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ABSTRACT

Introduction: The development of professional communication skills is essential in voca-
tional and higher education, particularly during the initial stages of professionalization. 

Purpose: This paper examines the concept of “communicative space” within educational 
institutions, focusing on how it facilitates the acquisition, practice, and refinement of these 
skills.

Conceptual Framework: The study explores the components of communicative space, em-
phasizing its role as an active environment where collaboration, idea exchange, and skill 
development are continuously negotiated and refined. The paper draws on theoretical per-
spectives such as Heidegger’s concept of “being-with” and the process of communicative 
(re)construction of spaces.

The Role of Communicative Space in Professional Communication: The impact of com-
municative space on professional communication is analyzed through its ability to promote 
interaction and collaboration, enhance critical thinking, and bridge the gap between aca-
demic learning and real-world practice. The study also considers the significance of digital 
spaces in modern education.

Implications for Educational Design: The findings suggest that understanding commu-
nicative space as a combination of physical, social, and digital elements can help educators 
create environments that better support the development of communication skills and the 
initial professionalization of students.

Conclusion: Communicative space plays a critical role in preparing students for profes-
sional life by facilitating interaction, supporting identity formation, and enabling the prac-
tical application of communication skills. The study calls for further research on the effec-
tiveness of different communicative spaces in fostering professional communication skills 
across various disciplines.
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АННОТАЦИЯ

Введение: Развитие профессиональных коммуникативных навыков имеет решаю-
щее значение в профессиональном и высшем образовании, особенно на начальных 
этапах профессионализации. 

Цель: В данной статье рассматривается концепция «коммуникативного простран-
ства» в образовательных учреждениях, с акцентом на то, как оно способствует приоб-
ретению, практике и совершенствованию этих навыков.

Концептуальные основы: Исследование изучает компоненты коммуникативного 
пространства, подчеркивая его роль как активной среды, где осуществляется обмен 
идеями, сотрудничество и развитие навыков, которые постоянно обсуждаются и пе-
ресматриваются. В статье используются теоретические подходы, такие как концепция 
Хайдеггера о «совместном бытии» и процесс коммуникативной (пере)конструкции 
пространств.

Роль коммуникативного пространства в профессиональной коммуникации: 
Влияние коммуникативного пространства на профессиональную коммуникацию ана-
лизируется через его способность способствовать взаимодействию и сотрудничеству, 
усиливать критическое мышление и преодолевать разрыв между академическим об-
учением и практическим опытом. В исследовании также рассматривается значение 
цифровых пространств в современном образовании.

Импликации для образовательного дизайна: Результаты исследования показыва-
ют, что понимание коммуникативного пространства как комбинации физических, со-
циальных и цифровых элементов может помочь педагогам создавать среды, которые 
лучше поддерживают развитие коммуникативных навыков и начальную профессио-
нализацию студентов.

Выводы: Коммуникативное пространство играет ключевую роль в подготовке студен-
тов к профессиональной жизни, способствуя взаимодействию, поддерживая форми-
рование идентичности и обеспечивая практическое применение коммуникативных 
навыков. В статье подчеркивается необходимость дальнейших исследований по изу-
чению эффективности различных коммуникативных пространств в развитии профес-
сиональных коммуникативных навыков в различных дисциплинах.

КЛЮЧЕВЫЕ СЛОВА

коммуникативное пространство; профессиональные коммуникативные навыки; об-
разовательный дизайн; цифровые образовательные среды; формирование профес-
сиональной идентичности; высшее образование; начальная профессионализация
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INTRODUCTION

The development of professional communication skills is 
increasingly recognized as a crucial component of higher 
and vocational education, particularly in today’s globalized 
and technologically driven world. Effective communication 
is essential for individual career success and for the overall 
functioning and productivity of organizations (Brown, 2017). 
Within the academic sphere, research is the cornerstone of 
higher education institutions, contributing to the generation 
of knowledge and the development of essential skills among 
students (Brew, 2001). In the United Kingdom, for instance, 
research plays a significant role at every level of higher ed-
ucation, from undergraduate to postgraduate studies, with 
an emphasis on developing skills that include effective com-
munication (REF, 2011). However, the environments in which 
these communication skills are practiced (what we term 
“communicative spaces”) have not been sufficiently explored 
in the context of their role in professional skill development.

