CTOSIHHOTO O6HOBMIEHWSI 3HAHWI N HaBbIKOB, TPEBYHOLLMX
0T CMeLnanmCcToB OTKPbITOCTM K U3MEHEHUSIM, TBOPYECKO-
ro NoAxoza v KpUTMYECKOro MblneHus. ViccneposaTenb-
CKasl AesiTeNbHOCTb B YHMBeEpcUTeTe TpebyeT 3HauuTeNb-
HOW CaMOCTOSITE/IBHOCTM N OTBETCTBEHHOCTW CO CTOPOHBI
CTYAEHTOB.

B Poccuun mnccnepgosatenbckme akTMBHOCTU WHTErpupoBa-
Hbl BO BCe YPOBHW BbICLLIEro 06pa3oBaHus, oT bakanaspua-
Ta /10 MarucTpaTtypsbl 1 acnmpaHTypbl. He3aBucrMo OT TOoro,
OPVEHTMPOBAH /I YHMBEPCUTET Ha WCCNef0BaTeNbCKYHo
LeAaTeNbHOCTb AW Ha npernojaBaHue, NccnejoBaHns CTy-
[JEHTOB OCTaltoTCA BaXKHOW 4acTblo yyebHOro npouecca,
no psgy nNpeAMeToB 3aBepLUAlOLLENcst KypcoBol paboToid,
AVITIIOMHOM paboTol MAM MarmcrTepckor aucceprauumen.
3TV BUAbI JeATeNbHOCTM He TOJIbKO CAYyXaT CPeACTBOM
OLIeHKW KOMMEeTeHLUWI CTYAEeHTOB, HO 1 CTAHOBATCA MOCTOM
MeXAy akafieMnyecknm obydeHnem 1 npopeccnoHanbHoOM
NpaKkTUKO.

OZHaKo B NnociejHue rofbl HabAAETCA CHUXEHNE UHTe-
peca CTyAeHTOB K MPOBEAEHW0 HayUHbIX WCCIef0BaHNIA.
JTO BbI3biBaeT 6ECMOKOWCTBO, TaKk KakK OTCTPAHEHHOCTb
CTYAEHTOB OT WCCNef0BaTebCKON AeATesbHOCTA MOXeT
HeraTMBHO CKa3aTbCs Ha UX MPOGECCUOHANBLHOM pocTe
N CNocoBHOCTU afanTUPOBaTLCA K MEHSIOLLMMCS YCI0BU-
SIM pblHKa TpyAa. ViccnesoBaHWs MOKasbIBalOT, UTO CTyAeH-
Thl YACTO BOCMPUHMMAOT UCCIEL0BaTE/bCKYHO PaboTy Kak
C/IOXHYH 1 CTPECCOBYIO 3azady, TPebytoLLyto 3HaunTe b-
HbIX BPEMEHHbIX 3aTpaT, 4YTo GOpMUPYeT HeraTMBHOE OT-
HOLLeHWe K HayuHol aesiTenbHocTy (Oguan et al., 2014).

B ycnoBusix, korga nccnegoBaTenbckas AesTeNbHOCTb CTa-
HOBUTCSA BCe 6onee BaXKHOW A5t MOATOTOBKM KBanuduum-
pPOBaHHbIX CNEeLManncToB, HeobXOANMO yaennTb ocoboe
BHMMaHMe dakTopaM, BAUSIOWNM Ha UHTepec CTYAEeHTOB
K NpoBeAeHWNI0 nccnefoBaHW. B gaHHoOW cTtaTbe wuccne-
AyeTcs ABOWCTBEHHAas PoJfib CTyAeHYEeCKUX UCCef0BaHNM
B NpoLiecce NnepBMUYHON NpodeccrnoHanmsaumm n Bosneye-
HUA B Hay4HbI ANCKYPC, @ TaKXKe VX 3HaveHune anst popmu-
pOBaHMA CTYAEHTOB Kak MPodeCccCMOHaNoB 1 yUYeHbIX.

NEPBNYHAA NPODPECCNOHANTN3ALNA
YEPE3 NCC/IEAOBAHNA

MpodeccnoHanusaums
MepBuyHas npodeccnoHanmsaumsa npeacTaBnseTr coboi

HayanbHbIi 3Tan ¢dopmMMpoBaHNA NpodeccroHanbHo
WAEHTUYHOCTW, KOTOPbIA HauMHaeTcs elwe B npouecce

obyueHnss. OHa BK/OYaeT B Cebsl pa3BUTUE CaMOCO3Ha-
HUSI 1 CAMOCOBEPLLEHCTBOBaHWS, a Takxe npuobpeTeHne
LLleHHOCTHOr0 1 MOTUBALMOHHOMO OTHOLLEHUS K ByayLiel
npodeccrn. B pamkax nepemYHON npodeccroHanmsaumm
CTYZEHTbl He TONbKO OCBaVBalOT onpejesieHHble 3HaHUS,
HaBbIK/ 1 YMEHWs, HeobXoAMMble ANSt YCMELIHOro BbINo-
HeHWsi NpPodeccroHaNbHOM AeATeNbHOCTM, HO U ajanTu-
pytoTca K KynbType 6yaylieil npodpeccroHanbHOM cpeapl
(Tikhonova et al., 2021).

CyLHOCTb MepBUYHOM NpodeccroHanmsaumm 3aknoyaet-
CA B LiefieHanpaB/eHHOM PasBUTUM CUCTEMbI COLMANbHbIX
N npodeccnoHanbHbIX KadecTs, Yy6eXAeHWin, MMpoBO3-
3peHUA N HaBbIKOB MPOPECCUOHANBHOM KOMMYHUKALMW.
3TOT 3Tan xapaktepusyetcs GOPMUPOBAHUEM Yy CTyAEH-
TOB 4yBCTBa NPUHAANEXHOCTU K npodeccrnoHanbHOMYy
COOBLLECTBY, @ TakKe OCO3HaHMEM BaXHOCTU BblbpaHHOM
npodeccnun ans nx camopeanusauuu. MNeperuyHasa npodec-
CMOHaNM3aumMsa UrpaeT BaXHyH poib B $OPMMPOBaHUMU
npo¢eccMoHanbHON UAEHTUYHOCTY, MOCKOSIbKY WMEHHO
Ha 3TOM 3Tare NPOUCXOANT OCO3HaHMe cebsi Kak byayLiero
npodeccroHana.

BTopnyHaa npodeccroHanmsaums, B CBOO ovepejb, Ha-
cTynaeTt Ha 6onee nMo3gHUX 3Tanax NpodeccnoHanbHOro
pa3BuUTUS, KOrga yenosek yxe paboTaeT B BblbpaHHOM
cpepe. OHa cBA3aHa C NMpOLECCOM JaNbHelnLlero passu-
TS 1 yray6neHns npodpeccnoHanbHbIX KavyecTs, aganTa-
umer npodpeccnoHanbHOM NAEHTUYHOCTY B Nepuoj nsme-
HEeHWs Kapbepbl, a TakXe NprobpeTeHnemM HOBOro OMbITa
M 3HaHWUI B nNpouecce paboTkl. BTopnyHasa npodeccnoHa-
Nv3auusa npeanosiaraeT, YTo CreynanucT yxe obnagaet
6a30BbIM/ NMPOPECCUOHANTbHBIMY KOMMETEHLUUAMN U Ha-
BbIKaMu, NPUO6GPEeTEHHBLIMI Ha 3Tarne nepBMYHON Npodec-
CMOHaNM3auuy, 1 Terepb COCPeAOTaYMBAETCA Ha WX
yrnybneHun v pacluMpeHnn B KOHTeKCTe MpakTUyeckor
fAesaTenbHOCTU.

OfHVIM 13 K/THOYEBbIX OTANYNIA BTOPUYHOM npodeccrioHa-
N3aumn SBASETCA TO, UTO OHa BK/IOYAET B Cebs MHTerpa-
LU0 OMbITa, MOJY4YEeHHOro B npouecce paboTkl, 1 Npucno-
cobneHve NpodeccnMoHanbHOM UAEHTUYHOCTM K HOBBIM
BbI30BaM 1 M3MeHeHMAM B Kapbepe. 3TO MOXeT BK/Ilo4aTb
B ceba CMeHy NpuopuTeTOB, OOHOBJIEHE HAaBbIKOB 1 Nnepe-
OCMbICNIEHNE CBOEM posin B NpodeccnoHanbHom cpese.

OcHOBHOe OT/InuMe MeXay MepBMYHOM U BTOPUYHON
npodeccrmoHanmsalmern 3aka4vaeTcs B CTagum npodec-
CMOHANIBHOrO PasBUTUSA N KOHTeKCTe (POPMUPOBAHUSA
NpodeccroHanbHON  UAEHTUYHOCTU. [lepBMYHas npo-
deccnmoHanmsaums cocpefoToveHa Ha HayasbHOM 3Tare
dopmMUpPOBaHNS IMYHOCTM Kak npodeccroHana, Bkaw4as
obyueHune 1 nepsble Warn B nNpodeccroHanbLHON cpeje.
BTopuyHas npodeccrmoHanmsaumsa, HanpoTne, oxBaTbiBaeT
npotiecc AasbHelLero passuTisa yxe copMmpoBaBLLEero-
ca npodeccroHana, y4nTbiBas ero onbIT N HE06X0ANMOCTb
ajanTaunm K UsSMeHeHMAM B kapbepe. TakuM obpasom, nep-
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BMYHasa npodeccroHanm3aums 3aknagsiBaet dyHAAMeHT
AONS yCMeLHOoN Kapbepbl, MOMOras CTyAeHTaM OCO3HaTb
CBO POJib 1 MECTO B NpodeccroHanbHOM cpese, Toraa kak
BTOpMYHas npodeccroHannsaums Mno3BonseT creunanu-
CTaM pasBMBATBLCA M afanTUPOBaTbCA B YCIOBUSIX peanb-
HoW npodeccnoHanbHOl AeaTeNbHOCTY, NoAJepPXUBas nxX
aKTyaNlbHOCTb Y KOHKYPEHTOCMOCOBHOCTE Ha MPOTSAXEHUN
BCeli kapbepbl. Hay4yHo-nccnegoBaTenbckas gesTenbHOCTb
SBASETCS BaXXHbIM KOMMOHEHTOM 3TOro rnpouecca, npeana-
rasi CTyfieHTaM BO3MOXHOCTb MPUMEHSTb TeopeTuyeckme
3HaHWS Ha NPakKTXKe, pewwaTb peanbHble NpobnemMbl 1 pas-
BMBaTb KPUTUYECKOE MblLUNEHME.

B poccuiickoli cucTeMe BbiCLLIEro 06pa3oBaHusa NccneoBa-
HUA UTPakoT KJIOYEBYH pPosib B popmMUpoBaHUM npodeccu-
OHaNbHbIX KoMneTeHUMA. CTyAeHTbl, y4acTByloLmMe B LC-
cnejoBaTeNbCKUX MPOEKTaX, Pa3BMBAOT LLUMPOKUIA CNEKTp
HaBbIKOB, BKIOYasA aHANNTMYECKOe MbILL/IeHVe, peLleHne
npo6nem, ynpasneHue npoektamu n 3ddekTrBHOE 06LLe-
Hue. DTN HaBblKM HEOBXOAMMBI KaK ANS akafeMNyeckoro,
Tak U Ans npodeccroHanbHoro ycrexa (De Kleijn et al.,
2013). Pa3paboTka 1 peannsauusi HayuHo-MNCCeA0BaTe b-
CKUX MPOEKTOB, HanpaBeHHbIX Ha peLleHne KOHKPeTHbIX
334a4 B Pas/INYHbIX OTPACAAX MPOMbILLIEHHOCTM 1 0bLLie-
CTBEHHOW XM3HW CMOCOBCTBYET He TO/MbKO 3aKperieHnto
TeopeTnyeckmx 3HaHUM, HO 1 GOPMUPOBAHUNIO Y CTYAEH-
TOB NPOdeccroHaNbHbIX KOMMNETEHLNA, HEO6XOAUMBIX A5
YCMeLHON Kapbepbl Moc/ie 3aBepLUeHns obyyeHus npo-
deccnoHanbHOM MAEHTUUYHOCTH.

HayuyHble nccnesoBaHUs Takxke CMocobCcTByOT GopMUpo-
BaHW0 NpodecCNOHaNbHOM NAEHTUYHOCTU. YUacTBYys B UC-
CnefoBaHUsX, CTYAEHTbl HAUMHAKOT OLLYLLIATL Cebs YacTbio
npodeccroHanbHOro coobuecrsa. OHM M3y4aroT HOPMBbI,
LEHHOCTW 1 3TUKY BbIGPaHHOWN MK chepbl, YTO NOMoraeTt
MM MepeiTyn oT cTaTyca CTYAEeHTOB K CTaTycy npodeccroHa-
NoB. OTO OCO3HaHWe COBCTBEHHOW NAEHTUYHOCTU ABASEeT-
€Sl BaXKHbIM A1 YBEPEHHOCTU U MOTUBALMN NPU BbIXOAe
Ha pbIHOK TpyAa.

B Poccnn ocoboe 3HaueHMe MMeeT yyacTue CTyAeHTOB
B HAay4YHO-MPaKTNYeCKNX KOHPepeHUMSAX 1 CeMUHapax, rae
OHW MOTYT NPeACTaBUTb CBOW NCCEJ0BAHNSA N OOMEHSATL-
CS1 OMbITOM C NpodeccrnoHanamm. 3To MOMOraeT CTyeHTam
He TOMbKO pasBMBaTb CBOM HayuHble 1 npodeccroHanb-
Hble HaBblKK, HO 1 GOPMMPOBaTbL YCTOMYMBYLO Npodeccu-
OHaNbHYIO NAEHTUYHOCTb, YTO ABASETCA BaXHbIM LLUArom
Ha MyTK K ycnewHol kapbepe. MojobHbIe Xe Lenan npe-
cnepyeT W NpakTukKa HanMcaHusa ANMIOMHBIX paboT 1 Ma-
FNCTEePCKUX AMccepTaunii B pOCCUNCKMX YHUMBepCUTeTax.
3TK paboTbl YACTO PacCMaTPUBAOTCA KakK BaXHbIV Liar
B npouecce npopeccroHanmsaumm, no3Bonss CTygeHTam
NPUMEHSATb NOJlyYeHHble 3HaHWS Ha MPaKTUKe 1 roTOBUTL
X K byayuien kapbepe. [lunnomMHas pabota BbiCTynaeT
KaK CpeACcTBO OLEHKM akajeMmnyeckoro Mactepcrea 1 nog-
rOoTOBKW CTYAEHTOB K MpodeccroHanbHOM AeATeNbHOCTH
(Pilcher, 2011).

HayuHbIiA AUCKYPC U ero poJib B UcCieAoBaHUAX
BoeseueHue 8 akademuyeckoe coobujecmeo

BoBneueHne B akajeMmyeckoe COO6LLECTBO SBASETCA
BaXHeNLWM 31eMeHTOM 06pa3oBaTeNbLHOro npoLiecca,
0CO6EeHHO Ha 3Tane MoAroToBKW CTYAEHTOB K UX ByayLuen
npodeccroHanbHOM AesATeNbHOCTU. AKageMuyeckoe coob-
LLIeCTBO MpejcTaBnsieT cobol KOIeKTUB Yy4YeHbIX, uccne-
JoBaTteneil N CTyAeHTOB, 06beANHEHHbIX OOLLMMW WHTe-
pecamu 1 UensamMu B 061actu Haykm n obpasoBaHusA. Ans
CTYAEHTOB y4acTue B 3TOM cOobLLecTBe NO3BOSET He TO/b-
KO NpunobpeTaTtb 3HaHWS, HO 1 aKTUBHO BOBNEKaTbCs B NMPO-
LLecc co34aHNsA HOBbIX MAel 1 peLueHn.