While previous studies, such as those by Harrison and Dou- 
rish (1996), have emphasized the importance of under-
standing “place” rather than “space” in the design of col-
laborative environments, there is still a gap in the literature 
regarding the specific impact of communicative spaces on 
professional communication skill development. Harrison 
and Dourish argue that human activities are organized 
primarily by the social practices associated with a location 
rather than the physical properties of the space itself. This 
concept underscores the importance of “place” in shaping 
interactions and behaviors, a principle that has been ap-
plied in various contexts, including virtual environments. 
However, the specific role of communicative space, which 
encompasses physical, social, and digital dimensions, in 
supporting the transition from theoretical knowledge to 
practical application and the formation of a professional 
identity, remains underexplored.

This paper seeks to extend the trajectory set by Harrison 
and Dourish by developing the concept of “communica-
tive space” as it applies to the development of professional 
communication skills within educational settings. Building 
on the foundational ideas of spatiality as discussed by Hei-
degger (1927), this study argues that communicative spaces 
are not merely defined by physical or virtual locations but 
by the quality of interpersonal interactions – what Heideg-
ger describes as “being-with” others. This perspective high-
lights that the closeness or distance between individuals in 
communicative interactions is not solely a function of phy- 
sical or virtual space but is shaped by the relational and con-
textual dynamics within these environments.

Through an empirical analysis of communicative spaces 
within educational institutions, this paper explores how 
these environments (whether physical, social, or digital) fa-
cilitate the acquisition and refinement of professional com-
munication skills. By examining the components of commu-

nicative space and their impact on students’ transitions from 
learners to professionals, the study aims to provide a com-
prehensive understanding of how these environments con-
tribute to the development of communication competence 
and professional identity. This research not only informs the 
design of educational programs and environments but also 
contributes to a deeper theoretical understanding of the 
role of communicative space in professional education.

RESULTS

Definition of Communicative Space

The concept of “communicative space” is an intricate and 
multifaceted term that encapsulates various environments 
(physical, social, and digital) within which communication 
occurs in educational settings. It serves as a verbal-sign sym-
bolization of cultural experiences and reflects the national 
world picture and mentality (Ilyicheva, 2022). The commu-
nicative space is not merely a backdrop for interaction but 
a dynamic arena where the exchange of ideas, collaboration, 
and the formation of professional skills are facilitated. This 
section seeks to unpack the different dimensions of commu-
nicative space, drawing from various theoretical perspectives 
and empirical studies to provide a comprehensive definition.

Communicative space encompasses three primary dimen-
sions: physical, social, and digital. The physical dimension 
includes the tangible environments such as classrooms, 
laboratories, and libraries where face-to-face interactions 
occur. These spaces are structured to support communica-
tion through their layout, availability of resources, and the 
overall atmosphere conducive to learning and interaction 
(Healey et al., 2007). The social dimension of communica-
tive space refers to the relationships and social norms that 
govern interactions within these environments. This in-
cludes the formal and informal networks among students, 
teachers, and administrative staff that facilitate or hinder 
effective communication (Thornhill-Miller et al., 2023). Final-
ly, the digital dimension involves online platforms, virtual 
classrooms, and other digital tools that have increasingly 
become integral to educational communication. The digital 
space allows for asynchronous communication, broader ac-
cess to resources, and the ability to connect with a global 
audience, thereby expanding the traditional boundaries of 
communicative space (Healey et al., 2007).

Communicative Space as a Conceptual Framework

The concept of communicative space extends beyond the 
physical environment to include the quality and nature of 
interactions within these spaces. Heidegger’s phenomeno- 
logy emphasizes the idea of “being-with” others, highligh- 
ting that the closeness or distance between individuals is 
not solely a physical phenomenon but also a relational and 
contextual one (Healey et al., 2007). This understanding of 
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communicative space underscores that it is shaped by the 
interactions and relationships that occur within it, where 
varying degrees of mutual involvement and interpersonal 
closeness play crucial roles.