OJHVM 13 K/IOUYEBbIX acreKTOB BOB/IEUYEHNS B akaZemumye-
CKkOe COO0BLLECTBO ABMAETCH BO3MOXHOCTb ANA CTYAEHTOB
06MEHMBATLCA UAEAMU C APYTUMU YYaCTHUKAMU CO06-
LLeCTBA. OTO MOXET MPOUCXOAUTL Yepes yyacTue B cemu-
Hapax, KOHQEpPeHLUMAX, KPYrblX CTONAaxX U APYrnx ¢popmax
aKaJemMn4YecKol akTUBHOCTW, FA4e CTYAEeHTbl MOTyT npeg-
CTaBWTb CBOM MCC/IeA0BaHVsA, 06CyAnMTb UX C KOAleramm
N NONYUYNTb LieHHbIe OT3bIBbI OT 3KCMEpPTOB. Takoe B3aMMOo-
AencTBMe CnocobCTByeT paclUVPeHnio UX Kpyro3opa, 3Ha-
KOMCTBY C HOBbIMW MOAXOAAMU 1N METOAO/IOTSIMU, @ TakXKe
CTUMYIVPYET UX K Aa/ibHERLeMy pasBUTLIO CBOUX MCCe-
[0BaTeNIbCKNX HaBbIKOB, 060ralLlaeT UX NoHMMaHue cBoeli
npodeccroHanbHoM 06aacTy, yaydllaeT KavyecTBo WX WC-
cnepoBaHuii (Samraj, 2008).

YuacTve B akajeMmyeckoM COobLLecTBe Takxe rnomMoraer
CTyAEHTaM OPUEHTUPOBATLCA B TEKYLLMX TEHAEHLUMAX U Ha-
npaBieHnsx NCccNesoBaHnii B nx o6nactu. To No3sosseT
UM OCTaBaTbCsA B KypCe MOCNeAHUX AOCTVKEHWA Hayku,
NHTErpypoBaTh HOBblE NAEN B CBOW COBCTBEHHbIE MCC/le-
[O0BaAHVIAA N BHOCUTb BK/1aZ4 B Pa3BUTUE HAYUHOW AMCKYCCUN.
Bonee TOro, BOBNEYEHHOCTb B akaZeMnyeckoe coobLLecTBo
criocobcTByeT GOPMMPOBAHNIO Y CTYAEHTOB YyBCTBa Mpu-
HaLIEeXHOCTN K MPOdECccMOHaNbHOM rpynne, YTo BaxHO
AN VX JanbHenwel coumanmsaumm 1 npopeccmoHannsa-
uuu (Stierer, 2000).

BaxxHbIM acneKkToM ABAAETCA U TO, YTO ydacTue B akagemu-
YeCKOM COOBLLECTBE YUUT CTYAEHTOB akajeMMyecKkoi Kyb-
Type, 3TVKe 1 CTaHAapTam. TO BK/IOUAET B cebsa He To/b-
KO Hay4Hble NMoAX0oAbl M METOZAbl, HO N HOPMbI MOBeAEHNS,
npasuna ny6anKaLmm, aBTopckoe NPaBo W 3TUKY LUTUPO-
BaHuA (Bieliauskaité, 2021). TakiM 06pa3oMm, CTYAEHTbI Mo-
NIy4atoT He TOIbKO TeOpEeTUYeCKe 3HaHWS, HO 1 NpakTuYe-
CKVe HaBblkW, HEO6XOAVMbIE AN YCMELIHOW UHTerpaumm
B NpodeccoHanbHyo cpeay.

Bknao e cozdaHue 3HaHul
Bnarogaps nccieJoBaHUAM CTYAEHTbI UMEIOT BO3MOXHOCTb

BHOCUTb BK/1aZ B CO3ZaHMe HOBbIX 3HaHWA. MpoBoas opu-
rMHaNbHbIE UCCIeA0BaHNSA, OHM MOTYT BhISIBASITL NPo6eibl
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B CyLLecTByHOLLE nnTepaType, N3yyaTb HOBblE METOAO/O-
rn v Npegnaratb MHHOBALMOHHbIE peLLeHus npo6niem. Mx
BbIBOZbI, Ny6VKyeMble B HaYy4YHbIX CTaTbAX UM NpeACTaB-
nsieMble Ha KOHbepeHUMaX, 406aBNAT LEHHOCTL HayUYHO-
My COO6LLECTBY 1 MOMOratoOT pPa3BMBaTh CBO 06/1aCTb 3Ha-
Huit (Walkington, 2015). 3To 0c06€HHO BaXKHO B YC/I0BUSAX,
Korga Hayka TpebyeT NMoCcTosHHOro 06HOB/IEHNS U Nepeoc-
MbIC/TIEHUS CYLLIECTBYIOLLMX NOAXOA0B A1 PELLeHNs HOBbIX
W CNOXHBIX Npobaem.

OAHaKo Takasi JeATeNIbHOCTb He J0/IKHA OCTaBaThCA CMOH-
TaHHOW 1 TpebyeT TLWATe/IbHOro KypUpPOBaHsA CO CTOPOHbI
npenoAaBaTeNbCKoro CoCTaBa. HacTaBHMKW WUrpatoT Kito-
YeBYIO POJib B HaMpaeAeHUV CTYAEHTOB, MoMoras M ¢op-
MYJ/IPOBaTh MUCC/IeA0BaTENbCKIE BOMPOChI, BbIGMpaTh Mog-
XOAALLME METOAONOMMM 1 MPaBWIbHO MHTEPMNPETUPOBaThL
noJlyyeHHble pesynbTaTbl. Kpome Toro, BaxHo, UTobbl yueb-
HbI NPOLECC BK/IKOYAN akTVBHOCTY, KOTOPbIE AeACTBITE b-
HO CMOCOBCTBYHOT PA3BUTUIO HEOBXOANMbIX HABLIKOB U pea-
NN3auMn peasibHbIX NCCNeA0BaHU, a He NMPOCTO UMUTUPYIOT
nccneaoBatenbckyto gestensHocTb (Russell, 2007). 3T1o no-
3BOJINT CTYZi€HTaM He TOJ/IbKO PasBUBaTb CBOW MCCIEA0Ba-
TeNIbCKE KOMMETEHLMW, HO U B MOJIHOV MEpPe 1CMOoJb30BaTh
WX AN CO3aHNS 3HAUNMBIX HayYHbIX BK/1aJ0B.

Kpumudyeckas oyeHka u peyeH3uposaHue

KpvTrueckas oueHKa 1 peLeH3npoBaHue SBASTCA GyHAa-
MeHTa/IbHbIMU 3IEMEeHTaMMN HayUHO AeATeNbHOCT U Urpa-
0T K/HOUEBYH POsib B GOPMUPOBAHMN NCCIEA0BATENBCKIX
HaBbIKOB Y CTYAEHTOB. 3TV MPOLLECChI HE TO/IbKO CMOCO6CTBY-
IOT MOBLILLEHVI0 Ka4eCTBa HayuHbIX PaboT, HO 1 Pa3BMBAOT
Yy CTYZAEHTOB CMOCO6HOCTL K aHAIMTUUECKOMY 1 KPUTNYECKO-
MY MbILLEHWIO, YTO KpaiHe BaxXHO AN WX JaNbHeillero
npodeccnoHanbHoro pocta (Anderson et al., 2008).

OfHOI M3 rNaBHbIX 3ajay KPUTUYECKOW OLEHKW sBAsEeT-
€Al MpoBepKa BalMAHOCTM N HaJEXHOCTU UCCIef0BaHWA.
CTyAeHTbl y4aTcs aHanM3MpPOBaTh, HACKOILKO KOPPEKTHO
chopMypoBaHbl rMMNoTesbl, BbiGpaHHbIe METOAbl Mcce-
[OBaHWSA 1 MoJlyYeHHble pe3ynbTaTbl. OHW AO/KHBbI YMEeTb
OLLeHMBATb, COOTBETCTBYET /I METOA0/10MUS NCCIIe0BaHNS
MOCTaBNEHHbIM 3a4a4aMm, NPaBUALHO NN 6bLAN UHTeprpe-
TUPOBaHbI AaHHbIE, @ TAKXE HACKONLKO MOJyUYeHHbIE Bbl-
BOZbl O60CHOBaHbl M HeMpOTMBOPeYMBbl. ITOT MpoLecc
rMoMoraeT CTyAeHTaM BbISIBNATL BO3MOXHbIE ONGKA 1Au
HeJoueTbl B UCCIEA0BAaHUAX U pa3pabaTtbiBaTb Npeanoxe-
HUS Mo ux ycTpaHeHuto (Barnacle & Usher, 2003).

KpuTunueckas oueHka Takxe BK/IOYaeT B cebs CNOCO6HOCTb
BbIABAATL MPeAB3siTOCTb B WCCAeA0BaHUAX. DTO MOXET
6bITb Kak NpeAB3sTOCTb B BbibOpe MeTOAO0B, Tak 1 B MHTep-
npetaumn AaHHbIX. CTYAeHTbl yyaTcsi pacrno3HaBaTb Ciy-
Yau, Korga faHHble 6bIAN NpeacTaBneHbl TakUM 06pasom,
YTO6bI MOATBEPANTE OXUAAEMbIl pe3ynbTaT, a He 0TPasnTb
peanbHOe MonoXeHWe gen. AHanu3 NpeaB3sToCTM MOMO-
raeT cTyseHTaM 6biTb 60nee 06LEKTUBHBIMU B CBOUX COB-

CTBEHHbIX MCCNeA0BaHUSAX U n3beraTb Nogob6HbIX OLWM60K
B 6yayLuem (De Kleijn et al., 2014).

PeLieH3MpoBaHMe ABASETCS BaXHbIM 3TanoMm B npouecce
ny6aMKaLmMmM HayYHbIX paboT 1 OXBaTbIBaeT Kak HanncaHme
peueH3nii Ha paboTbl APYrMX aBTOPOB, Tak W MojydeHue
06paTHOI CBA3M Ha CO6CTBEHHbIE ccnegoBaHusa (Drennan
& Clarke, 2009). YuacTve B mpouecce peLeH3NpoBaHUs
Mo3BONISET CTyeHTaM JlyyLle NOHATb TpeboBaHUS K Kaye-
CTBY Hay4HbIX paboT 1 HAyYNTbCA KPUTUYECKN OLLeHNBaTb
CBOW COBCTBEHHble UcCefoBaHKsA. B kauecTBe peLieH3eH-
TOB CTYAEHTbI aHaNN3NpPyoT PaboTy KOANEr, BbISBASIOT ee
CUNbHbIE N Clabble CTOPOHbI, @ Takxe NpeAnaralT nyTu
ynyyLleHus. 3TOT OMbIT Pa3BUBAET Y HMX HaBbIKW aHaNUTU-
YeCKOro MblLLIEHMS Y MOMOTaeT JlyyLle NOHMMaTb npoLiecc
CO3AaHMSA Hay4YHbIX 3HAHWIA.

Mpouecc peLeH3MpoBaHKA Y KPUTNYECKOM OLEHKI CMOCo6-
cTByeT GOPMUPOBAHUIO Ky/NbTypbl HEMpPepbIBHOrO coBep-
LeHCTBOBaHMWSA. CTyAeHTbl HAUMHAOT 0CO3HaBaTb, YTO Ha-
yKa - 3TO He cTaTu4Hasa cdepa, a AMHAMUYHBIM npoLecc,
TPebYLNA NOCTOAAHHOrO MepecMoTpa W yNyudlleHns cy-
LLIeCTBYHOLLMX NMOAXOA0B N MeTOZAOB. MNonyyeHne KOHCTPYK-
TUBHOW KPUTUKM OT KONET YUUT CTYAEHTOB BOCMPUHMMATL
06paTHYI0 CBSI3b Kak BO3MOXHOCTb A1l pOCTa, a He Kak ro-
BOZ ANt pa3o4apoBaHus. OTO BOCMUTbIBaeT B HUX npodec-
CMOHaNbHOE CMUPEHME N FOTOBHOCTb K CaMOCOBepLUEH-
CTBOBaHWIO.

Kpome TOro, peLieH3npoBaHve NoMoraeT CTyeHTaM pa3Bu-
BaTb HaBbIKN 3 PEKTVBHON KOMMYHMKALMW N COTPYAHMYE-
ctBa. OHM y4aTCs ACHO M3naratb CBOW MbIC/IM, apryMeHTu-
pPOBaHHO 0BOCHOBbLIBATL CBOK TOUKY 3PEHMS 1 KOPPEKTHO
BbIPaXaTb KPUTUKY. TN HaBbIKM KpaliHe BaXHbl He TO/IbKO
ANS yCMNeLwHOoM Hay4YHOW Kapbepbl, HO U Ans npodeccno-
HaNbHOW AeATeNbHOCTU B 060N chepe.

BanaHc Mexxay npogpeccmoHanusaumei
M Hay4YHbIM UccnefoBaHUEM:
BbI30Bbl 1 BOSMOXXHOCTU

BanaHcmpoBaHune mMexay TpeboBaHUAMU NePBUYHOM NPo-
deccmoHanm3aumMm M aKTUBHbIM y4dacTUeM B Hay4YHOM
AVCKYpCe MOXET bbITb C/IOXHOWM 3ajavein AN CTYAEHTOB.
JaBneHve, cBA3aHHOE C HEOBXOANMOCTLIO NPUOBpPeTEHNS
NPaKTNYeCKNX HaBbIKOB 1 COOTBETCTBUA MPOdpeccoHab-
HbIM CTaHAapTaMm, MOXeT WHOrAa 3aTMeBaTb CTPeM/IeHne
K OPUrMHanbHBIM McCnefoBaHMAM. OJHaKo WHTerpaums
3TWX ABYX acMeKTOB MOXET NpuBecTU Kk 6osiee LesoCcTHOMY
obpasoBaTesibHOMY OMbITY.

Poccuiickne yHMBepCUTETbl MOFYT CbIrpaTb BaXHYH poJb
B MoAjepxke 3Toro 6anaHca, NooLpss MeXAUCLUNAN-
HapHble WCCAeA0OBaHWA, npeanarass NporpamMmbl HacTas-
HU4YecTBa U NpefocTaBnss nnatdopmbl AN NpeacTaBe-
HUS CTyAeH4Yeckmx paboT. Takme MHULMATMBLI MOMOratoT
CTyZAeHTaM YBUAETb CBA3b Mexay WX npodeccroHanbHol
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MOArOTOBKOV 1 6osiee LUMPOKUM HaAyuHbIM AMCKYPCOM
(Sinkovics, Richardson, and Lew, 2015).