Moreover, the process of communicative (re)construction 
of spaces, as proposed by Christmann, reflects a dynamic 
and ongoing transformation of environments through so-
cietal interactions. This process is particularly evident in the 
context of globalization, mediatization, and digitalization, 
where spaces are increasingly deterritorialized and decen-
tralized (Christmann, Knoblauch, & Löw, 2022). The refigura-
tion of spaces is not seen as a sudden rupture from previous 
spatial orders but as a gradual and incremental shift driven 
by communicative actions. These actions involve the rein-
terpretation and reshaping of existing spaces, which are in-
fluenced by both the physical characteristics of the environ-
ment and the communicative practices of those who inhabit 
them (Knoblauch & Löw, 2020).

This ongoing reconstruction illustrates how spaces are con-
tinuously negotiated and redefined by social actors, high-
lighting the importance of communication in the process 
of spatial transformation. It also aligns with the broader 
theoretical framework that integrates concepts from social 
constructivism and communicative constructivism, empha-
sizing the role of knowledge, action, and materiality in the 
(re)construction of spaces (Löw, 2016; Keller, 2013).

The Role of Communicative Space  
in Professional Communication

Previous studies have emphasized the importance of com-
municative spaces in promoting interaction, collaboration, 
and the exchange of ideas within educational settings. For 
instance, Kupritz & Hillsman (2011) argue that the design 
and organization of physical spaces can significantly influ-
ence the effectiveness of communication, by either facili-
tating or impeding the flow of information and ideas. Simi-
larly, Umberson & Montez (2010 highlight the role of social 
norms and relationships in shaping the communicative en-
vironment, where the quality of interactions often depends 
on the existing social structure and the level of trust and 
respect among participants. Sjølie et al. stresses that com-
municative learning spaces are powerful enablers of teach-
er learning, facilitating access to different stages of profes-
sional development.

However, the concept of communicative space extends 
these traditional views by incorporating the digital dimen-
sion, which has become increasingly relevant in the context 
of modern education. The integration of digital tools and 
platforms into educational settings has transformed how 
communicative spaces are conceptualized and utilized, of-
fering new opportunities for interaction but also presenting 
challenges related to maintaining engagement and mutual 
involvement (Healey et al., 2007).

Implications for Educational Design 
and Professional Skill Development

The multifaceted nature of communicative space has signifi-
cant implications for the design of educational environments 
and the development of professional communication skills 
(Nevdakh, 2020). Understanding communicative space as 
a combination of physical, social, and digital elements allows 
educators and administrators to create environments that 
are more conducive to effective communication and learn-
ing. By considering the interplay between these dimensions, 
educational institutions can better support the initial profes-
sionalization of students, helping them to develop the com-
munication skills necessary for their future careers.

Moreover, the concept of communicative space highlights 
the importance of context in communication. As Healey et al. 
(2007) suggest, the quality of human interactions within 
a communicative space is shaped by the context in which they 
occur, including the social norms, the physical environment, 
and the digital tools available. This understanding under-
scores the need for a holistic approach to educational design, 
one that takes into account the various factors that contri- 
bute to the creation of an effective communicative space.

Professional Communication Skills in Education 
in the Context of Primary Professionalization

The development of professional communication skills is 
a multifaceted process that extends beyond the mere acqui-
sition of technical language or industry-specific terminology. 
While mastering the technical aspects of a profession’s lan-
guage is certainly important, truly effective communication 
within professional contexts involves much more. It requires 
individuals to be adept at adapting their communication 
strategies to suit varying contexts, audiences, and purpo- 
ses (Brown, 2017; Raptou, 2017). This adaptability is essential 
because professionals often find themselves interacting with 
a diverse range of stakeholders, each with unique expecta-
tions, knowledge levels, and communication preferences.