JonrocpoyHble BbIFOAbl OT YCMELIHOro COoYeTaHWs 3TUX
acnekToB 3HauYnTeNbHbl. CTyAeHTbI, KOTOPble aKTUBHO y4a-
CTBYIOT Kak B npodeccrmoHanmsaumm, Tak n B Hay4HbIX 1C-
CefoBaHUsX, NyYLle NoAroTOB/EHbl K PELUEHWIO C/IOKHbIX
3aja4u B cBoei byayuiein kapbepe. OHM Takxke C 6onbLuein
BEPOSITHOCTbIO BHECYT BK/aj B pa3BuTUE CBOMX obnacTeli
3HaHWIA, CNOCcoBbCTBYA MHHOBALWSAM W CTAHOBACL NAepaMu
MONOXUTENbHbBIX U3MeHeHUI B obuectse (Ginn, 2014).

NMPAKTNYECKOE MPUMEHEHWE:
NMEPEOCMbBICNEHNE ANCCEPTALNA

OgaHol 13 obnacTell, rae 0CoO6eHHO SIPKO MPOSIBAAETCS Ha-
npskeHne mexay npodeccmoHanmsaumeil m Hay4YHbIMU
nccnefoBaHAMN, SBASETCA TPaAULMOHHBIA dopmaT ma-
rMCTepCcKoi Ancceptaumu. Jucceptaums yxe AaBHO sIBASI-
eTCs CTaHAAPTHBLIM Tpe6oBaHMEM B BbiCLLEM 06pa3oBaHmK,
HO ee aKTyasbHOCTb U 3$PeKTUBHOCTb B YA0BAETBOPEHMM
pa3HoobpasHbIX NMOTPE6HOCTEN COBPEMEHHbIX CTYAEHTOB
BCe Yalle nogsepraercs comHeHuto (Pilcher, 2011).

C y4yeToM pa3Hoobpasna CTyAeHTOB Marmctpatypbl -
OT TeX, KTO HaMepeH NPOAOIXMTbL 0byUeHMe B acnmpaHType,
[0 Tex, KTO cocpeZloTOUeH Ha NPOABUXeHUN cBoeli npodec-
CMOHaNbHOW Kapbepbl, - BO3MOXHO, HAaCTas10 BpeMsi paccmo-
TpeTb anbTepHaTUBHble GOPMbI OLEHKW, KOTOpble ayulle
COOTBETCTBYIOT 3TUM Pasnn4YHbIM LensM. Hanpumep, npo-
deccroHanbHble CTYAeHTbl MOMIY 6bl 60/bLUE BbIUIPbLIBATb
OT MPOEKTOB, OCHOBAHHBLIX Ha MpakTVKe, KOTopble Hanps-
MY CBSi3aHbl C UX paboueli cpesiol, a He OT TpaAULIMIOHHOM
AmccepTaumm, KOTopasi MOXeT He MEeTb HemnocpeaCcTBEHHO-
ro NpakTU4eckoro nprMeHeHus (Shaw and le Roux, 2017).

Kpome Toro, Tekywias Mogesb AUCCEPTaLMN KaK B OCHOB-
HOM aKaZeMUYecKoro yrnpaxHeHUs MOXeT OorpaHnynBaThb
60/1ee LUMPOKOe PacrnpoCcTpaHeH e CTyaeHUYeCcknx Nccneso-
BaHWin. Kak otmeyaet Landor (2011), noTeHumnansHoe BAu-
AHVE MarncTepCckmX NCCe40BaHnii Ha NPOGECCUoOHaNbHYO
MPaKTUKY 1 3HaHVEBYIO 6a3y 3HaUMTE/IbHOE, HO OrpaHMye-
HO B paMKax TPajgULMOHHOM akageMu4eckoin mogenu. Wc-
CnefoBaHve anbTepHaTUBHBLIX GOPMAaToB, TakMx Kak 6pu-
GUHMM, MyNBTUMEANIAHBIE Mpe3eHTauUn UAN Ny6anYHble
NCCNeAoBaHs, MO0 6bl MOBLICUTL 3HAUNMOCTL U JOCTYI-
HOCTb CTYyAEHUECKUX NCCNef0BaHUIA.

SAK/TIOMEHUE

HayuHo-nccnepoBatenbckas AesATeNlbHOCTb  CTYAEHTOB
npeacTaBnseT coboi BaXKHENLINI MHCTPYMEHT NX NepBuY-
HOV npodeccnoHanmsaumm, obecneymBasi UHTErpaLmio
TeopeTnyeckmX 3HaHUM € NPaKTUYeCKNMN HaBblKaMu. Yya-
CTVe CTYAeHTOB B MCCNeA0BaHMNAX CMOCO6CTBYET NX MOrpy-

XEHWIO B Hay4Hbll AUCKYPC, GOpMUpOBaHMI0 npodeccu-
OHaNIbHOW MAEHTUYHOCTU U PacLLUMPEHUNIO KOMMETEHLWA,
YTO IBNSIETCA HEOBXOAVMMBIM YC/IOBYEM YCMELLHOTO BbIX0Aa
Ha pbIHOK TPyAa.

Tem He MeHee, TPAANLNOHHbIE GOPMbI CTYAEHUYECKMX Ucce-
JOBaHWM, Takne Kak Marmcrepckas gnccepraums, Kotopble
NCTOPUYECKN 33aHUMAIOT LieHTpasbHOe MecTo B 06paso-
BaTe/IbHbIX MPOrpamMmmax, TpebytoT nepecMoTpa B KOHTEK-
CTe COBPEMEHHOro pasHoobpasus CTyfeHUYecknx noTpeb-
HoCTe U MOTMBaUMA. OAHOOBPA3HbIA NMOAXOA K OLEeHKe
1 opOpMNEeHNIO Pe3ynbTaToOB HAay4YHOW AesATeNbHOCTU Mo-
XeT orpaHnyMBaTh NOTEHUMan CTYAeHTOB U He YYMTbIBaTb
cneunduryeckmne TpeboBaHUs nx byayLmx npodeccroHanb-
HbIX UAN aKajeMnyecknx TpaekTopuid. MNoaTomy Hactano
Bpems ajanTMpoBaTh 1 pasBuBaTb MPaKTUKM OpraHn3aumm
N OLIeHKM CTYAeHYeCKUX nccneoBaHuin, co3aaBas ycnoBms
AN X bosiee LUMPOKOro pacnpocTpaHeHUs 1 MPakTU4ecko-
ro NpUMeHeHsl. 3To NO3BOJINT YHVBEPCUTETAM He TOJIbKO
MOBbICMTb Ka4eCTBO MOArOTOBKM CMeLManCcToB, HO 1 yKpe-
NMUTb UX PO/b B FTeHepaLuin HOBbIX 3HAHWI 1 peLueHnin ANs
aKTyanbHbIX 3ajay obliecTBa. Tako MogxoA obecrieymt
6onee rnyboKy CBSI3b MeXAy akaZeMnYeckM 0byyeHnem
N peanbHOM NpodeccnoHanbHOl AeAaTeNbHOCTLI, Aenas
HayyHble NCCNeAOBaHUA CTYAEHTOB 3HAYMMbIM BKI3A0M
B UX MPOPECCNOHANBHBIN POCT 1 PasBUTUE HAyKM B Lie/IOM.

OfHUM 13 OCHOBHbIX OrpaHUYeHuiA TekyLLero ncciesosa-
HUS ABNAETCS ero TeopeTUYeckmii XxapakTep, OCHOBaHHbIM
Ha aHanM3e CyLlecTBylOLLe nuTepatypbl N KOHLEMNLUA,
6e3 NpoBeseHUs SMNUPUYECKMX NCCNeA0BaHWNIA. 3To orpa-
HUYeHWe fenaeT pesynbTaTbl U BbIBOAbI MCCAEA0BaHUS
6onee 0606LLEHHLIMY N TpebyeT AanbHelLlen NpoBepKn
B KOHKPETHbIX 06pa3oBaTesibHbIX KOHTEeKCTaX, 0CO6eHHO
B POCCUINCKMX YHMBepCUTeTax, rae CTPyKTypa U cogepxa-
HMe Hay4YHO-UCCNe0BaTeNbCKOM AesTeNbHOCTU MOTYT Cy-
LLleCTBEHHO BapblpOBaThCS.

Kpome TOro, mnccnefoBaHne coCpefoTOYeHO Ha aHanmse
MarmcTepckmx MporpaMM U X ponn B npodeccroHanu-
3aUMN CTYAEHTOB, YTO OrpaHNYNBaeT ero NPUMeHNMOCTb
K APYr”M YpOBHAM 06pa3oBaHus, TakuM Kak bakanaspu-
aT UAn acnupanTtypa. flanbHeiwne nccnefoBaHUS MOran
6bl OXBaTUTb 3TV YPOBHMU, YTObLI 0becneynTs 6onee KOM-
nyieKkCHoe MNOHVMaHVe Poan Hay4YHbIX NCCNeAO0BaHUI B 06-
pa3oBaHMM Ha Bcex 3Tanax. Ele ogHMM orpaHnyeHnem se-
NAeTC HefOCTaTOK 3MMUPUYECKNX AAHHBIX, KacatoLMXCs
HernocpeACTBEHHOrO OMbITa CTYAEHTOB B NMPOBejeHUN Ha-
YYHBIX UCCef0BaHWI U NX BOCMPUATUSA POSIA 3TUX UcCe-
JOBaHW B X npodeccnoHanmsaumm. BkaoveHne Takmx
JaHHbBIX MOTM/10 6bl 3HaUNTENIbHO 060OraTUTb aHaNn3 1 npe-
JLOCTaBUTb 6osiee rnyboKoe NoOHMMaHWe peasibHbIX NOTpe6-
HOCTEN N OXUAAHUIA CTYAEeHTOB.

Ana panbHeWWwero pasBUTUA TeMbl PeKOMeHZAyeTcs npo-
BefieHMEe SMMUPUYECKUX WCCNeA0BaHWUA, HanpaBneHHbIX
Ha M3yyeHVe BOCMPUSATUS CTyAeHTaMW Hay4yHO-NCCIeso-
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BaTe/IbCKO AesiTeNIbHOCTU B paMKax X obpasoBaTesibHbIX
nporpamMMm. 3To MOXeT BK/ItOYaTb KayeCTBEHHbIe 1 Konunye-
CTBEHHble MeTOAbl, Takue Kak WHTepBblo, OMNPOChLl 1 aHa-
N3 pe3yNibTaToB y4ebHbIX MPoeKkToB. Takxke MOJIe3HO UC-
cnefoBaTb BAMSIHME PasNYHbIX GOPMATOB CTyAeHUECKMX
uccnegoBaHuii (Hanpumep, TPaAMLMOHHAs AuMccepTauus,
NPOeKTHbIe PaboTel, Ny6AMKALMM) Ha NpodeccroHansHoe
pasBuTMEe N KapbepHble TPAeKTOPUM BbIMYCKHUKOB. 3TO
MO3BOJINT OLEHUTb, Kakne GopMbl HAYHHOIN AeATeNbHOCTY
Hanbonee 3¢ deKTUBHO CNOCOBCTBYOT NpodeccmoHanmnsa-

LUV N HayYHO aKTMBHOCTY CTyAeHTOB. HakoHeL, nepcnek-
TVBHBIM HarnpaB/ieHVeM WCCNeAoBaHWNn ABASeTCA paspa-
60TKa N TeCTUPOBaHME anbTePHATUBHbLIX MOAenel OLeHKN
CTYAEHYEeCKNX NCCNef0BaHNA, KOTOPbIe YyUUTBIBAKOT pa3Ho-
obpasve CTyaeHYeckUx MOTUBaLWUM U Lenelr. 3TO MOXeT
BKJIlOUaTb BHeApeHMe bonee rmbknx 1 agantmpyembix ¢pop-
MaToB, TakMX KaK My1bTUMeANAHbIe MPOeKTbl, MPaKTUKO-0-
pYeHTVPOBAaHHbIE NCCeA0BAHUA UW KONNEKTUBHbIE Hayuy-
Hble MHULMATUBBI, YTO MO3BOAUT ly4lle COOTBETCTBOBATb
COBPEMEHHbIM Bbl30BaM 1 Tpeb0BaHVAM pbIHKa TPyAa.
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ABSTRACT

Introduction: The development of professional communication skills is essential in voca-
tional and higher education, particularly during the initial stages of professionalization.

Purpose: This paper examines the concept of “communicative space” within educational
institutions, focusing on how it facilitates the acquisition, practice, and refinement of these
skills.

Conceptual Framework: The study explores the components of communicative space, em-
phasizing its role as an active environment where collaboration, idea exchange, and skill
development are continuously negotiated and refined. The paper draws on theoretical per-
spectives such as Heidegger's concept of “being-with” and the process of communicative
(re)construction of spaces.

The Role of Communicative Space in Professional Communication: The impact of com-
municative space on professional communication is analyzed through its ability to promote
interaction and collaboration, enhance critical thinking, and bridge the gap between aca-
demic learning and real-world practice. The study also considers the significance of digital
spaces in modern education.

Implications for Educational Design: The findings suggest that understanding commu-
nicative space as a combination of physical, social, and digital elements can help educators
create environments that better support the development of communication skills and the
initial professionalization of students.

Conclusion: Communicative space plays a critical role in preparing students for profes-
sional life by facilitating interaction, supporting identity formation, and enabling the prac-
tical application of communication skills. The study calls for further research on the effec-
tiveness of different communicative spaces in fostering professional communication skills
across various disciplines.

KEYWORDS

communicative space; professional communication skills; educational design; digital
learning environments; professional identity formation; higher education; initial profes-
sionalization
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aBTOpPbI COOOLLAIT 06 OTCYTCTBUN
KOHGNNKTa NHTEpecoB.

Boicllee yue6HOe 3aBegeHuUe

KakK KOMMYHUKaTUBHas naoLwaaKa:
pa3sBuTME HaBbIKOB
npodpeccuoHanbHO KOMMYHUKaLUN
B KOHTEKCTe HayaJ/ibHOM
npogeccnoHanmnsaynm

Mwuvwens bynio', E.A. AGpaMKUHa?

' Nvuen LWWaTobpuaH, PeHHe, ®paHums
2 PYAH, MockBa, Poccuiickas Pegepaums

AHHOTALU WA

BeBepeHue: Pa3BuTne npodeccroHanbHbIX KOMMYHUKATUBHBLIX HaBbIKOB MMeeT peLlato-
LLiee 3HayYeHne B NpodeccroHanbHOM U BbiCLLeM 06pa30BaHMM, 0COBEHHO Ha HaYvasbHbIX
3Tanax npodeccrmoHanmsayunm.

Llenb: B faHHOW cTaTbe paccMaTpuBaeTcs KOHLEMUUS «KOMMYHUKAaTUBHOMO MPOCTpaH-
CTBa» B 06pa30BaTe/NbHbIX YUPEXAEHUSAX, C aKLLEHTOM Ha TO, Kak OHO Croco6CTByeT Npurob-
PETEHWNIO, NMPAKTUKE 1 COBEPLLEHCTBOBAHUNIO 3TUX HABBIKOB.

KoHuenTyanbHble OCHOBbI: VccnefoBaHWe M3yyaeT KOMMOHEHTbl KOMMYHUKATMBHOIO
MPOCTPaHCTBa, NogYepknBas ero posib Kak akTUBHOM Cpejbl, F4e ocyLlecTBAseTCcs 06MeH
NAEAMN, COTPYAHNYECTBO 1 pa3BUTUE HABbIKOB, KOTOPbIe MOCTOSIHHO 06CYXAalTCs U ne-
pecMaTpuBaloTCs. B cTaTbe MCMONb3YOTCS TeopeTMUECKME NOAXOAbI, TaKMe Kak KOHLenuus
Xaligerrepa o «COBMECTHOM 6bITUM» U MPOLECC KOMMYHWKATUBHON (Nepe)KoHCTpyKLmMK
MPOCTPaHCTB.