Adapting Communication Strategies

Adapting communication strategies involves several key 
competencies. First, it requires a deep understanding of the 
audience’s needs, background, and expectations (Thorn-
hill-Miller, 2023). For instance, communicating with a team 
of technical experts might involve the use of specific jargon 
and a focus on detailed technical information. In contrast, 
presenting the same information to non-expert stakehold-
ers, such as clients or upper management, would necessi-
tate a more accessible approach, possibly simplifying the 
language and focusing on the broader implications rather 
than the technical minutiae.

Second, it involves selecting the appropriate communication 
medium and style based on the context (Vorwerg, 2015). For 
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example, in a crisis situation, quick, clear, and direct com-
munication might be essential, while a more collaborative 
and consultative approach could be better suited for team 
meetings or project planning sessions.

Finally, it requires the ability to adjust the tone and formality 
of communication (Brown et al., 2020). Professional settings 
can vary greatly in terms of the level of formality expected, 
and successful communication often hinges on the ability 
to strike the right balance—being formal enough to convey 
respect and authority, yet approachable enough to foster 
open dialogue and collaboration.

The Role of Practical Experiences

The literature strongly emphasizes the importance of prac-
tical experiences in developing these advanced communica-
tion skills. Engaging in real-world or simulated professional 
scenarios allows individuals to practice and refine their abil-
ity to communicate effectively in diverse situations. These 
experiences are invaluable because they provide a context 
in which theoretical knowledge about communication can 
be applied and tested in practice. However, there is a no-
table gap in the research that directly links these practical 
experiences to the concept of communicative space – a con-
cept that is crucial in understanding how these skills are de-
veloped and honed (Miller et al., 2023).

Communicative Space  
as a Professional Training Ground

Communicative space within educational institutions serves 
not just as a backdrop for academic learning, but as an es-
sential arena for developing professional competencies. It is 
within this space that students practice, refine, and interna- 
lize the communication skills crucial for their future careers. 
The concept of communicative space encompasses all set-
tings (physical, social, and digital) where interactions occur, 
each contributing uniquely to the formation of a student’s 
professional identity and communication expertise.

The Components of Communicative Space

Through comprehensive analysis, three primary compo-
nents of communicative space within educational institu-
tions have been identified: physical environments, social 
environments, and digital environments. Each of these com-
ponents plays a critical role in shaping how communication 
and interaction unfold among students and faculty.

Physical Environments

Physical environments refer to the tangible, structured spa- 
ces such as classrooms, laboratories, and lecture halls. These 
settings are not only where formal instruction takes place 
but also where students engage in face-to-face communi-
cation, collaborate on projects, and participate in hands-on 

activities. The layout and design of these spaces (such as 
seating arrangements, availability of resources, and acces-
sibility) can significantly influence the nature and quality of 
interactions (Papaioannou et al., 2023). For instance, a class-
room arranged in a circle may encourage open discussion 
and peer-to-peer engagement, fostering a communicative 
culture that is collaborative rather than hierarchical.

Social Environments

Social environments encompass the relational dynamics 
within the educational institution, including peer interac-
tions, teacher-student relationships, and the broader insti-
tutional culture. These social interactions are foundational 
to the communicative space, as they provide students with 
opportunities to practice and hone their communication 
skills in various contexts – from informal conversations with 
classmates to formal presentations and debates. The social 
environment also plays a critical role in shaping students’ 
communicative behaviors, as it influences the norms, ex-
pectations, and feedback they receive (Ai-Said et al., 2023). 
A supportive and inclusive social environment can encour-
age students to engage more actively, express their ideas 
confidently, and learn from diverse perspectives.

Digital Environments

In today’s increasingly digital world, online learning plat-
forms, social media, and other digital tools have become inte-
gral components of the communicative space. These digital 
environments offer new avenues for interaction and colla- 
boration, extending the boundaries of traditional educational 
spaces. Online forums, virtual classrooms, and social media 
groups enable students to communicate asynchronously 
and synchronously, share resources, and participate in glo- 
bal conversations. The digital environment also introduces 
unique challenges, such as the need for digital literacy and 
the ability to navigate online etiquette and communication 
norms (Haleem et al., 2022). However, it equally offers op-
portunities for students to develop skills in digital communi-
cation, which are essential in modern professional settings.