Ponb KOMMYHMKaTUBHOIO MPOCTPAHCTBA B Npo¢eccuoHanbHoi KOMMYHUKaLMW:
BAunsHve KOMMYHVKATVMBHOIO NMPOCTPAHCTBA Ha NPOdeCCOoHaNbHY0 KOMMYHVKALWIO aHa-
NN3UPYeTCs Yepes ero crnocobHOCTL CMOCO6CTBOBATL B3aNMOAENCTBIIO U COTPYAHNYECTBY,
YCWUAMBaThL KPUTUYECKOE MbILLIEHNE 1 MPEOA0eBaTh Pa3pbiB MexXAy akajeMnyeckum o6-
yUYeHVEM 1 NPaKTUYECKM OMbITOM. B MCCnefoBaHMM Takxke paccMaTprBaeTcs 3HaYeHne
LMPOBLIX MPOCTPAHCTB B COBPEMEHHOM 06pa30BaHNN.

MmMmnankauum gns o6pasoBaTesibHOro An3aiiHa: Pe3y/bTaTbl UCCIeA0BaHMS MOKa3biBa-
FOT, UTO MOHUMAHME KOMMYHUKATVUBHOIO NMPOCTPAHCTBA Kak KOMBUHaL MK ¢U3nyeckmnx, co-
LManbHbIX 1 LMGPOBLIX 3/1EMEHTOB MOXET NMOMOYb MejaroraM co3aBaTth CPejbl, KOTopble
Nydlle NoaAep>XXMBaOT Pa3BUTE KOMMYHUKATUBHBIX HAaBbIKOB W HaYa/lbHYt npodeccro-
Ha/IN3aLMIo CTYAEHTOB.

BbiBOAbI: KOMMYHMKaTUBHOE MPOCTPAHCTBO UrPaeT KIKYEBYH POJb B MOATOTOBKE CTYAEH-
TOB K NpodeccrnoHanbHOM XM3HN, CNOCOBCTBYS B3aUMOAENCTBUIO, NoaaepxxmBas ¢opmu-
pOBaHWe NAEHTUYHOCTM 1 obecneynBas NpakTUYeckoe NpYMeHeHne KOMMYHUKATUBHbIX
HaBbIKOB. B cTaTbe nogvepkrBaeTcs HEOBXOANMOCTb AaNbHEULLNX NCCAeA0BaHNIA MO N3y-
YeH W 3$PeKTUBHOCTM PA3NINYHBIX KOMMYHUKATMBHbIX MPOCTPAHCTB B pa3BuTUN npodec-
CMOHaNbHbIX KOMMYHUKATVBHbIX HaBbIKOB B Pa3N4YHbIX ANCLUUMNIMHAX.

K/THOYEBBIE C/IOBA

KOMMYHWKATUBHOE NMPOCTPaHCTBO; NpodeccroHanbHble KOMMYHMKaTUBHbIE HaBbIKW; 06-
pa3oBaTenbHbIN AM3aliH; LMPpoBble obpa3oBaTenbHble cpedbl; GopMmpoBaHme npodec-
CMOHaNbHOM NAEHTUYHOCTY; BbiCLLee 0bpa3oBaHMe; HayalbHas NpodeccroHannsaums
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INTRODUCTION

The development of professional communication skills is
increasingly recognized as a crucial component of higher
and vocational education, particularly in today’s globalized
and technologically driven world. Effective communication
is essential for individual career success and for the overall
functioning and productivity of organizations (Brown, 2017).
Within the academic sphere, research is the cornerstone of
higher education institutions, contributing to the generation
of knowledge and the development of essential skills among
students (Brew, 2001). In the United Kingdom, for instance,
research plays a significant role at every level of higher ed-
ucation, from undergraduate to postgraduate studies, with
an emphasis on developing skills that include effective com-
munication (REF, 2011). However, the environments in which
these communication skills are practiced (what we term
“communicative spaces”) have not been sufficiently explored
in the context of their role in professional skill development.

While previous studies, such as those by Harrison and Dou-
rish (1996), have emphasized the importance of under-
standing “place” rather than “space” in the design of col-
laborative environments, there is still a gap in the literature
regarding the specific impact of communicative spaces on
professional communication skill development. Harrison
and Dourish argue that human activities are organized
primarily by the social practices associated with a location
rather than the physical properties of the space itself. This
concept underscores the importance of “place” in shaping
interactions and behaviors, a principle that has been ap-
plied in various contexts, including virtual environments.
However, the specific role of communicative space, which
encompasses physical, social, and digital dimensions, in
supporting the transition from theoretical knowledge to
practical application and the formation of a professional
identity, remains underexplored.

This paper seeks to extend the trajectory set by Harrison
and Dourish by developing the concept of “communica-
tive space” as it applies to the development of professional
communication skills within educational settings. Building
on the foundational ideas of spatiality as discussed by Hei-
degger (1927), this study argues that communicative spaces
are not merely defined by physical or virtual locations but
by the quality of interpersonal interactions - what Heideg-
ger describes as “being-with” others. This perspective high-
lights that the closeness or distance between individuals in
communicative interactions is not solely a function of phy-
sical or virtual space but is shaped by the relational and con-
textual dynamics within these environments.

Through an empirical analysis of communicative spaces
within educational institutions, this paper explores how
these environments (whether physical, social, or digital) fa-
cilitate the acquisition and refinement of professional com-
munication skills. By examining the components of commu-

nicative space and their impact on students’ transitions from
learners to professionals, the study aims to provide a com-
prehensive understanding of how these environments con-
tribute to the development of communication competence
and professional identity. This research not only informs the
design of educational programs and environments but also
contributes to a deeper theoretical understanding of the
role of communicative space in professional education.

RESULTS
Definition of Communicative Space

The concept of “communicative space” is an intricate and
multifaceted term that encapsulates various environments
(physical, social, and digital) within which communication
occurs in educational settings. It serves as a verbal-sign sym-
bolization of cultural experiences and reflects the national
world picture and mentality (Ilyicheva, 2022). The commu-
nicative space is not merely a backdrop for interaction but
a dynamic arena where the exchange of ideas, collaboration,
and the formation of professional skills are facilitated. This
section seeks to unpack the different dimensions of commu-
nicative space, drawing from various theoretical perspectives
and empirical studies to provide a comprehensive definition.

Communicative space encompasses three primary dimen-
sions: physical, social, and digital. The physical dimension
includes the tangible environments such as classrooms,
laboratories, and libraries where face-to-face interactions
occur. These spaces are structured to support communica-
tion through their layout, availability of resources, and the
overall atmosphere conducive to learning and interaction
(Healey et al., 2007). The social dimension of communica-
tive space refers to the relationships and social norms that
govern interactions within these environments. This in-
cludes the formal and informal networks among students,
teachers, and administrative staff that facilitate or hinder
effective communication (Thornhill-Miller et al., 2023). Final-
ly, the digital dimension involves online platforms, virtual
classrooms, and other digital tools that have increasingly
become integral to educational communication. The digital
space allows for asynchronous communication, broader ac-
cess to resources, and the ability to connect with a global
audience, thereby expanding the traditional boundaries of
communicative space (Healey et al., 2007).

Communicative Space as a Conceptual Framework

The concept of communicative space extends beyond the
physical environment to include the quality and nature of
interactions within these spaces. Heidegger’s phenomeno-
logy emphasizes the idea of “being-with” others, highligh-
ting that the closeness or distance between individuals is
not solely a physical phenomenon but also a relational and
contextual one (Healey et al., 2007). This understanding of
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communicative space underscores that it is shaped by the
interactions and relationships that occur within it, where
varying degrees of mutual involvement and interpersonal
closeness play crucial roles.

Moreover, the process of communicative (re)construction
of spaces, as proposed by Christmann, reflects a dynamic
and ongoing transformation of environments through so-
cietal interactions. This process is particularly evident in the
context of globalization, mediatization, and digitalization,
where spaces are increasingly deterritorialized and decen-
tralized (Christmann, Knoblauch, & Léw, 2022). The refigura-
tion of spaces is not seen as a sudden rupture from previous
spatial orders but as a gradual and incremental shift driven
by communicative actions. These actions involve the rein-
terpretation and reshaping of existing spaces, which are in-
fluenced by both the physical characteristics of the environ-
ment and the communicative practices of those who inhabit
them (Knoblauch & Léw, 2020).

This ongoing reconstruction illustrates how spaces are con-
tinuously negotiated and redefined by social actors, high-
lighting the importance of communication in the process
of spatial transformation. It also aligns with the broader
theoretical framework that integrates concepts from social
constructivism and communicative constructivism, empha-
sizing the role of knowledge, action, and materiality in the
(re)construction of spaces (Low, 2016; Keller, 2013).

The Role of Communicative Space
in Professional Communication

Previous studies have emphasized the importance of com-
municative spaces in promoting interaction, collaboration,
and the exchange of ideas within educational settings. For
instance, Kupritz & Hillsman (2011) argue that the design
and organization of physical spaces can significantly influ-
ence the effectiveness of communication, by either facili-
tating or impeding the flow of information and ideas. Simi-
larly, Umberson & Montez (2010 highlight the role of social
norms and relationships in shaping the communicative en-
vironment, where the quality of interactions often depends
on the existing social structure and the level of trust and
respect among participants. Sjglie et al. stresses that com-
municative learning spaces are powerful enablers of teach-
er learning, facilitating access to different stages of profes-
sional development.

However, the concept of communicative space extends
these traditional views by incorporating the digital dimen-
sion, which has become increasingly relevant in the context
of modern education. The integration of digital tools and
platforms into educational settings has transformed how
communicative spaces are conceptualized and utilized, of-
fering new opportunities for interaction but also presenting
challenges related to maintaining engagement and mutual
involvement (Healey et al., 2007).

Implications for Educational Design
and Professional Skill Development

The multifaceted nature of communicative space has signifi-
cant implications for the design of educational environments
and the development of professional communication skills
(Nevdakh, 2020). Understanding communicative space as
a combination of physical, social, and digital elements allows
educators and administrators to create environments that
are more conducive to effective communication and learn-
ing. By considering the interplay between these dimensions,
educational institutions can better support the initial profes-
sionalization of students, helping them to develop the com-
munication skills necessary for their future careers.

Moreover, the concept of communicative space highlights
the importance of context in communication. As Healey et al.
(2007) suggest, the quality of human interactions within
a communicative space is shaped by the context in which they
occur, including the social norms, the physical environment,
and the digital tools available. This understanding under-
scores the need for a holistic approach to educational design,
one that takes into account the various factors that contri-
bute to the creation of an effective communicative space.

Professional Communication Skills in Education
in the Context of Primary Professionalization

The development of professional communication skills is
a multifaceted process that extends beyond the mere acqui-
sition of technical language or industry-specific terminology.
While mastering the technical aspects of a profession’s lan-
guage is certainly important, truly effective communication
within professional contexts involves much more. It requires
individuals to be adept at adapting their communication
strategies to suit varying contexts, audiences, and purpo-
ses (Brown, 2017; Raptou, 2017). This adaptability is essential
because professionals often find themselves interacting with
a diverse range of stakeholders, each with unique expecta-
tions, knowledge levels, and communication preferences.

Adapting Communication Strategies

Adapting communication strategies involves several key
competencies. First, it requires a deep understanding of the
audience’s needs, background, and expectations (Thorn-
hill-Miller, 2023). For instance, communicating with a team
of technical experts might involve the use of specific jargon
and a focus on detailed technical information. In contrast,
presenting the same information to non-expert stakehold-
ers, such as clients or upper management, would necessi-
tate a more accessible approach, possibly simplifying the
language and focusing on the broader implications rather
than the technical minutiae.

Second, it involves selecting the appropriate communication
medium and style based on the context (Vorwerg, 2015). For
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example, in a crisis situation, quick, clear, and direct com-
munication might be essential, while a more collaborative
and consultative approach could be better suited for team
meetings or project planning sessions.

Finally, it requires the ability to adjust the tone and formality
of communication (Brown et al., 2020). Professional settings
can vary greatly in terms of the level of formality expected,
and successful communication often hinges on the ability
to strike the right balance—being formal enough to convey
respect and authority, yet approachable enough to foster
open dialogue and collaboration.

The Role of Practical Experiences

The literature strongly emphasizes the importance of prac-
tical experiences in developing these advanced communica-
tion skills. Engaging in real-world or simulated professional
scenarios allows individuals to practice and refine their abil-
ity to communicate effectively in diverse situations. These
experiences are invaluable because they provide a context
in which theoretical knowledge about communication can
be applied and tested in practice. However, there is a no-
table gap in the research that directly links these practical
experiences to the concept of communicative space - a con-
cept that is crucial in understanding how these skills are de-
veloped and honed (Miller et al., 2023).

Communicative Space
as a Professional Training Ground

Communicative space within educational institutions serves
not just as a backdrop for academic learning, but as an es-
sential arena for developing professional competencies. It is
within this space that students practice, refine, and interna-
lize the communication skills crucial for their future careers.
The concept of communicative space encompasses all set-
tings (physical, social, and digital) where interactions occur,
each contributing uniquely to the formation of a student’s
professional identity and communication expertise.

The Components of Communicative Space

Through comprehensive analysis, three primary compo-
nents of communicative space within educational institu-
tions have been identified: physical environments, social
environments, and digital environments. Each of these com-
ponents plays a critical role in shaping how communication
and interaction unfold among students and faculty.

Physical Environments

Physical environments refer to the tangible, structured spa-
ces such as classrooms, laboratories, and lecture halls. These
settings are not only where formal instruction takes place
but also where students engage in face-to-face communi-
cation, collaborate on projects, and participate in hands-on

activities. The layout and design of these spaces (such as
seating arrangements, availability of resources, and acces-
sibility) can significantly influence the nature and quality of
interactions (Papaioannou et al., 2023). For instance, a class-
room arranged in a circle may encourage open discussion
and peer-to-peer engagement, fostering a communicative
culture that is collaborative rather than hierarchical.

Social Environments

Social environments encompass the relational dynamics
within the educational institution, including peer interac-
tions, teacher-student relationships, and the broader insti-
tutional culture. These social interactions are foundational
to the communicative space, as they provide students with
opportunities to practice and hone their communication
skills in various contexts - from informal conversations with
classmates to formal presentations and debates. The social
environment also plays a critical role in shaping students’
communicative behaviors, as it influences the norms, ex-
pectations, and feedback they receive (Ai-Said et al., 2023).
A supportive and inclusive social environment can encour-
age students to engage more actively, express their ideas
confidently, and learn from diverse perspectives.

Digital Environments

In today's increasingly digital world, online learning plat-
forms, social media, and other digital tools have become inte-
gral components of the communicative space. These digital
environments offer new avenues for interaction and colla-
boration, extending the boundaries of traditional educational
spaces. Online forums, virtual classrooms, and social media
groups enable students to communicate asynchronously
and synchronously, share resources, and participate in glo-
bal conversations. The digital environment also introduces
unique challenges, such as the need for digital literacy and
the ability to navigate online etiquette and communication
norms (Haleem et al., 2022). However, it equally offers op-
portunities for students to develop skills in digital communi-
cation, which are essential in modern professional settings.

Although text-based communication may initially seem less
rich, it possesses unique qualities that make it not only a ful-
ly-fledged, but in some cases, a more complex form of inter-
action compared to other multimedia environments (Brown
& Bell, 2004; Ducheneaut et al., 2006).

Spatiality and Its Transformation
in the Virtual Environment

In traditional models of interaction, space plays a crucial
role in organizing communication by determining the phy-
sical proximity of participants and their access to shared re-
sources (Harrison & Dourish, 1996). However, in the virtual
environment, the spatial organization of interactions gra-
dually loses its significance. Communicators actively lever-
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age technological opportunities to overcome spatial con-
straints, leading to the emergence of new forms of interac-
tion that are not tied to a specific location.

Interaction Models: Dyadic, Local, and Remote Groups

There are distinct differences in the levels of engagement
and organization of interactions across different com-
municative spaces. Dyadic interactions are generally cha-
racterized by a high level of mutual involvement, which is
reflected in the sequential integration of turns and the pre-
dominance of “talk” commands over “emote” commands
(Goffman, 1981). These interactions demand greater com-
mitment from participants to the development of dialogue
and mutual understanding, as evidenced by the analysis of
interaction fragments.

Local groups demonstrate an intermediate level of involve-
ment, which manifests in less consistent topic integration,
although participants still actively engage in communica-
tion. This suggests that group dynamics in local commu-
nicative spaces are more flexible and less structured than in
dyadic interactions (Healey et al., 2008).

Remote groups are characterized by a low level of mutual
involvement and a high frequency of “emote” commands,
which, as shown in the study, primarily serve to maintain
participants’ awareness of ongoing activities rather than to
facilitate active interaction. This form of communication im-
plies equal access for all participants to the communicative
platform, making interactions less hierarchical and more
horizontal (Healey et al., 2008).

The Uniqueness of Virtual Communicative Spaces

One of the unique features of interactions in Walford is
the ability to maintain parallel conversations in different
communicative spaces, creating complex participation and
management patterns for these interactions. For example,
a situation where the same participant is involved in multi-
ple parallel dialogues with different sets of participants has
no equivalent in traditional face-to-face communication,
where such possibilities are limited. This necessitates the
development of new strategies for managing these interac-
tions, which go beyond conventional notions of space and
time in communication (Schober & Clark, 1989).

The Role of Communicative Space in Skill Development

The study underscores the critical importance of communica-
tive space in the cultivation of professional communication
skills, emphasizing that this space is not merely a backdrop
for academic activities, but a dynamic environment where key
skills are actively developed and refined. By facilitating a range
of interactions and experiences, communicative space serves
as a vital training ground for students, enabling them to build
the competencies needed for their future professional lives.

Facilitating Interaction and Collaboration

Communicative space plays a pivotal role in promoting in-
teraction and collaboration among students. Through struc-
tured group work, discussions, and collaborative projects,
students are encouraged to engage with their peers, share
ideas, and negotiate different perspectives. This process not
only helps students develop essential teamwork skills but
also enhances their ability to communicate effectively in di-
verse settings (Nja et al., 2023). By regularly participating in
group activities, students learn to articulate their thoughts
clearly, listen actively to others, and contribute constructive-
ly to collective efforts—skills that are indispensable in any
professional context.

Bridging Theory and Practice

One of the most significant functions of communicative space
is its ability to bridge the gap between theoretical knowledge
and practical application. Within this space, students are
exposed to realistic scenarios that simulate the challenges
and complexities of real-world professional environments.
Whether through role-playing exercises, case studies, or simu-
lations, communicative space allows students to apply theo-
retical concepts in practice, helping them understand how
these concepts operate in concrete situations (Healey et al.,
2008). This experiential learning process not only reinforces
academic knowledge but also equips students with practical
skills they can immediately translate into their future careers.

Fostering a Culture of Feedback

An essential aspect of communicative space is its capacity to
foster a culture of continuous feedback. Within this environ-
ment, students receive regular, constructive feedback from
peers and instructors, which is crucial for their growth and
development. This feedback loop allows students to reflect
on their performance, identify areas for improvement, and
celebrate their successes. By learning from both their suc-
cesses and mistakes, students develop a resilient mindset
and a commitment to ongoing personal and professional
growth (Hardavells et al., 2017). The feedback-rich environ-
ment of communicative space also encourages students to
become more self-aware and proactive in seeking out op-
portunities for development, which is a vital skill in the pro-
fessional world.

Enhancing Critical Thinking and Problem-Solving Skills

Communicative space also significantly contributes to the
enhancement of critical thinking and problem-solving abi-
lities. Through engagement in discussions, debates, and
problem-based learning activities, students are challenged
to think critically, analyze complex issues, and develop rea-
soned arguments. This process not only sharpens their in-
tellectual abilities but also prepares them to tackle the kinds
of problems they will encounter in their professional lives
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(Stanikzay, 2023). The ability to think on one's feet, consider
multiple viewpoints, and arrive at well-founded solutions is
cultivated within the communicative space, making it a cru-
cial component of professional skill development.

Building Confidence and Professional Identity

Finally, communicative space is instrumental in helping stu-
dents build confidence and a strong professional identity.
By providing a supportive environment where students
can practice and refine their communication skills, it ena-
bles them to gain confidence in their abilities. Over time, as
students engage more deeply in communicative activities,
they begin to see themselves as competent professionals
capable of contributing meaningfully to their chosen fields
(Skagen et al., 2018). This sense of professional identity is
reinforced through repeated experiences in communicative
space, where students not only learn the skills necessary for
their careers but also develop the confidence to apply them
effectively in real-world situations.

Impact on Primary Professionalization

The role of communicative space in the process of primary
professionalization is profound, as it directly influences how
students transition from learners to professionals. Com-
municative space significantly impacts this initial phase by
providing environments that not only simulate professional
contexts but also actively engage students in the practices
and norms of their future careers (Amerstorfer& Freiin von
Minster-Kistner, 2021). These spaces are instrumental in
helping students develop the confidence, competence, and
identity necessary for successful professional integration.

Simulation of Professional Contexts

Communicative space offers students the opportunity to
immerse themselves in environments that closely mimic
real-world professional settings. These simulated environ-
ments (whether physical, social, or digital) allow students to
experience firsthand the dynamics of professional communi-
cation. For example, in a classroom setting, communicative
space might involve structured group discussions, presenta-
tions, and role-playing exercises that replicate workplace
scenarios. Such activities enable students to practice and re-
fine their communication skills in a controlled environment,
where they can safely experiment with different approaches
and strategies. This hands-on experience is crucial in building
students’ confidence in their ability to navigate various pro-
fessional situations (Marougkas et al., 2023).

In digital communicative spaces, such as online forums and
collaborative platforms, students can engage in remote in-
teractions that mirror the realities of contemporary work
environments. These digital simulations are particularly va-
luable as they prepare students to communicate effective-
ly in remote and hybrid work settings, which are becoming

increasingly common. By participating in virtual meetings
and collaborative online projects, students develop the abi-
lity to manage communication across different time zones,
cultures, and digital tools, all of which are essential skills in
the modern workplace.

Development of Communication Confidence and Competence

The repeated exposure to communicative spaces allows stu-
dents to build both confidence and competence in their pro-
fessional communication skills. As students engage in various
communicative activities (such as delivering presentations,
participating in debates, and collaborating on projects) they
receive continuous feedback and opportunities to refine their
approaches. This iterative process of practice and feedback is
crucial in helping students develop a sense of mastery over
their communication abilities (Johnson et al., 2021).

Confidence is further enhanced as students learn to adapt
their communication styles to different audiences and con-
texts. The ability to switch between formal and informal
communication, tailor messages to specific professional
settings, and handle challenging conversations with poise
and clarity are all skills that students can hone within these
communicative spaces. Over time, as students see the po-
sitive impact of their improved communication skills, their
self-assurance grows, which is a key factor in their readiness
to enter the professional world.

Formation of Professional Identity

Beyond skill development, communicative space plays a vi-
tal role in the formation of a student’s professional iden-
tity. As students engage in communicative practices that
are aligned with professional norms and expectations, they
begin to internalize these behaviors and see themselves as
members of a professional community. This sense of be-
longing and identity is crucial for their transition from stu-
dent to professional.

In physical communicative spaces, such as classrooms and
labs, students are often encouraged to adopt professional
behaviors—such as using industry-specific language, ad-
hering to ethical standards, and demonstrating profession-
al decorum—that contribute to their emerging professional
identity. Social environments within educational institutions
also reinforce this identity formation by providing opportu-
nities for students to interact with peers, mentors, and pro-
fessionals who model these behaviors.

Digital communicative spaces further support the develop-
ment of professional identity by allowing students to partici-
pate in professional networks, engage in industry-specific dis-
cussions, and showcase their work on digital platforms. These
activities help students establish their professional persona
and connect with the broader professional community, even
before they enter the workforce (Healey et al., 2008).
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Bridging the Gap Between Academic and Professional Life

Communicative spaces serve as a bridge between aca-
demic learning and professional practice. By simulating
real-world communication scenarios, these spaces help
students apply theoretical knowledge in practical contexts,
thereby facilitating a smoother transition into the work-
force. Students learn to navigate the complexities of pro-
fessional communication, such as negotiating, persuading,
and collaborating across diverse teams, which are skills
that are often not fully addressed in traditional academic
settings (Trepper et al., 2023).

Moreover, communicative spaces provide a context in which
students can develop a deeper understanding of the expec-
tations and challenges of professional life. This understand-
ing is crucial in helping them align their academic expe-
riences with their career goals, ensuring that they are better
prepared to meet the demands of their chosen professions.

DISCUSSION

This study sought to explore the role of communicative
space within educational institutions as a critical environ-
ment for the development of professional communication
skills. The findings highlight that communicative spaces
(encompassing physical, social, and digital dimensions) play
a significant role in bridging the gap between theoretical
knowledge and practical application. These spaces not only
facilitate the acquisition of communication skills but also
support the formation of professional identity. The research
underscores the importance of understanding communica-
tive space as a multifaceted environment where the quality
of interpersonal interactions is as crucial as the physical or
digital setting in which they occur.

The study’s findings align with and extend previous re-
search, such as Harrison and Dourish’s (1996) distinction
between “space” and “place.” By focusing on the concept of
communicative space, this research underscores the signifi-
cance of interpersonal closeness and relational dynamics in
educational settings. The analysis reveals that the effective-
ness of communicative spaces in developing professional
skills is not solely dependent on the physical layout or digi-
tal infrastructure but on how these environments facilitate
meaningful interactions and foster a sense of “being-with”
others, as discussed by Heidegger (1927).

In particular, the study demonstrates that communicative
spaces, when effectively designed, can enhance critical
thinking, collaboration, and the ability to adapt communica-
tion strategies across different contexts. This supports the
argument that communicative space is a dynamic construct
that evolves through social practices and technological ad-
vancements, mirroring the complexities of modern profes-
sional environments. The research also suggests that dig-

ital communicative spaces, although challenging in terms
of maintaining engagement, offer unique opportunities for
students to develop skills that are increasingly relevant in
remote and hybrid work settings.

These findings contribute to the broader discourse on edu-
cational design and professional skill development, alig-
ning with studies that emphasize the role of environmentin
learning and communication. For instance, the importance
of designing educational spaces that encourage interaction
and collaboration has been well-documented in the litera-
ture (Kupritz & Hillsman, 2011; Umberson & Montez, 2010).
However, this study extends these ideas by incorporating
the digital dimension, reflecting the growing significance of
virtual learning environments in contemporary education.
The concept of communicative space as proposed in this
research offers a more comprehensive framework that in-
tegrates physical, social, and digital elements, addressing
the limitations of previous models that focused predomi-
nantly on physical space.

The theoretical implications of this study are substantial, as
they suggest a need to rethink how communicative envi-
ronments are conceptualized in educational research. The
findings advocate for a holistic approach to communicative
space that goes beyond traditional notions of physical space
and considers the interplay of social dynamics and digital
technologies. This has practical implications for the design
of educational programs and spaces, suggesting that edu-
cators and administrators should focus on creating environ-
ments that not only facilitate communication but also ac-
tively engage students in the practices and norms of their
future professions.

Moreover, the study highlights the potential for commu-
nicative spaces to support the initial professionalization of
students by providing environments where they can prac-
tice and refine their communication skills. This is particu-
larly relevant in the context of digital learning, where the
challenge is to maintain the quality of interaction and en-
sure that students remain engaged and connected, even in
virtual settings.

While this study provides valuable insights into the role of
communicative space in professional communication skill
development, it is not without limitations. The research
primarily focuses on theoretical analysis and concep-
tual frameworks, and there is a need for empirical studies
that examine the effectiveness of different communicative
spaces in various educational contexts. Future research
could explore how specific design elements within phy-
sical, social, and digital spaces impact the development
of communication skills and professional identity. Addi-
tionally, longitudinal studies could provide a deeper un-
derstanding of how students’ interactions within commu-
nicative spaces evolve over time and contribute to their
professional growth.
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CONCLUSION

This study has explored the concept of communicative
space within educational institutions and its critical role in
the development of professional communication skills. By
examining the interplay of physical, social, and digital envi-
ronments, the research highlights how these spaces serve
not just as backdrops for learning but as dynamic arenas
where students engage in meaningful interactions, refine
their communication strategies, and begin to form their
professional identities.

The findings underscore the importance of designing com-
municative spaces that actively support the transition from
theoretical knowledge to practical application. These spaces
facilitate the development of essential competencies such
as critical thinking, collaboration, and adaptability, which
are crucial for success in modern professional settings. The
study also emphasizes the unique opportunities and chal-
lenges presented by digital communicative spaces, particu-
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eHTVPOBAHHOIO ANCKYPCa U YAOBNETBOPEHHOCTN 06pa3oBaTenbHbIM NpPoLLeccoM. AHaNN3
JaHHbIX BKOYaN CTaTUCTUYECKME MeTOAb! A5 KOIMYEeCTBEHHbIX JaHHbIX Y TeMaTnyeckuni
aHanu3 AN OTKPbITbIX BOMNPOCOB.

Pe3ynbTaTtbl: AHaNN3 Nokasas, YTo CTYAeHTbI Nejarornyeckoro npoduns Boille oLeHUAN
Ncnonb3oBaHMe NpodeccoHanbHOM NEKCUKN U OPUEHTALMIO NpernojaBaTteneii Ha Noaro-
TOBKY K npodeccmu, B TO BpeMsi Kak CTYAeHTbl eCTeCTBEHHO-HAYUYHOr0 NPodUs BblIAENNAN
3HaAUUTENbHYIO PO/ib MPAKTUYECKMX 3a4aHN N BHUMAHME K MPaKTUYeCKMM acrekTam noa-
rOTOBKW. 3TW Pas3nuus Nog4epkmnBatoT cneumndrky obpasoBaTesibHbIX MPOrpamMM Kaxzao-
ro npoduns.

BbiBoAbl: Pe3ynbTaTbl MCCAef0BaHUA MOATBEPXAAIT BaXHOCTb NPOodeccroHanbHo-0-
PUEHTMPOBaHHOIO AMCKYPCa W MpPaKTUYecKUX 3aHATUI B obpa3oBaTeslbHOM npoLlec-
ce. Pa3nnumvs B BOCMPUATMM 3TUX acMnekToB CTYAEHTaMW pasHbIX nNpoduneii ykasbiBatoT
Ha HeO6XOAMMOCTb AafibHelLLIero NcciefoBaHus BAUAHUS 06pa3oBaTe/IbHOr0 KOHTEKCTa
Ha npodeccnoHanbHoe pasBMTME 1 NOATOTOBKN CNeLnaancToB.