Although text-based communication may initially seem less 
rich, it possesses unique qualities that make it not only a ful-
ly-fledged, but in some cases, a more complex form of inter-
action compared to other multimedia environments (Brown 
& Bell, 2004; Ducheneaut et al., 2006).

Spatiality and Its Transformation 
in the Virtual Environment

In traditional models of interaction, space plays a crucial 
role in organizing communication by determining the phy- 
sical proximity of participants and their access to shared re-
sources (Harrison & Dourish, 1996). However, in the virtual 
environment, the spatial organization of interactions gra- 
dually loses its significance. Communicators actively lever-
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age technological opportunities to overcome spatial con-
straints, leading to the emergence of new forms of interac-
tion that are not tied to a specific location.

Interaction Models: Dyadic, Local, and Remote Groups

There are distinct differences in the levels of engagement 
and organization of interactions across different com-
municative spaces. Dyadic interactions are generally cha- 
racterized by a high level of mutual involvement, which is 
reflected in the sequential integration of turns and the pre-
dominance of “talk” commands over “emote” commands 
(Goffman, 1981). These interactions demand greater com-
mitment from participants to the development of dialogue 
and mutual understanding, as evidenced by the analysis of 
interaction fragments.

Local groups demonstrate an intermediate level of involve-
ment, which manifests in less consistent topic integration, 
although participants still actively engage in communica-
tion. This suggests that group dynamics in local commu-
nicative spaces are more flexible and less structured than in 
dyadic interactions (Healey et al., 2008).

Remote groups are characterized by a low level of mutual 
involvement and a high frequency of “emote” commands, 
which, as shown in the study, primarily serve to maintain 
participants’ awareness of ongoing activities rather than to 
facilitate active interaction. This form of communication im-
plies equal access for all participants to the communicative 
platform, making interactions less hierarchical and more 
horizontal (Healey et al., 2008).

The Uniqueness of Virtual Communicative Spaces

One of the unique features of interactions in Walford is 
the ability to maintain parallel conversations in different 
communicative spaces, creating complex participation and 
management patterns for these interactions. For example, 
a situation where the same participant is involved in multi-
ple parallel dialogues with different sets of participants has 
no equivalent in traditional face-to-face communication, 
where such possibilities are limited. This necessitates the 
development of new strategies for managing these interac-
tions, which go beyond conventional notions of space and 
time in communication (Schober & Clark, 1989).

The Role of Communicative Space in Skill Development

The study underscores the critical importance of communica-
tive space in the cultivation of professional communication 
skills, emphasizing that this space is not merely a backdrop 
for academic activities, but a dynamic environment where key 
skills are actively developed and refined. By facilitating a range 
of interactions and experiences, communicative space serves 
as a vital training ground for students, enabling them to build 
the competencies needed for their future professional lives.

Facilitating Interaction and Collaboration

Communicative space plays a pivotal role in promoting in-
teraction and collaboration among students. Through struc-
tured group work, discussions, and collaborative projects, 
students are encouraged to engage with their peers, share 
ideas, and negotiate different perspectives. This process not 
only helps students develop essential teamwork skills but 
also enhances their ability to communicate effectively in di-
verse settings (Nja et al., 2023). By regularly participating in 
group activities, students learn to articulate their thoughts 
clearly, listen actively to others, and contribute constructive-
ly to collective efforts—skills that are indispensable in any 
professional context.

Bridging Theory and Practice

One of the most significant functions of communicative space 
is its ability to bridge the gap between theoretical knowledge 
and practical application. Within this space, students are 
exposed to realistic scenarios that simulate the challenges 
and complexities of real-world professional environments. 
Whether through role-playing exercises, case studies, or simu- 
lations, communicative space allows students to apply theo- 
retical concepts in practice, helping them understand how 
these concepts operate in concrete situations (Healey et al., 
2008). This experiential learning process not only reinforces 
academic knowledge but also equips students with practical 
skills they can immediately translate into their future careers.

Fostering a Culture of Feedback

An essential aspect of communicative space is its capacity to 
foster a culture of continuous feedback. Within this environ-
ment, students receive regular, constructive feedback from 
peers and instructors, which is crucial for their growth and 
development. This feedback loop allows students to reflect 
on their performance, identify areas for improvement, and 
celebrate their successes. By learning from both their suc-
cesses and mistakes, students develop a resilient mindset 
and a commitment to ongoing personal and professional 
growth (Hardavells et al., 2017). The feedback-rich environ-
ment of communicative space also encourages students to 
become more self-aware and proactive in seeking out op-
portunities for development, which is a vital skill in the pro-
fessional world.

Enhancing Critical Thinking and Problem-Solving Skills

Communicative space also significantly contributes to the 
enhancement of critical thinking and problem-solving abi- 
lities. Through engagement in discussions, debates, and 
problem-based learning activities, students are challenged 
to think critically, analyze complex issues, and develop rea-
soned arguments. This process not only sharpens their in-
tellectual abilities but also prepares them to tackle the kinds 
of problems they will encounter in their professional lives 
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(Stanikzay, 2023). The ability to think on one’s feet, consider 
multiple viewpoints, and arrive at well-founded solutions is 
cultivated within the communicative space, making it a cru-
cial component of professional skill development.

Building Confidence and Professional Identity

Finally, communicative space is instrumental in helping stu-
dents build confidence and a strong professional identity. 
By providing a supportive environment where students 
can practice and refine their communication skills, it ena-
bles them to gain confidence in their abilities. Over time, as 
students engage more deeply in communicative activities, 
they begin to see themselves as competent professionals 
capable of contributing meaningfully to their chosen fields 
(Skagen et al., 2018). This sense of professional identity is 
reinforced through repeated experiences in communicative 
space, where students not only learn the skills necessary for 
their careers but also develop the confidence to apply them 
effectively in real-world situations.

Impact on Primary Professionalization

The role of communicative space in the process of primary 
professionalization is profound, as it directly influences how 
students transition from learners to professionals. Com-
municative space significantly impacts this initial phase by 
providing environments that not only simulate professional 
contexts but also actively engage students in the practices 
and norms of their future careers (Amerstorfer& Freiin von 
Münster-Kistner, 2021). These spaces are instrumental in 
helping students develop the confidence, competence, and 
identity necessary for successful professional integration.

Simulation of Professional Contexts

Communicative space offers students the opportunity to 
immerse themselves in environments that closely mimic 
real-world professional settings. These simulated environ-
ments (whether physical, social, or digital) allow students to 
experience firsthand the dynamics of professional communi-
cation. For example, in a classroom setting, communicative 
space might involve structured group discussions, presenta-
tions, and role-playing exercises that replicate workplace 
scenarios. Such activities enable students to practice and re-
fine their communication skills in a controlled environment, 
where they can safely experiment with different approaches 
and strategies. This hands-on experience is crucial in building 
students’ confidence in their ability to navigate various pro-
fessional situations (Marougkas et al., 2023).

In digital communicative spaces, such as online forums and 
collaborative platforms, students can engage in remote in-
teractions that mirror the realities of contemporary work 
environments. These digital simulations are particularly va- 
luable as they prepare students to communicate effective-
ly in remote and hybrid work settings, which are becoming 

increasingly common. By participating in virtual meetings 
and collaborative online projects, students develop the abi- 
lity to manage communication across different time zones, 
cultures, and digital tools, all of which are essential skills in 
the modern workplace.

Development of Communication Confidence and Competence

The repeated exposure to communicative spaces allows stu-
dents to build both confidence and competence in their pro-
fessional communication skills. As students engage in various 
communicative activities (such as delivering presentations, 
participating in debates, and collaborating on projects) they 
receive continuous feedback and opportunities to refine their 
approaches. This iterative process of practice and feedback is 
crucial in helping students develop a sense of mastery over 
their communication abilities (Johnson et al., 2021).