K/THOYEBBIE C/IOBA

npo¢eccroHanbHO-OPUEHTPOBAHHbIV ANCKYPC; Mejarornyeckre By3bl; eCTeCTBEHHO-Ha-
y4Hble By3bl; NpodeccroHanbHoe pasBuTre; obpasoBaTeNibHble NPaKTUKK; CTyAeHYeckoe
BOCMpUSITUE; NpaKTUYeckas NoAroToBka
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Professionally-Oriented Discourse
in Educational Practice as Perceived
by Students

Olga B. Zatsepina

MGIMO University, Moscow, Russian Federation

ABSTRACT

Introduction: Modern educational systems face increasing complexity and new demands,
compelling higher education institutions to continuously improve their pedagogical prac-
tices. One of the ways to address these challenges is through the professional develop-
ment of teachers, which must possess certain characteristics to effectively enhance the
learning process and student performance.

The purpose of this study is to identify the key aspects of students’ perceptions of the level
of professionalization within their educational discourse and to compare the perceptions
of professional-oriented discourse between students of pedagogical and natural science
universities, as well as to identify the main factors influencing these perceptions.

Materials and Methods: The study involved 200 students from two universities in Mos-
cow, evenly divided between pedagogical and natural science profiles. Data were collect-
ed through a questionnaire designed to assess students’ perceptions of professional-ori-
ented discourse, satisfaction with the educational process, and expectations for their
future profession. The data were analyzed using both statistical methods and thematic
analysis.

Results: The findings revealed significant differences in how students from different pro-
files perceive the educational process. Pedagogical students rated the use of professional
terminology and the orientation of teachers towards their profession higher, while natu-
ral science students emphasized the importance of practical assignments and attention to
practical aspects of their education.

Conclusion: The study confirms the importance of professional discourse and practical
training in preparing future specialists. However, the differences in student perceptions
suggest the need for further research on the impact of educational context on professional
development. Understanding these aspects can contribute to improving the preparation of
future professionals in both pedagogical and natural science fields.

KEYWORDS

professional-oriented discourse; pedagogical universities; natural science universities;
professional development; educational practices; student perceptions; practical training
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BBEAEHWE

CoBpemeHHble 0bpa3oBaTe/ibHble CUCTeMbl CTa/KMBAKOTCA
C BO3pacTatoLell CIOXKHOCTbIO 1 HOBbIMU TPeb6OBaHUSAMMU,
UTO BbIHYXAAeT BbICLUME YyyebHble 3aBeAeHWs MOCTOSH-
HO ynydlwaTb CBOW Mejarornyeckue npakTuku. OAHUM
13 CrocoboB OTBeTa Ha 3TV BbI30BbI ABASETCH npodeccu-
OHanbHOe pa3BuTWE MpenojaBaTesiell, KOTOpoe AOMKHO
obnagatb onpejeneHHbIMM  XapakTepmucTukamu, 4YToobbl
3¢ deKTVBHO CNOCOBCTBOBATL Y/yULLEHUO Y4ebHOro npo-
Lecca 1 ycneeaemocTu ctygeHToB (Bates & Morgan, 2018;
Darling-Hammond, Hyler, & Gardner, 2017; Desimone, 2009;
Desimone & Pak, 2017; Dunst, Bruder, & Hamby, 2015). Cpe-
AV TaKnX XapakTepUCTUK BbIAENSAIOTCA akTUBHOE obyyeHmne
npenogasarteniein 1 paboTa B KONIEKTVBE, TAe OHWN MOTyT
COBMECTHO CTPOUTb MHTEPaKTMBHOE COOBLLECTBO AN 06-
y4YeHus, NpenojaBaHnsa N pasBUTUS. BaXKHbIM 31eMeHTOM
3TOro npouecca ABASETCA BOB/eYeHMe npenojasaTener
B aHanm3 u pednekcnio Haj COBCTBEHHONM MpPaKTUKOWM,
uTO, B CBOKO O4epesb, CNocobCTByeT pa3BuTuo Gopm B3a-
VIMOAENCTBUS U ANCKYPCa, KOTopble MOTYyT YCUAUTb Mpo-
deccnoHanbHoe obyyeHue yyactHukoB (Kintz et al., 2015;
Moore-Russo & Wilsey, 2014; Schon, 1987).

ANCKypC urpaeT K/IOYEBYHO Pponab B MNpodeccroHanu-
3aumm obyueHusa (Crafton & Kaiser, 2011; Knight & van
Nieuwerburgh, 2012; Lefstein, Louie, Segal, & Becher,
2020; Zhang, Lundeberg, & Eberhardt, 2011), sBnsscs me-
ANATOPOM MbILWIEHUSt 1 0ByYeHMs, a Takxke LUeHTpanb-
HbIM 3/1EMEHTOM Pa3BUTUA NPOPECCUOHANBHONO BUAEHUS
npenozaBatenein n obyyuatowuxcs (Lefstein et al., 2020).
BaXXHbIM acrmeKkTOM CTaHOBUTCS CO3JaHMe MPOCTPaHCTBA
4NA NpodecCcMoHaNbHO-OPUEHTUPOBAHHOMO  ANCKYPCa,
rae 6yaylive cneumanucTbl MOTyT pasBuBaTb CBOW Mpo-
deccroHanbHble KOMMETeHLMM, OB6MEHMBATLCA OMbITOM
W yrnybnsaTb NOHMMaHWe TeopeTUYecknX U NPaKTUYeCcKmX
acnekToB CBOel paboTbl MOJ PYKOBOACTBOM OPUEHTNPO-
BaHHbIX Ha MaKCMMaNbHY NPodecCUoHaNbHY OpUeHTa-
Lm0 obpasoBaTesibHOro npoLiecca negaroros. Takoe npo-
CTPaHCTBO MO3BO/AET yyacTHMKaM ¢dopmupoBaTtb 6onee
JAEeTann3npoBaHHble MpeAcTaBneHnss o npodeccroHanb-
HO-OPVEHTUPOBAHHbIX MPAKTUKaX, YTO KPUTUYECKN BaKHO
4Na nx bygyLieli npodeccoHanbHOM AeATeNnbHOCTH.

BoBneueHue cTyaeHTOB B NoA06HbIE ANCKYPCUBHbIE NMPaK-
TUKM MO3BOJSET MM OCBaMBaTb MPOPeCcCroHasnbHble Ha-
BbIKM 11 KOMMETEHLUN B NPOLiecce akTUBHOIO B3anMMoJeit-
CTBMSI C MpernogaBaTeNsiMu U CBEPCTHMKAMK, YTO, B CBOH
ouepejpb, CNOCOBCTBYET MX NepBUYHOIM NpodeccnoHanmsa-
unn (Geletu, 2022). Takme NpodeccroHaibHO-0PUEHTUPO-
BaHHble ANCKYPChI YXKe aKTUBHO MCMOMb3YTCA B 06pa3o-
BaTe/IbHbIX yupexzaeHusx. Tak, LMPOKO pacrnpoCcTpaHeHbl
cepBUCHble o0byyatoLLme nporpaMmel (service-learning), ko-
TOpble VHTErpupytoTca B 06s13aTesibHble UAW 31eKTUBHbIE
Kypcbl (Weiss et al., 2016). 9TK NporpaMMbl SBASHOTCS BaX-
HbIM KOMMOHEHTOM 06Yy4UeHKsl, MOCKOJIbKY OHU MO3BOSIOT
CTyZileHTaM CTOJIKHYTBCSA C peasibHbIMU 06CTOSATENBCTBAMM

B NpodeccroHanbHoM geaTenbHocTU. CepBrCHbIE 0byyato-
LUMe NPaKTUKM NOMOratoT CTYAeHTaM He TONbKO MHTerpu-
poBaTb U MPUMEHSTb 3HAHWSA, MONyYEHHbIe B y4e6HbIX Kyp-
cax, HO 1 pa3BMBaTb NMPOpeccnoHabHble HaBbIKU.

CymMa AByX AMNCKYPCOB - MpodeccrioHanbHO-OpneHTUpO-
BAHHOro AMCKypca CpeAn mnperogaBaTefiel 1 Takoro xe
AVCKYypCa cpean 0by4vatoLmMXca - co3jaeT NMpOoAyKTUBHYHO
obpaszoBaTenbHyH cpeldy, KoTopas obecrneynBaeT Kaue-
CTBEHHYIO MOArOTOBKY 6yayLmx cneumannctoB. OTcroga,
OAHOI M3 K/MOYEeBbIX 3aAay WHCTUTYTOB BbiCLLEro obpa-
30BaHNS ABNSETCS CO3jaHWe KayeCTBEHHOro KOJUIeKTUB-
HOro Mejarormyeckoro AmMCKypca, KOTOpbIA CnocobeTeyeT
npodeccroHanbHOMYy 06yUYeHNIo 1 pasBUTUIO bonee JeTa-
NM3VPOBAaHHBIX MpejCTaBAeHnA 0 npodeccnoHanbHo-o-
PMEeHTVPOBAaHHBIX MpakTukax. OAHaKo BoOBeYeHMe rpe-
nogasaTeneil N CTYLeHTOB B TakO NPOAYKTUBHbIV ANCKYPC
B paMkax 0bpasoBaTeslbHOro npoLiecca ABASETCS C/I0XKHOMN
3ajavell, TpebyrLlen cneumansHON NoAAepXKM N obyude-
Hus (Lefstein et al., 2020; Perry & Lewis, 2009). BaxHo no-
HMMaTb, KaK CO3JaBaTb «AMaNOrMyeckme MpoCTPaHCTBa»,
B KOTOPbIX MOXeT pPa3BMBaTbCA MPOAYKTUBHbLIA AMCKYPC,
M KaK C MOMOLLbIO TakMX MPOCTPAHCTB MOAAEPXKMBATb UH-
AViBUAYyaNbHOE N KOMeKTUBHOE obyyeHune, YTo 0CObeHHO
aKTyaNnbHO ANIA NOArOTOBKM ByAyLLUMX CNeLManmcToB B 06-
pa3oBaTenbHoii cdepe (Bjuland & Helgevold, 2018).

YcnewHoe npodeccroHanbHoe pasBuTMEe npenojasaTte-
neli 1 CTYAEHTOB HaMNpPsMYIO 3aBUCUT OT KayecTBa o6paso-
BaTe/IbHOrO ANCKYpPCa, B KOTOPOM OHU y4acTBylT. B 3TOM
KOHTeKCTe 0CO6eHHO BaXHO MOHSITb, Kak pasfinyHble ¢op-
Mbl Npo¢deccroHanNbHO-OPMEHTMPOBAHHOMO AMCKYpca BOC-
NPVHMMaOTCA y4acTHMKaMM o6pa3oBaTefibHOro npotecca
1 Kakne GpakTopbl OKa3bIBAKOT Ha 3TO BAMAHME. MOHMaHKe
3TMX acneKToB MOXET CNoCoBCTBOBATb YAyULLEHMWIO NOAro-
TOBKW ByAyLIMX CMeLmnanmcToB, 0CO6eHHO B negarorunye-
CKMX W ecTeCTBEeHHO-Hay4HbIX By3ax. Llenb HacTosLwero mc-
CNeAoBaHWs - BbISBUTb aKLLEHTbI B BOCMPUATUN CTYAEHTaMK
YPOBHSA npodeccroHannlaumm cBoero obpasoBaTefibHOro
ANCKYpCa W CPaBHUTb BOCMpUATME NpPodeccroHaibHo-0-
PUEHTMPOBAHHOIO ANCKYpCa CTYAeHTaMU neaarormyeckmx
N eCcTecTBEHHO-HayYHbIX BY30B, @ TakXe BblsiBUTb OCHOB-
Hble GaKTopebI, BAVSAIOLLME HA JaHHOe BOCNpUsTue.

MATEPUABI N METOADI
YUYacTHUKM nccnegoBaHus

B nccnepoBaHun npuHanum yyactme 200 cTyaeHTOB, oby4a-
HOLLMXCSA B IBYX MOCKOBCKUMX yHMBepcuTeTax: 100 ctygeHTOB
neaarorvyeckoro npoounsa (YHusepcutet A) n 100 cTyaeH-
TOB eCTecTBeHHO-HayuHoro npoouns (YHusepcuTeT B).
BospacTt yuacTHMKOB BapbupoBancs ot 18 go 25 ner, cpea-
HUIA Bo3pacT - 21 roa. Cpean y4acTHUKOB 6b110 60% XeH-
WUH 1 40% MyX4nH. CTyaeHTbl OT6Mpanncb ciy4variHbiM
06pasom, Mpuv 3TOM YUMTBIBACA MPOPUIb NX 0BYHeHUS.
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MeToabl c60pa AaHHbIX

ANna nccnefoBaHWs MCNOAB30BaCH aHKETHbIA onpoc. AH-
KeTa Bk/toyana 20 BOMPOCOB, HanpaBAeHHbIX Ha OLLeHKY
BOCMPUSATUSE NpodeccnoHaNbHO-0PUEHTUPOBAHHOIO AWnC-
Kypca, CTerneHb YAOBNETBOPEHHOCTU 06pa3oBaTe/ibHbIM
npoLeccoM, a Takxke OXuAaHusa OoT byayuieii npodeccro-
HaNbHOW feATeNlbHOCTU. AHKeTa COCTOsiIa M3 3aKPbITbIX
N OTKPbITbIX BOMPOCOB, YTO6bI 06eCneynTb MNOSHOTY N TOY-
HOCTb COBMpPaeMbIX JaHHbIX.

OonucaHme aHKeTbl
AHKeTa COoCTos1a U3 TPEX CeKLUIA:

(1) Aemorpaduueckas nHpopMaLms: BONpockl 0 Bo3pac-
Te, Nofie, Kypce 06yyeHus, creumanbHOCTH.

(2) Bocnpustue npogeccnoHanbHO-OpNEHTUPOBAHHO-

ro guckypca:

e Kak Bbl OLeHMBaeTe UCMOMb30BaHWe npodeccro-
Ha/fIbHOW NeKCUKN B y4ebHbIX MaTepuanax? (Lkana
oT1405)

e  Hacko/bKO MpenojaBaTesiv OpUEeHTMPOBaHbI Ha MOAro-
TOBKY K BaLLeln 6yayuiein npodeccun? (LLkana ot 1 40 5)

e  Kak Bbl cuMTaeTe, 4OCTATOHHO /I BHUMaHVE yaenseT-
Csl NpaKTUYeckUM acrnekTam Balueli 6yayuiei npodec-
cvn? (Wkana ot 1 Ao 5)

e Kakme KOHKpeTHble Mpumepbl MPOGECcCUoHanbHO-
OpPVEHTMPOBAHHOIO 06YyUeHVsI Bbl MOXETe MPUBECT?
(OTKpbITHI BOMpOC)

(3) OTHOLWEHNE K 06pa3oBaTEeNIbLHOMY MPOLLECCY U 0XKU-

AaHunA oT 6yaylleii npodeccuum:

e Hackonbko Bbl YAOBNETBOPeHbl 06pa3oBaTe/ibHbIM
npoueccom B Ballem By3e? (LLkana oT 1 go 5)

e Kakylo posib B Balleli MOArOTOBKe UrpatoT MpakTude-
ckue 3agaHuvsa? (Lkana ot 1 g4o 5)

e YT0 6bI Bbl XOTENU U3MEHUTbL B Noaxoje K npodec-
CYOHaNbHOM noarotoske B BalleM By3e? (OTKpPbIThINA
BOMpOC)

AHanus gaHHbIX

CobpaHHble AaHHble 6biAN MPoaHaNM3NPOBaHbl C MOMO-
LI CTAaTUCTUYECKMX METOAOB. [INsi CpaBHEHWS ABYX rpymnn
CTYAEHTOB 1CMO/Ib30BaNNCh t-TECTbl ANt HE3aBUCUMBbIX Bbl-
60pok. OTKpbITble BOMPOCHI aHaNM3MPOBaINCL METOAO0M
TEMaTUYeCKOro aHanmsa, Ytobbl BbIABUTb OCHOBHbIE TEH-
JEeHLMN B OTBETaX PeCcroHAeHTOB.