Confidence is further enhanced as students learn to adapt 
their communication styles to different audiences and con-
texts. The ability to switch between formal and informal 
communication, tailor messages to specific professional 
settings, and handle challenging conversations with poise 
and clarity are all skills that students can hone within these 
communicative spaces. Over time, as students see the po- 
sitive impact of their improved communication skills, their 
self-assurance grows, which is a key factor in their readiness 
to enter the professional world.

Formation of Professional Identity

Beyond skill development, communicative space plays a vi-
tal role in the formation of a student’s professional iden-
tity. As students engage in communicative practices that 
are aligned with professional norms and expectations, they 
begin to internalize these behaviors and see themselves as 
members of a professional community. This sense of be-
longing and identity is crucial for their transition from stu-
dent to professional.

In physical communicative spaces, such as classrooms and 
labs, students are often encouraged to adopt professional 
behaviors—such as using industry-specific language, ad-
hering to ethical standards, and demonstrating profession-
al decorum—that contribute to their emerging professional 
identity. Social environments within educational institutions 
also reinforce this identity formation by providing opportu-
nities for students to interact with peers, mentors, and pro-
fessionals who model these behaviors.

Digital communicative spaces further support the develop-
ment of professional identity by allowing students to partici-
pate in professional networks, engage in industry-specific dis-
cussions, and showcase their work on digital platforms. These 
activities help students establish their professional persona 
and connect with the broader professional community, even 
before they enter the workforce (Healey et al., 2008).

https://doi.org/10.56414/jeac.2023.1.51


2� 'TZQNTZ� *�ѓ&� &GWFRPNSF | ਦ� ɮ਴ʈʖ� ਤ�ѓਡ� ਡʀраʉкʆʊа 4UNSNTS FWYNHQJX | ਫтатья�ʉʊеʊʆе

Том 2, № 4 (2023) https://doi.org/10.56414/jeac.2023.1.51 |    29

Bridging the Gap Between Academic and Professional Life

Communicative spaces serve as a bridge between aca-
demic learning and professional practice. By simulating 
real-world communication scenarios, these spaces help 
students apply theoretical knowledge in practical contexts, 
thereby facilitating a smoother transition into the work-
force. Students learn to navigate the complexities of pro-
fessional communication, such as negotiating, persuading, 
and collaborating across diverse teams, which are skills 
that are often not fully addressed in traditional academic 
settings (Trepper et al., 2023).

Moreover, communicative spaces provide a context in which 
students can develop a deeper understanding of the expec-
tations and challenges of professional life. This understand-
ing is crucial in helping them align their academic expe- 
riences with their career goals, ensuring that they are better 
prepared to meet the demands of their chosen professions.

DISCUSSION

This study sought to explore the role of communicative 
space within educational institutions as a critical environ-
ment for the development of professional communication 
skills. The findings highlight that communicative spaces 
(encompassing physical, social, and digital dimensions) play 
a significant role in bridging the gap between theoretical 
knowledge and practical application. These spaces not only 
facilitate the acquisition of communication skills but also 
support the formation of professional identity. The research 
underscores the importance of understanding communica-
tive space as a multifaceted environment where the quality 
of interpersonal interactions is as crucial as the physical or 
digital setting in which they occur.

The study’s findings align with and extend previous re-
search, such as Harrison and Dourish’s (1996) distinction 
between “space” and “place.” By focusing on the concept of 
communicative space, this research underscores the signifi-
cance of interpersonal closeness and relational dynamics in 
educational settings. The analysis reveals that the effective-
ness of communicative spaces in developing professional 
skills is not solely dependent on the physical layout or digi-
tal infrastructure but on how these environments facilitate 
meaningful interactions and foster a sense of “being-with” 
others, as discussed by Heidegger (1927).

In particular, the study demonstrates that communicative 
spaces, when effectively designed, can enhance critical 
thinking, collaboration, and the ability to adapt communica-
tion strategies across different contexts. This supports the 
argument that communicative space is a dynamic construct 
that evolves through social practices and technological ad-
vancements, mirroring the complexities of modern profes-
sional environments. The research also suggests that dig-

ital communicative spaces, although challenging in terms 
of maintaining engagement, offer unique opportunities for 
students to develop skills that are increasingly relevant in 
remote and hybrid work settings.

These findings contribute to the broader discourse on edu- 
cational design and professional skill development, alig- 
ning with studies that emphasize the role of environment in 
learning and communication. For instance, the importance 
of designing educational spaces that encourage interaction 
and collaboration has been well-documented in the litera-
ture (Kupritz & Hillsman, 2011; Umberson & Montez, 2010). 
However, this study extends these ideas by incorporating 
the digital dimension, reflecting the growing significance of 
virtual learning environments in contemporary education. 
The concept of communicative space as proposed in this 
research offers a more comprehensive framework that in-
tegrates physical, social, and digital elements, addressing 
the limitations of previous models that focused predomi-
nantly on physical space.

The theoretical implications of this study are substantial, as 
they suggest a need to rethink how communicative envi-
ronments are conceptualized in educational research. The 
findings advocate for a holistic approach to communicative 
space that goes beyond traditional notions of physical space 
and considers the interplay of social dynamics and digital 
technologies. This has practical implications for the design 
of educational programs and spaces, suggesting that edu- 
cators and administrators should focus on creating environ-
ments that not only facilitate communication but also ac-
tively engage students in the practices and norms of their 
future professions.

Moreover, the study highlights the potential for commu-
nicative spaces to support the initial professionalization of 
students by providing environments where they can prac-
tice and refine their communication skills. This is particu-
larly relevant in the context of digital learning, where the 
challenge is to maintain the quality of interaction and en-
sure that students remain engaged and connected, even in 
virtual settings.

While this study provides valuable insights into the role of 
communicative space in professional communication skill 
development, it is not without limitations. The research 
primarily focuses on theoretical analysis and concep- 
tual frameworks, and there is a need for empirical studies 
that examine the effectiveness of different communicative 
spaces in various educational contexts. Future research 
could explore how specific design elements within phy- 
sical, social, and digital spaces impact the development 
of communication skills and professional identity. Addi-
tionally, longitudinal studies could provide a deeper un-
derstanding of how students’ interactions within commu-
nicative spaces evolve over time and contribute to their 
professional growth.
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CONCLUSION

This study has explored the concept of communicative 
space within educational institutions and its critical role in 
the development of professional communication skills. By 
examining the interplay of physical, social, and digital envi-
ronments, the research highlights how these spaces serve 
not just as backdrops for learning but as dynamic arenas 
where students engage in meaningful interactions, refine 
their communication strategies, and begin to form their 
professional identities.

The findings underscore the importance of designing com-
municative spaces that actively support the transition from 
theoretical knowledge to practical application. These spaces 
facilitate the development of essential competencies such 
as critical thinking, collaboration, and adaptability, which 
are crucial for success in modern professional settings. The 
study also emphasizes the unique opportunities and chal-
lenges presented by digital communicative spaces, particu-

larly in preparing students for the increasingly prevalent 
remote and hybrid work environments.

The theoretical contributions of this research lie in expan- 
ding the understanding of communicative space as a mul-
tidimensional construct that integrates physical, social, 
and digital elements. This perspective encourages a more 
holistic approach to educational design, one that considers 
not only the physical layout but also the social dynamics 
and technological infrastructure that shape student inte- 
ractions.

From a practical standpoint, the study suggests that edu-
cators and administrators should prioritize the creation of 
communicative spaces that foster active engagement, mu-
tual involvement, and professional growth. By doing so, 
educational institutions can better prepare students for the 
communicative demands of their future careers, ensuring 
they are equipped with the skills and confidence to navigate 
diverse professional contexts.
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