Mpoueaypa nccnepoBaHus
odzomosumesnbHbIl 3man

Ha nepBom 3Tane ncciefoBaHWs 6bi1a NpoBejeHa MoAro-
TOBUTENbHAsA paboTa, BK/OYaKOLLas CleayroLLme Laru:

(1) OnpegeneHuve uenn n 3agay uccnegoBaHus.

(2) Pa3paboTka aHKeTbI: aHKeTa 6bi1a pa3paboTaHa c yye-
TOM MOCTaB/IeHHbIX Lienieli 1 3ajau. Bonpockl aHkeTbl 6biu
CTPYKTYpPUPOBaHbI TakMM 06pa3oM, UTO6bl OXBaTUTbL KJlHO-
yeBble acrneKTbl BOCMPUATUSA CTyAeHTaMu NpodeccuoHasb-
HO-OPUEHTUPOBAHHOMO AMCKYPCa, a TakKe WX Y40BNeTBO-
PEHHOCTb 06pa3oBaTe/ibHbIM MPOLLECCOM M OTHOLLEHME
K MPaKTUYECKNUM 3aaHUsIM.

(3) Bbi6opka: Bbinu onpegeneHbl KpUTepun oT6Opa
YYaCTHUKOB WCCNef0BaHNS - CTyfAeHTbl nejarornyecko-
ro N ecTecTBEHHO-HAy4yHOro npodunein, obyyarLimecs
Ha CTapLumx Kypcax (3-5 Kypcbl) B MOCKOBCKMX YHUBEPCHU-
TeTax. Bibopka coctaBumna 200 yenosek, no 100 cTyaeHTOB
KaXzoro npopuns.

lposedeHue NUAOMHO20 MecmupPo8aHUs

Mepes OCHOBHbLIM C60POM JaHHbIX 6bLIO NPOBEAEHO MU-
NIOTHOe TeCcTUpPOBaHWe aHKeTbl Ha HebosbLIOl rpynne
cTyzeHTOB (20 yenoBek) C Leblo NMPOBEPKA MOHUMaHWS
BOMPOCOB U1 aZleKBaTHOCTY LLUKa oLeHKW. o pesynbTatam
MUNOTHOIO TECTUPOBAHUSA BbINN BHECEHbI KOPPEKTMPOBKM
B GOpPMYNMpPOBKM HEKOTOPLIX BOMPOCOB, UTObLI 13bexaTb
HeoJHO3HaYHOCTUN Y NMOBLICUTb TOYHOCTb OTBETOB.

OcHogHOl 3man - c60p OaHHbIX.
Mpoyedypa nposedeHUs aHKeMUPOBAHUS

dopMa aHKeTbl: AHKeTUpPOBaHME MPOBOAWNIOCL B OH-
nanH-¢popmaTe € mcnonb3oBaHvem Google Forms. Takas
dopma 6bina BbibpaHa Anst ya06CTBa CTYAEHTOB 1 BO3MOX-
HOCTW aBTOMaTUYeCKON 06paboTKM JaHHBIX.

NHdopmmpoBaHMe YUacTHMKOB: Bce yyacTHWKM 6bian
NPONHGOPMMPOBaHbI O LIeNsX U 3ajadax UcciefoBaHus,
a Takke O TOM, UTO yyacTue sABAseTCs A06POBOJIbHBLIM
1 @aHOHMMHEbIM. MNepes HaYvasoM 3aMno/IHEHUST aHKETbI Kax-
Abli y4acTHUK AO/IXKeH 6bl1 AaTb COrnacue Ha ydacTume B UC-
cnefoBaHUN.

MpoBeaeHVe aHkeTUpoBaHUA: CTyAeHTbI NOYyYUIN CCbIN-
Ky Ha aHKeTy yepes 3/IeKTPOHHYI0 MOoYTy N MeCCeHKepbl.
Ha 3anosiHeHne aHKeTbl BblAensanocb 0Ko1o 15-20 MUHYT.
AHKeTVpOBaHMe NPoOBOAW/IOCL B TeYEHNE ABYX HeJellb.

OcHosHoli aman - 06pabomka u QHAMU3 OGHHbIX
(1) AHanM3 OTBETOB Ha OTKPLITblE BOMPOCHI.

MoaroToBKa K aHajuW3y: aHann3 OTBETOB Ha OTKPbITbIe
BOMPOCHI 6bU1 BbIMNOJIHEH C UCMO/Ib30BaHNEM MeToAa Te-
MaTM4YeCcKoro aHanmsa. 3TOT METOZ MO3BONSET BbIABUTb
OCHOBHble TEMbI U TEHAEHLMN B OTBETAX PECMOHAEHTOB,
UTO 0CO6EeHHO MOJIE3HO A/ KaYeCTBEHHOI0 UCCeA0BaHMS.
MpoLiecc aHann3a BKIKYaN cyiegyroLyme 3Tansbl:
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Bce oTBeTbl Ha OTKPbITbIE BOMPOCHI 6bIIY NPOYMTaHbI U 13-
yyeHbl ANsi TOro, YTo6bl NOAYyYMTh ObLlee npescTaBneHme
0 COAepXaHUN N xapakTepe OTBETOB. 3TO MO3BOAUIO WUC-
CefoBaTesNto NOHATL OCHOBHbIE HaMpPaB/eHUs!, B KOTOPbIX
BbICKa3bIBaOTCA PECMOHAEHTHI.

Kaxzblii oTBeT 6bl1 pa3bUT Ha CMbIC/IOBbIE e4MHULbI, KOTO-
pble KOANPOBaNUCh (To ecTb CHaGXanucb KOPOTKUMU 060-
3HaYEHVSIMY, OTPaXawLWMUMK CyTb CKasaHHOro). Hampu-
Mep, e CTYAEHT YNOMWHaN O HexBaTKe MPaKTUYecKmX
3aHSATUIA, 3TO MOF/I0 BbITb 3aKOANPOBAHO Kak «HEeAO0CTaToOK
NPaKTUKm».

(2) BbligeneHue n aHanms Tem.

Mocne KoAMPOBaHWSA BCeX OTBETOB KOAbl 6blAW Crpynmnu-
poBaHbl MO O6LWMM TeMaM. TeMbl MpPeACTaBAAOT CO6oWA
6oniee KpyMHble CMbIC/IOBbIE KaTeropuu, obbefuHsaoLMe
HeCcKoJIbKO KoZoB. Hanpumep, TeMa «lpakTtnyeckas noaro-
TOBKa» MOra BK/IlOYaTb KOAbI, CBA3aHHbIE C HeJOCTaTKOM
NPakTUYeCKNUX 3aHATUA, HEeOBXOAMMOCTBIO CTaXMPOBOK,
NoTPebHOCTLIO B peasibHbIX Kencax u T.4.

3aTeM 6bl1 NpoBeseH MOACYET YacTOTbl YNOMUHAHUS Ka-
XAO0W TeMbl B OTBETaX PECNOHAEHTOB. 3TO MO3BOJINO Bbl-
ABWUTb Hanbonee akTyasibHble W BaXHble ANA CTYAEHTOB
BOMNpockl. Hanpumep, eciv 60NbLUIMHCTBO CTYAEHTOB ecTe-
CTBEHHO-Hay4YHOro Npoduas ynoMmHann o Heobxoanmo-
CTn 6onee yrnybneHHOW npakTM4eckoli MOAroTOBKW, 3Ta
TeMa Bblensnacb kak kitoyeBas 418 AaHHON rpynnbl.

(3) CpaBHWTENBHBIN aHaNN3 Mexay rpyrnnaMu.

TeMmbl, BbljeneHHble B OTBeTax CTyAeHTOB nejarornyecko-
ro W ecTecTBeHHO-Hay4Horo npoduner, 6binn CpaBHU-
Ba/NCb. TO MOMOI/IO BbISBUTE Pa3iNunsa B BOCHPUATUAN
0bpa3oBaTenbHOro npolecca CTyAeHTaMm pasHbix Npodu-
nein. Hanpumep, ecnn tema «lMpodeccmoHanbHO-0pUEeHTU-
POBaHHbI KOHTEHT» bblfa bosiee akTyanbHa A48 CTYAEHTOB
nezgarorvyveckoro npoouns, a Tema «J/labopaTopHble 3aHs-
TUS» - A1 eCTeCTBEHHO-HAaY4YHOro, 3T0 4aBasio OCHOBAHUS
ANA fjanbHelLwero aHan1sa u nHTepnpetayuu.

Ha ocHoBe BbISIBNEHHbIX TeM 6bLIV CcAenaHbl BblBOAbI
0 TOM, Kakue acrekTbl obpasoBaTe/ibHOro rnpoLecca Bbl-
3bIBalOT Hanbonbluee BHYMaHNE N MHTEpecC y CTYAEeHTOB
pasHbiX npoduneir. 3T BbIBOAbI WNCMONL30BANNCL ANS
NHTeprpeTaunun pesynbTaToB UcciefoBaHUs 1 GopMumpo-
BaHWS pekoMeHZauunii no ynyylieHno obpasoBaTesibHOM
NpPaKkTUKMN.

Ana  KONMYECTBEHHbIX JAaHHbIX (OUeHKM Mo  LKanam
oT 1 fo 5) 6bin NpoBejeH t-TecT 419 HE3aBUCKMMBbIX BblGO-
POK, YTO6bI BbISIBUTb CTAaTUCTUYECKN 3HAUYMMblE PA3INYMs
MeXzay ABYMS rpynnamu CTyAeHTOB.

PE3YJIbTATbI
OCHOBHbIe pe3ynbTaThbl

AHaNM3 faHHbIX, NOJyUeHHbIX B pe3y/ibTate aHKeTMpoBa-
HWUA CTYAEHTOB MejarorMyeckoro 1 ectecTBeHHO-HayuHo-
ro npodunein, nokasan cneayowme pasanuma N CXoACTea
(Tabnnua 1).

OyeHKa UCnoa6308aHUS NPOGYECCUOHANLHOU IeKCUKU
8 y4ebHbIX Mamepuanax

CTyAeHTbl Nejarorn4yeckoro npoduns oueHUIN NCrnonb3o-
BaHVe NpodeccnoHaNbHOM NeKCUKN BbIle, YeM CTYAEHTbI
ecTecTBeHHOHayuHoro npoouns. CpeaHuii 6bann cocTaBun
4,5 npotms 3,9. 3T0 cBNAETENLCTBYET O TOM, YTO B Nnejaro-
rMyeckmx By3ax MNPodecCMOoHanbHbIA ANCKYPC 3aHMMaeT
6osiee 3Ha4YMIMOe MeCTO B 06pa3oBaTeNbHOM MpaKTuKe.

OyeHka opueHmayuu npenodasamesneli HO N0020Mo8Ky
K npogeccuu

CpegHuve oLeHKN B 0benx rpymnnax OKas3ajnCb CXOXMMMU,
HO BCe Xe CTyZeHTbl NeAarornyeckoro Npoduns oTMeTnaIn
60/bLLYIO0 OpUEHTauUMIo npenojasaTteneil Ha X byayLyo
npodeccutio (4,3 npotne 4,0 y ecTeCTBEHHOHAYYHOro Mpo-
¢uns). 3To MOXeT roBopuUTL 0 60/1€€ TMUHOCTHO-OPUEHTU-
pPOBaHHOM MOAXOAe B MeAarornyeckx By3ax.

Ta6nnua 1
Pe3ynbTaThl nccnegoBaHWs Mo rpynnam
Neparornyecknia npodpunb EcTecTBEHHO-Hayu4HbIVi Npo¢punnb
Bonpoc
(CpepHee 3HaueHne) (CpegHee 3HaueHue)

OueHKa CMob30BaHNs MPodeccmoHanbHoOM nekcnkm (1-5) 4,5 3,9

OueHKa opveHTauun npenogasareneii Ha npogeccuio (1-5) 4,3 4,0

OueHKa BHMMaHWA K NpakTUyecknm acrnekram (1-5) 3,8 4,5
YA0BNEeTBOPEeHHOCTL 06pa3oBaTe/ibHbIM npoueccom (1-5) 4,1 3,9

Ponb npakTnyeckmnx 3agaHnii B NoArotoBke (1-5) 3,7 4,4
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OyeHka BHUMAHUSA K npakmu4eckum acnekmam npo¢eccuu

CTyfeHTbl €eCcTecTBEeHHO-Hay4YHoro npoduas 3HavuTenb-
HO Bbllle OUEHWAN BHUMaHWe, yaensemoe npakTnyeckmm
acnekTam B ux nogrotoeke (4,5 npotue 3,8 y neaaroru-
yeckoro npounsa). 3To NoguepknBaeT, UTo B eCTeCTBEH-
HO-HayuYHbIX By3ax MNpaKkTUyeckas COCTaBAAOLas 3aHNUMa-
eT LleHTpasibHOe MecTo B 06pa3oBaTe/ibHOM rnpoLiecce.

Y0doenemeopeHHOCMb 06pa308aMesnLHbIM NPOYECCOM

O6LLan yA0BNeTBOPEHHOCTb CTYAeHTOB 06pa3oBaTefibHbIM
npoLeccoM 6bi1a HEMHOrO BbiLLE Y MeAarorm4eckoro npo-
oéuns (4,1 npotuB 3,9 y ecTeCTBEHHOHAYUHOr0). TO MOXeT
6bITb CBsi3aHO C 60/blUE ajanTauunein negarormyeckmx
NPOrpaMM K OXMAAHWUAM CTYyAEeHTOB.

Poab npakmuyeckux 3a0aHuli 8 nod2omoske

3pecb TaKke HabMAaeTcs 3HaUNTeIbHOE pasanymne: CTy-
JEHTbl eCTeCTBEHHO-Hay4yHOro npoduas oTMeTUan 60nb-
WY pOSib MPaKTUYECKMX 3aZaHuiAi B CBOe MOAroToBKe
(4,4 npoTuB 3,7 y negarornyeckoro npoduns). 3To MoxeT
oTpaxaTb creundurky yuebHbIX MNAHOB, rAe ecTecTBeH-
HO-HayUHble ANCLMMIVHBI TPeBYHT 60/bLUEr0 KONYeCTBa
NabopaTopHbIX 1 MPaKTNYECKMX PaborT.

AdononHuTtenbHblIE pe3ynbTaThbl

JOMONHUTENBbHBIA TeMaTUYeCKUIA aHanm3 OTKPbITbIX BO-
NPOCOB MOKa3aJs, YTo CTyAeHTbl Mejarornyeckoro npoduns
4acTo YNOMWHAIOT HEOBXOANMOCTb 60JbLLEN CBA3M MEXAY
TEeopeTMYeckUM MaTepranom 1 NPakTUYeckol gesiTeNlbHo-
CTblo. B cBOMO o4epesb, CTYAEHTbI eCTeCTBEHHO-HAay4YHOro
npoduns nNoAYepPKNBAOT HEOBXOAMMOCTb pacLUIMpeHns
BO3MOXHOCTU A/ MPOBEeAEHNS CaMOCTOSITENIbHbIX Mccne-
JOBaHWli 1 6onee rnyboKoro oCBOEHWS 3KCMeprMeHTaNb-
HbIX METOANK.

OBCY)XAEHWE PE3YJ/IbTATOB
0606LeHne KTIoYeBbIX pe3y/ibTaToB

Pe3ynbTaTbl UCCNef0BaHWS MOKasanw, YTO CTYAEeHTbl ne-
[Aarorny4eckoro 1 ecTecTBeHHoO-Hay4yHoro npodunein Boc-
npUHUMaT o6bpa3oBaTeNibHbIi MpoLecc no-pasHoMy,
yTo OTpaxaeTt cneumduky nUx MOArOTOBKM U 06pasoBa-
TeNbHbIX NPOrpaMM. B YacTHOCTW, CTYAEHTbI negarorvye-
cKkoro npoduns Bbille OLEHUIN NCNOoNb30BaHMe npodec-
CUOHANBHOM NeKCUKN N opueHTauuto npenojgasaTtenei
Ha MoAroTOBKY K Mpodeccnn. ITO MOXET CBUAETENLCTBO-
BaTb O 60/blUeM aKLeHTe Ha npodecCcUoHanbHbIN Anc-
KYPC 1 IMYHOCTHO-OPUEHTMPOBAHHbLIA MOAXOZ B nejaro-
rMyecknx By3ax, YTo COrnacyeTcs ¢ paHee NpoBeseHHbIMY
nccnegoeaHmamm (Crafton & Kaiser, 2011; Knight & van
Nieuwerburgh, 2012).

C Apyroli CTOPOHbI, CTYAEHTbl eCTECTBEHHO-HAyUYHOTro Npo-
bUNs BbIAENNAN 3HAUMTENBHYH POJIb NMPaKTUYECKNX 3a4a-
HUIA 1 BHMMaHMe K NpakTUYeckuM acrekTam CBOei noa-
roTOBKW. JTU pe3ynbTaTbl MOAYEPKUBAKT LeHTPaNbHYHO
pOJib MPAKTUUECKOKN COCTaBASIOLLEN B €CTECTBEHHO-HAYY-
HbIX ANCUUMIVHAX, UTO TakXe MOATBEPXAAETCS CyLLecTBY-
FOWAMM JaHHBIMW O BaXHOCTW MPaKTUYECKUX HaBbIKOB
B 3TUX obnactsax (Bates & Morgan, 2018; Dunst, Bruder, &
Hamby, 2015).

WHTepnpeTauus pesynbLTaToB

Bbicokas oueHKa WCNonb3oBaHWA NpPodeccroHanbHoM
NeKCUKN 1N opueHTauumn npenogasaTenieil Ha npodeccuto
cpeau CTyAeHTOB NneAarornyeckrx By30B MOXeT yKasblBaTb
Ha 6o/iee HTerpUpPOoBaHHbI MOAX0A K 06YYeHUIo, rae Teo-
pys 1 NpakTUKa CBsi3aHbl Yepes MOCTOSIHHOe UCMOo/b30Ba-
Hue NpodeccroHanNbHO-OPNEHTMPOBAHHOIO ANCKYpCa. 3TO
cornacyeTcs ¢ KoHLUenuren npopeccMoHanbHOro passuTus,
npegnonaratoLleli, YTo BoBNeYeHME B 4MNCKYPC Npodeccro-
HanoB crnocobcTByeT bonee rnybokor npodeccroHanmsa-
unn ctyaeHTos (Lefstein et al., 2020).

C ApYyroil CTOpPOHBbI, aKLeHT Ha MpakTU4yeckue acnekThbl
W YAOBNETBOPEHHOCTb POJIbK MPaKTUYECKMX 3aAaHuin
cpean CTyAeHTOB eCTeCTBEHHO-HayuHbIX BY30B MOXeET
oTpaxaTtb crneunduky Mx obpasoBaTe/bHbIX MPOrpamMm,
OPVEHTUPOBAHHbIX Ha Pa3BUTME MPAKTUUYECKNX HABbIKOB
uepe3 nabopaTtopHble W 3KCNEpPUMEHTasbHble paboThl.
3To noAaTBepxAaeT HeobXoAMMOCTb C6banaHCMPOBAHHO-
ro nNoAxofa, rae TeopeTmyeckasl MOAroTOBKA JAOMOHSET-
€Sl MPaKTUYECKMMU 3aHATUSMK, obecrneyrBas CTyAeHTam
6onee nonHoe npodeccmoHansHoe passutue (Darling-
Hammond et al., 2017).

Pe3ynbTaTbl HacToALEro MCCNef0BaHUA MOAAEPXUBAIOT
BbIBO/Abl NpeAblAYLLNX WUCCNefO0BaHUA O 3HadYeHUn npo-
deccmoHanbHOro AUCKypca W MpakTUYeCcKUX 3aHATUN
B NoArotoske crneumanucros (Desimone, 2009; Desimone &
Pak, 2017). OfHaKo BbISIBNEHHbIE PA3NNYMs B BOCMPUATUAN
3TUX acnNekToB CTyAEeHTaMW pasHbIX Npoduaen ykasbiBaroT
Ha HeobXOAMMOCTb JaNlbHeNLLEero NCccef0BaHNSA BAUNSHISA
06pa3oBaTeNbHOro KOHTEKCTa Ha npodeccroHanbHoe pas-
BUTME. B 4acTHOCTW, BaXXHO MOHSATL, Kak pasinyHble obpa-
30BaTe/ibHble MPaKTUKX CMocobCTBYOT GOPMUPOBAHUIO
npodeccroHanbHOM NAEHTUYHOCTY 1 MOArOTOBKE K peanb-
HOV NpodeccroHanbHOM AeAaTebHOCTU.

Orpan-leva mnccnepoBaHusa

WccnegoBaHve NpoBOAMIOCL Ha OrpaHUYeHHOW Bbi6opke
CTYAEHTOB 13 ABYX YHUBepCcMTETOB B MOCKBE, YTO MOXeT
orpaHM4MBaTh O06LLYyD NMPUMEHUMOCTb BbIBOAOB. Kpo-
Me TOro, JaHHble coObMpanncb C NMOMOLLbID aHKeTMPOBa-
HWSI, YTO MOF/I0 MOBAUATL Ha TOYHOCTb OTBETOB CTYAEH-
TOB M3-3@ BO3MOXHbIX CY6BLEKTUBHbLIX WHTeprpeTauuni
BOMPOCOB.
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PekomeHAaUUM ANA NPAKTUKN
" ganbHeLWnxX nccaeaoBaHuin

PesynbTaTbl UCCIef0BaHMA NOAYEPKMBAOT BaXHOCTb CO3-
JaHWs obpasoBaTesibHbIX MPOrpamm, KoTopble 6bl paBHO-
MEpHO CoYeTasn TeopeTMYeCcKy U MPaKTUYeCcKyr MOAro-
TOBKY, OCOBEHHO B eCTeCTBEHHO-HayUHbIX AUCLMNAMHAX,
rAe npakTuyeckMe HaBblKN UTParoT KNHOYeBYH posb. B ne-
Jarormyeckmx Bysax ciegyeT yaenatb 60/blle BHUMAaHUA
MHTerpauum Teopum 1 MNpPakTUKN Yepe3 MCMo/b30BaHne
npodeccroHanbHO-OPUEHTUPOBAHHOIO AMcKypca.

AN panbHeWnX nccnefoBaHUii peKoMeHAyeTCs MPoBecTU
60nee KpynHOMacLITabHble NCCIef0BaHMSA C yYacTUeM CTy-
JAEHTOB 13 pa3HblX PErMoHOB N 06pa3oBaTe/ibHbIX yYpex-
JAeHnin. 3To NomMoxeT 6onee AeTanbHO U3YUUTb BAVSHUE
obpasoBaTeNbHOro KOHTEKCTa Ha BocnpuaTne npodeccmo-
HasbHOro AMCKYpPCa M MOAroTOBKY K byaylieil npodeccmo-
HaNbHOW AeATeNnbHOCTH.

SAK/TIOMEHUE

WNccnegoBaHre NpoAeMOHCTPUPOBAO 3HaUNTENIbHbIE pa3-
ANYMA B BOCMPUSTUN 06pa3oBaTeNibHOro npoLiecca CTyseH-
TaMu nejarornyecknx 1 ecTecTBEHHO-HayuHbIX Npodunei,
YTO yKasbIBaeT Ha crieunduryeckme NOTPeBGHOCTM N OXMAA-
HUSA KaXAol 13 rpynn. CTyAeHTbl nejarornyeckoro npoou-
N5t Bbllle OLEeHWIM NCMOoNb30BaHWe MnpodeccroHanbHo
NEeKCUKN N OpPVEHTaLMIo npenogaBaTeniell Ha NoAroToBky
K npodeccuu, 4TO MOAYEpPKMBAET BaXHOCTb npodeccu-
OHaNbHO-OPNEHTUPOBAHHOIO AMCKYPCa B UX OOYYeHUU.
B TO e Bpems CTyzeHTbl ecTeCTBEHHO-Hay4YHOoro npoduns
60/1ee BbICOKO OLEHWAN BHUMaHWe, yaensemoe npakTu-
YeckMM acrekTaM WX MOAroTOBKM, YTO CBUAETENbCTBYeT
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MPNNOXEHUE A

AHKeTa Anfa nccnepoBaHusa

YacTb 1: lemorpadpuyeckas nHpopmauma
(1) Baw Bo3spacT:

(2) Baw non:
] Myxckoi
] XKeHckuin
(3) Kypc obyueHus:
1 1 kypc
1 2 kypc
1 3 kypc
1 4 kypc
1 5kypc
(4) Bawa cneumanbHOCTL:

(5) YHuBepcuTeT, B KOTOPOM Bbl 06y4aeTech:
(] YHuBepcuTeT A (Negarornyeckuii npodusbs)
(] YHuBepcuteT b (ecTecTBeHHO-HayuUHbI Npodub)

YacTb 2: BocnpusaTtue npogeccrmoHanibHO-OpUEHTUNPO-
BaHHOro AncKypca

(6) Kak Bbl OLeHMBAETE NCMO/b30BaHVE NPOPECcCnoHasb-
HOI NIeKCUKW B y4yebHbIX MaTtepuanax? (1 - coscem
He NCMob3yeTcs, 5 - NCNO/b3YeTcst MOCTOSAHHO):

01 02 O 3 O 4 5

(7) Hackonbko mpenogaBaTtesnivi OPUEHTMPOBAHbLI Ha Mog-
roToBKy K Balleit 6yaywieii npodeccmmn? (1 - coBcem
He OPVEHTUPOBAHSI, 5 - MOIHOCTLIO OPUEHTMPOBAHbI):
01 02 O 3 O 4 15

(8) Kak Bbl cuMTaeTe, JOCTAaTOYHO N BHUMaHWe yaenseT-
CA NpaKkTUYeckM acrnekTam Ballein byayuieri npodec-
cnmn? (1 - HeJOCTaTOUHO, 5 - OCTaTOUYHO):

(I O 2 a3 4 15

(9) Hackonbko MaTepuanbl KypCoB CBsi3aHbl C peasibHoiA
npodeccroHanbHol AeatensHocTbio? (1 - coBcem
He CBsi3aHbl, 5 - NMOJIHOCTLIO CBSA3aHbI):
1 O 2 3 4 as

(10) Hackonbko BaxHO ANfA Bac M3ydeHue npodeccmo-
Ha/lbHO-OPMEHTMpPOBaHHOro MaTepuana? (1 - coecem
He BaXHO, 5 - 04eHb BaXXHO):
11 2 3 14 15

YacTb 3: YA0BNeTBOPEHHOCTb 06pa3oBaTeNibHbIM Mpo-

Leccom

(11) Hackonbko Bbl YAOBNETBOPeHbl 06pa30BaTe/bHbIM
npoueccom B BalleM By3e? (1 - coBceM He y0BeTBO-
peH, 5 - MoMIHOCTLIO YAOBNETBOPEH):

01 2 O3 O 4 15

(12) Hackonbko Bbl yAOBNETBOPEHbLI KAa4ecTBOM MNpenoja-
BaHWA? (1 - COBCeM He yAOBNETBOPEH, 5 - NOSHOCTLIO
YZOBNETBOPEH):

01 0 2 O 3 O 4 s

(13) Hackonbko Bam MHTEpeCHb! KypCbl, KOTOpbIe Bbl MPO-
xoamTe? (1 - COBCEM He MHTepecHbl, 5 - oUeHb UHTe-
pecHbl):

O 1 O 2 3 4 15

(14) OueHuTe focTynHOCTL NpenogaBaTtenei ans obcyxae-
HUA y4e6HbIX BONpocoB (1 - HeaoCTynHbIl, 5 - Bcerga
BOCTYMHbI):

1 0 2 O 3 O 4 s

(15) Kakyto ponb B Balleil NMogroToBkKe MrpatoT NpakTu-
yeckume 3agaHuns? (1 - He3HauMTeNbHYO, 5 - K/ItoYe-
BYt0):
1 0 2 O3 4 15

YacTb 4: OxugaHusa ot 6yaylieii npogeccrmoHanbHOM

AeATeNIbHOCTU

(16) Hackonbko Bbl uyBCTByeTe ce6s MOArOTOBAEHHBLIM
K 6yayLuei npodeccnn? (1 - coBcem He roTos, 5 - nos-
HOCTbIO rOTOB):

1 a2 O 3 O 4 s

(17) Hackonbko msyyaemble AUCLUMIVHBI COOTBETCTBYHOT
BaLLMM OXMAAHUAM OT byayLieil npodpeccroHanbHoM
aesitensHocTn? (1 - COBCEM He COOTBETCTBYHOT, 5 - nos-
HOCTbHO COOTBETCTBYHOT):

0 02 0 3 O 4 5

(18) Kakue HaBbIkK, Mo BaLLEMY MHEHMIO, HEO6XOAMMO Pas-
BMBAaTb B MepBY0 o4vepesb A4/ ycrneLwHon npodeccmo-
HanbHo aeatensHocTn? (OTKPLITLIV BOMpoc):
1 a2 O3 4 15

(19) YTto 6bI BbI XOTENN M3MEHUTL B Noaxoge K npodec-
CMOHaNLHOI NoarotToBke B BaweM By3e? (OTKPbIThIi

BOMPOC):
01 O 2 3 O 4 s
(20) Kakue KoHKpeTHble Mpumepbl MNPodeccroHaNbLHO-

OPUEHTVPOBAHHOIO 0ByUeHVs Bbl MOXETE NPUBECT?
(OTKpbITLI BONpOC):

1 0 2 O 3 O 4 s
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